BOARD OF TRUSTEES
MIAMI UNIVERSITY
Minutes of the Academic and Student Affairs Committee Meeting
180C Upham Hall
April 26, 2012

The Academic and Student Affairs Committee of the Miami University Board of
Trustees met on April 26, 2012 in Room 180C of Upham Hall on the Oxford campus.
The meeting was called to order at 8:30 a.m. by Committee Chair Sue Henry. Also in
attendance were Trustees David Budig, Dennis Lieberman, and Sharon Mitchell.

In addition to the Trustees, several others were present, including Mr. Ted
Pickerill, Secretary to the Board of Trustees, and the following individuals who were
scheduled to assist in presentations or briefings to the Committee: Dr. Bobby
Gempesaw, Provost and Executive Vice President for Academic Affairs; Dr. Barbara
Jones, Vice President for Student Affairs; Ms. Robin Parker, General Counsel; Dr.
Phyllis Callahan, Dean, College of Arts and Science; Dr, Judith Sessions, Dean,
University Libraries; Dr. Jim Lentini, Dean, School of Fine Arts; Dr. Susan Mosley-
Howard, Associate Vice President, Student Affairs and Dean of Students; Dr. Raymond
Gorman, Associate Provost and Associate Vice President, Academic Affairs; Mr.
Michael Kabbaz, Associate Vice President, Enrollment Management; Dr. Steve DeLue,
Chair University Senate Executive Committee; Dr. Carolyn Haynes, Director, Honors
and Scholars Program; Dr. Scott Walter, Assistant Vice President, Student Affairs; Ms.
Gail Walenga, Assistant Vice President, Student Affairs; Ms. Rebecca Young, Director,
Student Wellness; Ms. Jenny Levering, Director, Fraternity and Sorority Life; Mr. Tyler
Sinclair, Associated Student Government, Secretary for Academic Affairs.

Executive Session

On a motion duly made, seconded, and voted upon by roll call vote, the Academic
and Student Affairs Committee adjourned to Executive Session in accordance with the
Ohio Open Meetings Act, Revised Code Section 121.22 to discuss personnel matters and
consult with General Counsel. At 9:00 a.m. the Committee adjourned the Executive
Session and convened into the Public Business Session.

Public Business Session

Announcements

Sue Henry, Chair, opened the public session and welcomed everyone to the
meeting.



Student Trustees

Trustee Kwarteng was not in attendance, but filed a written report describing
Miami’s support of National Employment Week; 40 students’ participation in Alternative
Spring Break; the success of the Miami Forensics Team; and offering congratulations to
John Stefanski for his election as the next student body president.

The Student Trustee report is included as attachment A.
Associated Student Government

Secretary Tyler Sinclair reported that ASG passed an Advising Act to present
recommendations to address student concerns; a resolution in support of the Regional
Campus Proposal; and a resolution calling for mid-term grade reporting.

Mr. Sinclair’s report is included as Attachment B.
University Senate

Professor Steve DelLue, Chair of the University Senate Executive Committee,
reported that the Senate passed a resolution to create a new degree in Interactive Media
Studies; a resolution to rename the School of Fine Arts as the School of Creative Arts; a
study of Clinical Faculty and Lecturers was completed; the election of next year’s
officers (Dr. Jim Kiper will serve as Chair of the Senate Executive Committee next year
(FY2013) and Dr. Steve Wyatt will serve the following year (FY2014)); and the results
of several sense of the Senate votes concerning the Regional Campus Proposal.

Dr. DeLue’s report and the resolutions associated with Senate action are included
as Attachment C.

Academic Affairs Reports

Provost

Provost Gempesaw presented four proposed resolutions. The committee
considered each and moved, seconded and voted to recommend approval by the full
Board of Trustees. In each case, the vote was four in favor and none opposed. The four
resolutions are:

A resolution to administratively address the elimination of the position of
University Secretary by removing references to “University Secretary” in the Senate
Enabling act and other documents, replacing it, where appropriate, with “Secretary to the
University Senate”.

A resolution to create a new Bachelor of Arts degree in Interactive Media Studies.



A resolution to include Clinical Faculty and Lecturers as members of Faculty
Assembly for the purpose of qualifying them to serve on University Senate.

A resolution to change the name of the School of Fine Arts to the School of
Creative Arts.

The proposed resolutions are included in Attachment C.
Accreditation

Dr. Carolyn Haynes presented information on the new model for university
accreditation. The model includes two main components; an Improvement Process and
an Assurance Process.

Dr. Haynes’ report is included as Attachment D.

Enrollment Management

Associate Vice President for Enrollment Management Michael Kabbaz reported
on applications and the expected profile of the Fall 2012 entering class. Mr. Kabbaz
reported that, although the full effect of changing Business School entry to direct
admission is not yet known, the entering Miami, Oxford campus class should meet the
goal of 3,600 entering freshmen, without a reduction in the quality of the profile.

Mr. Kabbaz’s presentation is included as Attachment E.

International Education and Study Abroad

Associate Provost Ray Gorman and Michael Kabbaz reported on international
education and study abroad. Mr. Kabbaz reported on international competition for
exceptional students and the expanded recruiting efforts of the Admissions Office. Dr.
Gorman briefed the Committee on study abroad opportunities and participation.
Participation by Oxford campus students is 47%, with the majority of those students
studying abroad during the summer session. Dr. Gorman also updated the Committee on
Miami’s agreements with numerous international universities.

Mr. Kabbaz’s and Dr. Gorman’s reports are included as Attachment F.

Reports
A report of recent academic leadership appointments is included as attachment G.

An update from the Calendar Committee is included as Attachment H.

Provost Gempesaw’s highlight of recent Academic Affairs news is included as
Attachment I.



Student Affairs Reports

Retention Committee

Vice President for Student Affairs, Barb Jones, updated the Committee on the
recommendations of the Retention Committee. Dr. Jones explained that a Repeat Course
Policy had been approved by the University Senate. The policy allows a student, under
certain conditions, to repeat up to eight hours of credit, with the new grade replacing the
prior grade, for original grades of C- or below.

The Senate resolution approving the Repeat Course Policy is included as
Attachment J.

Fraternity and Sorority Life

Assistant Vice President for Student Affairs, Scott Walters, and Ms. Jenny
Levering, Director, Fraternity and Sorority Life, briefed the Committee on Fraternity and
Sorority Life. In addition to the mission and goals, Ms. Levering described anti-hazing
efforts and campaigns to raise hazing awareness and to encourage the reporting of
inappropriate behavior.

The report on Fraternity and Sorority Life is included as Attachment K.

Student Wellness

Assistant Vice President Gail Walenga and Ms. Becky Young, Director, Student
Wellness updated the Committee on student social wellness, student drinking behavior,
AlcoholEdu, and community efforts to promote responsible behavior.

The report on Student Wellness is included as Attachment L.

Reports

Vice President Jones’ highlight of recent Student Affairs news is included as
Attachment M.

Dean’s Reports

University Libraries

Dean Judith Sessions provided an update on the University Library System. The
Library system is currently comprised of six locations, to include the Southwest Ohio
Regional Depository on the Middletown campus. The Library also now serves as the
main source for temporary use of audio/visual items. However, Dean Session explained
there is an ongoing shift from the storage of items for checkout and use, to becoming a



provider of information and services, in many cases without the need to physically visit a
library. The Library has a long history of embracing new technologies, and is now
developing mobile phone applications and uses social media, such as twitter and
Facebook to reach students.

Dean Sessions’ report in included as Attachment N.
College of Arts and Science

Dean Phyllis Callahan provided an update on the College of Arts and Science.
The College is the largest academic division on campus, with over 20 departments with
over 50 majors. She discussed the new University Studies program and the efforts to
ensure those students receive consistent, tailored advising to meet their needs. She
outlined the areas of academic emphasis, which include: curriculum emphasizing breadth
as well as depth; written and oral communication skills; analytics; global, cultural and
language studies; a diversity of offerings; and outstanding opportunities for research.

Dean Callahan also discussed other areas, such as, the status of grants and
external funding, the success of College of Arts and Science graduates in the work force
and in graduate school, and outreach efforts to connect with College of Arts and Science
alumni.

Dean Callahan’s report in included as Attachment O.

Tour of Academic Spaces

Due to time constraints, tours of the Business, Engineering, Science and
Technology (BEST) Library and the renovated spaces within Upham Hall were
postponed. However, with the meeting being held in the newly renovated Anthropology
classroom and laboratory area, the Committee was able to experience that space first
hand.

Miscellaneous Reports

Mr. Bob Keller, Associate Vice President for Facilities Planning and Operations
submitted a construction activity report, which is included as Attachment P.

Adjournment

With no other business coming before the Committee, the Chair adjourned the
meeting at 12:00 p.m.

Theodore O. Pickerill 11
Secretary to the Board of Trustees



Attachment A

Lot Kwarteng, Student Trustee
Report to the Student & Academic Affairs Committee

Greetings from Washington DC,

National Student Employment Week

This week Miami University joined colleges and universities nationally in celebrating National Student
Employment Week. The weeklong event recognizes our students in the Miami workforce. Currently,
there are 5,000 students employed in nearly 150 academic, administrative and support services. In a
ceremony held on April 3™, Miami University formally recognized 870 students with the Employee
Student Service Award. These students demonstrated exceptional commitment to their work and were
nominated for the award by their supervisors. | can personally attest to the importance of providing
students with valuable employment opportunities while attending Miami University. Student
employment helps develop the professional skills that remain pertinent after graduation and helps
supplement academics through the practiced application of knowledge.

Alternative Spring Break

I would like to recognize a group of 40 students who participated in this year’s Alternative Spring Break.
This program, administered by the Government Relations Network, allows students to spend their
spring breaks exploring state and federal government. Students start the week in Columbus, Ohio before
traveling to Washington DC. While on the trip students participate in seminars with various speakers,
including many Miami alumni who share their insight of government, politics, media and business. The
program has also recently expanded to incorporate undergraduate researchers. These students
presented their work on Capitol Hill, before members of Congress and their respective staff. Finally,
students went to the offices of various members of Congress to advocate for Miami University, in which
the students gave personal accounts from their own Miami experiences.

Miami University Forensics

| want to congratulate the students and faculty members of the Miami University Forensics team for
winning multiple awards at two national competitions they attended this year. The team participated in
the Novice National Tournament at Lafayette College, Pennsylvania and the Comprehensive Nationals
held in Overland Park, Kansas. At the Novice National Tournament, the team took three national
championships including several individual awards. In the Comprehensive Nationals, Miami forensics
won four awards in different categories and had several students place highly in every category. The
team will be traveling to Ohio University on April 19th to compete in the NFA National Tournament. This
is the final and largest tournament of the year. Please join me in recognizing the Miami forensic team
and supporting them as they head into their final tournament.

Congratulations John Stefanski

Finally | congratulate John Stefanski for being elected the next student body president. John is my
fraternity brother in Beta Theta Pi and a close friend. | have the upmost confidence in his abilities to lead
and offer credible solutions that will benefit the student body. | would also like to thank current student
body president, Nick Huber, for the service he has given to Miami and | wish him luck in his future
endeavors.
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Academic Advising— Associated Student Government (ASG) passed the Academic Advising

Act of 2012, a series of student supported recommendations to address student concerns related

to academic advising at Miami University. The recommendations are attached.

Regional Campus Proposal— ASG passed “A Resolution to Support the Restructuring of the

Miami Regional Campuses”, outlining broad support for the strategy proposed to create a new
academic division for the Miami Hamilton and Middletown Campuses. This was followed by
near unanimous support by the students serving on University Senate during the “sense of the
Senate vote” on April 9™, 2012. ASG recognizes the need to create a more sustainable and
competitive Regional Campus system and supports efforts to do so, which is in the interest of all

Miami students.

Midterm Grades and Student Assessment— ASG passed “A Resolution to Remind Instructors

to Return Assessment in an Appropriate Timeframe”, reversing earlier policy of requesting that
professors be required to submit midterm grades for all students. After conversations and
feedback from University Senate ASG felt an open letter from the Provost and Vice President for
Academic Affairs to faculty members would be a more appropriate and practical compromise
from mandatory midterms. The intent of the letter would be to remind faculty of the provisions
in the Miami University Policy and Information Manual that requires professors to provide
feedback to all students in a timely manner. Additionally, ASG has requested the Student Body
President draft an open letter to the student body informing them of their right to anonymously

file grievances against professors that have violated said provisions in MUPIM.
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Recommendations on Academic Advising
Associated Student Government

“What if” DAR—AII Miami University students have access to their Degree
Audit Report (DAR) to view requirements needed and completed for graduation.
Certain advisors have access to what has been referred to as a “What if?”” DARs.
This DAR allows advisors to select a major or minor and overlay it with a
student’s fulfilled and registered courses to produce a hypothetical “what if” DAR
to determine the exact courses and number of hours said student would need in

order to add a major or minor.

Students should have access to a “What if”” DAR capability at all times. This tool
could be very useful to students that are considering adding a major or minor but
do not know or understand this capability is available through some advisors.
Additionally, many students do not see an advisor regularly and choose to self
advise. This would ease the burden of trying to select a new major or minor for
students that would not normally consult an advisor anyways.

Additionally, the “What if” DAR should be given the ability to plug in individual
courses or mock schedules to assist students in academic course planning and

registration. This feature would allow students to plan in advance for courses they
wish to take but are unsure of. It can potentially resolve many questions about
“related hours” required by many majors. Most importantly, it can show a
semester ahead of potential courses for a student enroll in that would indicate if it
is possible to add certain majors or minors without difficulty contingency
planning methods on students’ behalves.

Plain Language DAR—One of the most consistent complaints and frustrations
students have with the current DAR is that it, at first, is entirely unreadable. It
takes time to be taught how to read a DAR but it takes more than one short
instructional session to fully understand how to properly read a DAR. Even after
instruction the knowledge grows stale in a student’s mind since it is used so little.
Instead of focusing on creating a resource intensive system where all students can
be taught, but only to an extent, how to interpret a DAR, a system to fit the needs

of a 21* century Miami University student must be made.
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A type of Plain Language DAR should be created in a manner that any person

outside of Miami University could easily interpret and understand where any

given student stand in regards to academic course requirements. This new format
does not need to replace the old format, but could potentially rather complement
it. The DAR needs to be produced in a manner that is easily readable and
understood so it is not a semesterly source of angst and stress for the vast majority

of Miami University students.

Online Resource Center—Many students will always prefer, to some extent, a
method of self-advising. This sense of independence and responsibility for

academic futures is positively and intimately tied to the culture of the Miami
University student body. A method that works for many students should not be
changed to compel them to do something they otherwise would not have
previously done. Rather, the focus should be on making it easier for students to do
what works best for them.

An online advising resource center should be created containing all relevant

information students would need to assist in a self-advising atmosphere. This
website should include documents in student friendly language about registering

for courses, force adds or drops, registration dates, an explanation of the DAR, the
General Bulletin and FAQs written by our current advisors. The FAQs would
contain questions commonly asked of advisors. Additionally, much like the
University Library system, this website should contain a type of instant messaging
feature where students can send a short question to an advisor to have it answered
near instantly. If the question is unanswerable then the advisor should suggest a
phone call or in person meeting. The website should contain a scheduling tool for
making appointments with an advisor.

Mandatory advisor sign off up to the end of sophomore year— A potential
remedy for taking unneeded courses and for clarifying Miami Plan, divisional,
and major requirements would be to require all students to have an advisor sign
off on courses a student has selected that would fall within their academic plan.

All students should see an advisor until the end of their sophomore year for
registration sign off. This alleviates the burden on advisors from facing an

overwhelming crush of students at certain times of the semester by only requiring
certain segments of the student body to have a sign off. It would also allow time
for advisors to track student progress in their academic career and assist them in
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learning how to interpret their DAR report. This also provides an opportunity for
students to begin creating a personal relationship with an advisor that they will be
comfortable relying on during their final years at Miami when the occasion arises
that they need further assistance in selecting courses. With proper planning this
can be used to identify students that might be considered at risk for academic
reasons.

Unified vision of “advising”—The definition of what advising is and is not
currently is not clearly defined. A unified definition and vision of what advising is

and should be is crucial to solving many of the ambiguities surrounding advising
and the role of the many parties involved in the advising system.

The University should clearly define what consists of advising and create a

unified vision in regards to academic advising.

Advisor Trac—This program is available and recommended for the use of all
advisors to track recommendations and general notes of advising meetings.

The University should strengthen the policy on the use of the Advisor Trac
software. Use of the tracking system can help prevent misadvising and smooth the
appeals process for students that feel they have been misadvised. Additionally, it
can provide a greater level of consistency if students are seeing multiple advisors

over time.

Communication Pathways—Communicating with a new generation of students

poses its own challenges, but utilizing existing technologies is crucial in
disseminating information to a 21* century Miami University student..

The University must communicate clearly and effectively, using and enhancing
existing technologies. Things such as Twitter and Facebook need to be taken
advantage of to reach out to students. Advising documents should be recreated in
student friendly language, not the language of advisors. Additionally, more
frequent and targeted ad campaigns should take place across campus to encourage

students to visit their advisor or seek out online resources in planning for courses.
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Post Secondary Enrollment Option (PSEQ) Catalogue Year Assignment—
Currently, high school students may enroll in Miami Oxford or one of Miami’s
regional campuses and take courses subsidized through state funding. These
classes count for high school course credit and as Miami credit and may be
applied towards fulfilling graduation and degree requirements. PSEO students are
not matriculated students, meaning they are unable to declare a major and are not
assigned a permanent catalogue year.

PSEO students should be assigned a permanent catalogue year upon enrolling in
PSEO for advising consistency. A PSEO student that takes two years of PSEO
courses and upon officially matriculating after high school graduation can be
assigned to a General Bulletin containing different requirements than what they
had originally been advised on during their time as a PSEO student. This creates
confusion, inconsistency and potentially cause them to take additional courses
they had not originally planned on taking. Two examples of inconsistencies faced
by PSEO students that matriculate at Miami University are shown in Appendix A.

Expanding the role of First Year Advisors (FYAs)—FYAs reside in the
residence halls and have to potential to interact with many students on a regular
basis. This puts them in the ideal situation to identify “at risk” students and begin
interacting with them by making a personal connection. Many students leave
Miami University for non-academic reasons, such as personal or financial.

FYA job duties should be expanded to include a type of “Life Advisor” role.
FY As should engage “at risk” students to reduce the potential for them to transfer
for non-academic reasons. This could include helping students identify student

organizations they might be interested in, working within their interests and
personality to select a major that is more suitable to their needs, identifying
professional advising solutions and assisting the student in arranging them,
referring students to proper financial aid counselors and other such duties. This
also provides the FY As an opportunity to expand their reach and impact on the
lives of the students they work with.

10. Centralized Advising System-- Miami University prides itself on a decentralized

advising system with multiple access points for students seeking assistance. Due
to the many layers of advising students can have as few as 3 and up to 5 advisors,
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creating many opportunities for confusion or misadvising. In fact, the system is so
decentralized that we have created an advising resource center in the name of
helping students navigate the system.

The University should explore moving to a more centralized system with less
layers of advising. This could create a one-stop shop center for most advising
needs. This ease of access would encourage more students to see and advisor on a
regular basis. This will also prevent students from needing to set up multiple
appointments with several different advisors to schedule for one semester.
Additionally, there can be cost savings for the university if a streamlined and
centralized system is adopted. This type of advising structure is used by many
universities and should be explored for implementation at Miami University.
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Report to the BOT Academic and Student Affairs Committee about Activities in the Senate, April
26, 2012

A brief report about activities in the University Senate since the last meeting with this
committee.

w

A proposal passed to change the name of the “Distinguished Professor” to “University
Distinguished Professor.” The word “distinguished” is affixed to several awards and the
new approach seeks to reduce the confusion. Also, this proposal clarified criteria for the
University Distinguished Professor award, and it proposed a revision to the bylaws with
respect to the committee that makes recommendations on who is named.

A new degree in Interactive Media studies was passed in the Senate and this degree will
be housed in the School of Fine Arts.

The School of Fine Arts is now named the School of Creative Arts.

An interesting study of the work conditions of Lecturers and Clinical Studies was
undertaken and completed by the Faculty Welfare Committee. This report was
presented to Senate and it indicates that whereas many people in these ranks enjoy
their jobs there are a variety of factors which are undermining job satisfaction, including
low pay levels, differentials in pay between people doing the same work, and other
factors which the Senate and the administration should investigate.

We had elections for next year’s officers and we elected the following individuals
Professor Steven Wyatt, Chair and Professor of the Department of Finance, to a two
year membership on the Executive Council and Professor Mary Cayton, Professor of
History, to a one year term. This means that Dr. Wyatt will be Chair of the Executive
Council in 2013-2014.

On April 9, the Senate discussed the proposal from the Provost to create a new division
for the Regional campuses. After a discussion which was based on a thorough and
professional joint committee report from the Senate’s Academic Policy Committee and
an Ad Hoc Regional Campus Committee, the Senate voted on a sense of Senate
resolution for each of seven propositions in the proposal. The results of the vote are
included here.

Results of the University Senate Vote on
Proposal for New Division for Regional Campuses April 9, 2012
PROVISION 1
SR 12-28
Sense-of-the-Senate Resolution
BE IT HEREBY RESOLVED that University Senate supports Provision 1 of the

“Proposal to Establish a New Academic Division for the Regional Campuses” as set forth

below:

A new [academic] division will be created on the regional campuses that will be
given the authority to develop new degrees and programs following the same
procedure used by other academic divisions. New programs are proposed by the
faculty, approved by the chair/program coordinator and division dean, COAD,
University Senate, Provost, President and Board of Trustees. Consultation with
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other academic divisions is strongly encouraged where appropriate. The new
division cannot offer the same degrees offered by other academic divisions.
Vote: Yes: 22; No: 26; Abstain: 6.

PROVISION 2
SR 12-29
Sense-of-the-Senate Resolution

BE IT HEREBY RESOLVED that University Senate supports Provision 2 of the
“Proposal to Establish a New Academic Division for the Regional Campuses” as set forth
below:

New faculty will be hired through the new academic division. Search committees

may, but not necessarily, consist entirely of regional campus faculty. Partnerships

with corresponding Oxford departments are strongly encouraged and Oxford

faculty may serve on regional campus search committees although the final

decision on hiring will rest on the new division with the approval of the Provost.
Vote: Yes: 5; No: 35; Abstain: 8.

PROVISION 3
SR 12-30
Sense-of-the-Senate Resolution
BE IT HEREBY RESOLVED that University Senate supports Provision 3 of the
“Proposal to Establish a New Academic Division for the Regional Campuses” as set forth
below:
Given the existence of joint faculty appointments among Oxford divisions and
programs, there can also be joint appointments between Oxford divisions and the
new academic division. In consultation with appropriate faculty committees and
department chairs/program coordinators, a written agreement will be reached
among the respective division deans on the promotion and tenure process for
newly-hired regional campus faculty with joint appointments, as is currently done
for faculty hired on interdisciplinary lines. Newly hired faculty without joint
appointments will follow the promotion and tenure process of the new division.
All other university P&T policies remain the same.
Vote: Yes: 7; No: 29; Abstain: 10.

PROVISION 4
SR12-31
Sense-of-the-Senate Resolution

BE IT HEREBY RESOLVED that University Senate supports Provision 4 of the
“Proposal to Establish a New Academic Division for the Regional Campuses” as set forth
below:

Current faculty members on the regional campuses would continue to be tenured

and promoted within their current departments.
Vote: Yes: 40; No: 0; Abstain: 4
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PROVISION 5
SR 12-32
Sense-of-the-Senate Resolution

BE IT HEREBY RESOLVED that University Senate supports Provision 5 of the
“Proposal to Establish a New Academic Division for the Regional Campuses” as set forth
below:

The new division will continue to collaborate with Oxford divisions in enhancing

teaching, research and outreach partnerships. In particular, it is expected that

the new division will continue to partner with interested Oxford divisions for

professional accreditation purposes, where applicable.
Vote: Yes: 29; No: 0; Abstain: 21.

PROVISION 6
SR12-33
Sense-of-the-Senate Resolution

BE IT HEREBY RESOLVED that University Senate supports Provision 6 of the
“Proposal to Establish a New Academic Division for the Regional Campuses” as set forth
below:

If the new division is established by the Board of Trustees, the name of the new

academic division will be determined after appropriate consultation with

stakeholders.
Vote: Yes: 33; No: O; Abstain: 12.

PROVISION 7
SR12-34
Sense-of-the-Senate Resolution

BE IT HEREBY RESOLVED that University Senate supports Provision 7 of the
“Proposal to Establish a New Academic Division for the Regional Campuses” as set forth
below:

The name of the academic division from which the degree is received will be

specified on the diploma of all Miami students.
Vote: Yes: 12; No: 35; Abstain: 6.
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4/27/12 Agenda Item
Academic Affairs
Resolution #1

RESOLUTION R2012-xx

BE IT RESOLVED: that the Board of Trustees hereby approves the amendment
of the Enabling Act of the University Senate and Faculty Assembly, Article One,
(University Senate Membership) Section 3, Paragraph C, as recommended by the Senate
in Senate Resolution 12-17, and as set forth in proposed Section 3, Paragraph C, as
follows:

Section 3. C. The Chair of University Senate shall designate a person to serve a
three-year term without vote as Secretary of University Senate.
The appointment shall be confirmed by University Senate.

BE IT FURTHER RESOLVED: that the Board of Trustees hereby approves the
amendments the Enabling Act of the University Senate and Faculty Assembly, Article
Two (University Senate Committee Structure), Section 1, as recommended by the Senate
in Senate Resolution 12-17, and as set forth in proposed Section 1, as follows:

Section 1. Executive Committee of University Senate shall manage the business
of Senate. Membership shall include the Provost, three (3) faculty
members of Senate elected as specified in the Bylaws of University
Senate, one (1) undergraduate student who shall be the President of
Associated Student Government, and one graduate student who is a
member of University Senate. The Secretary of University Senate
shall serve as an ex officio, non-voting member of the Executive
Committee.

BE IT FURTHER RESOLVED: that the Board of Trustees hereby approves the
amendments the Enabling Act of the University Senate and Faculty Assembly, Article
Three (University Senate Legislative Procedures), Section 5, as recommended by the
Senate in Senate Resolution 12-17, and as set forth in proposed Section 5, as follows:

Section 5. During the ten class days after distribution of an action, if at least
twenty-five (25) members of Faculty Assembly file a petition so
stating with the Secretary of University Senate, an action of
University Senate shall be considered challenged and its
implementation suspended (see Article 6).

BE IT FURTHER RESOLVED: that the Board of Trustees hereby directs the
Secretary to the Board of Trustees to make such conforming amendments to the
Regulations of the Board of Trustees, Enabling Act of the University Senate and Faculty
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Assembly, policies and procedures of Miami University as may be necessary to
effectuate these revisions.
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SR 12-17

BE IT HEREBY RESOLVED that University Senate adopt revisions to University Senate
documents as set forth in Attachment E, Enabling Act of University Senate and Faculty
Assembly, Attachment F, Bylaws of University Senate, and Attachment G, Standing Rules of

University Senate.

SR 12-17 carried by voice vote.

A motion was received, seconded, and carried to adjourn the meeting of University Senate at
4:45 p.m.
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Senate Documents Revised

THE ENABLING ACT
OF

UNIVERSITY SENATE AND FACULTY ASSEMBLY

INTRODUCTORY ARTICLE

University Senate is the primary University governance body where students, faculty,
staff, and administrators debate University issues and reach conclusions on the policies
and actions to be taken by the institution. It is the legislative body of the University in
matters involving educational programs, requirements, and standards; faculty welfare;
and student conduct. The Board of Trustees delegates to Senate primary responsibility
for curriculum, programs, and course offerings and advisory responsibility on all
matters related to Miami University.

Faculty Assembly is composed of all members of the faculty who hold tenure or a
tenure-track position and all librarians who hold the rank of Principal Librarian,
Associate Librarian, or Assistant Librarian. Faculty Assembly hears reports from its
committees and from the President, the Chair of University Senate, and Vice
Presidents. It may propose, debate, and recommend matters for University Senate
consideration or for presentation to other officials or administrative bodies. It may
also challenge and refer back to Senate any Senate action. Faculty Assembly has the
right of initiative and referendum.

The Board of Trustees reserves the right to consider, approve, modify, or reject actions
taken by the University Senate or Faculty Assembly.

ARTICLE ONE — UNIVERSITY SENATE MEMBERSHIP

Section 3. University Senate Leadership.

A. The Provost shall serve as the Chair of University Senate. The Chair of the
Executive Committee shall serve as the Vice Chair of University Senate.
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B. The University Senate Executive Committee shall call Senate meetings as
needed, set Senate agendas, and generally manage the business of Senate.

C. The Chair of University Senate shall designate a person to serve a three-
vear term without vote as Secretary of University Senate. The
appointment shall be confirmed by University Senate.

ARTICLE TWO — UNIVERSITY SENATE COMMITTEE STRUCTURE

Section 1.

Section 2.

Section 3.

Section 4.

Section 5.

Section 6.

Executive Committee of University Senate shall manage the business of Senate.
Membership shall include the Provost, three (3) faculty members of Senate
elected as specified in the Bylaws of University Senate, one (1) undergraduate
student who shall be the President of Associated Student Government, and one
graduate student who is a member of University Senate. The Seeretary-ofthe
University Secretary of University Senate shall serve as an ex officio, non-
voting member of the Executive Committee

University Senate shall create such standing and advisory committees as it
deems necessary to carry out its responsibilities as outlined in the
Introductory Article.

Ad hoc committees shall be created by University Senate as needed for
particular purposes if there is not an appropriate standing committee for that
issue or purpose.

So far as is possible, all University-wide matters upon which the advice and/or
action of faculty, administrators, and students are to be sought should be
referred to the committees of University Senate.

All actions of the committees of University Senate shall be reported to Senate.

Operating rules and procedures of committees may be formulated by
University Senate and promulgated in its Standing Rules of University Senate,
subject to the limitations in the descriptions of the committees in the Bylaws of
University Senate.

ARTICLE THREE — UNIVERSITY SENATE LEGISLATIVE PROCEDURES

Section 1.

A quorum for conducting business of University Senate is forty-six (46).
A main motion is considered to have passed or failed upon the affirmative or
negative vote of a simple majority of the members present.



Section 2.

Section 3.

Section 4.

Section 5.

Section 6.
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Meetings are ordinarily called by the Executive Committee of University
Senate. Additional meetings shall be called by the Chair of University Senate
upon the written request of any ten (10) members of Senate.

The actions of University Senate become final with the approval of the minutes
at the next meeting of Senate or by mail or electronic ballot.

All passed final actions of University Senate upon a main motion and roll-call
votes on these final actions upon a main motion shall be included in the
summary of each Senate meeting which is reported in the e-Report (i.e., the
daily electronic newsletter of Miami University) or any such regular University
publication distributed to the Miami University community as approved by
Senate, which will reach all members of Faculty Assembly and other interested
members of the University community.

The effective date of any final action of University Senate upon a main motion
which alters the status quo shall be no earlier than the tenth class day
following the distribution of the summary of Senate action indicated in
Article 3, Section 3. In extraordinary cases where an action must be put into
effect before the elapse of ten (10) class days, as attested by an affirmative vote
of at least two-thirds of the members of Senate, the action becomes effective
immediately.

During the ten class days after distribution of an action, if at least twenty-five
(25) members of Faculty Assembly file a petition so stating with the Seeretary
ofthe University-Secretary of University Senate, an action of University
Senate shall be considered challenged and its implementation suspended (see
Article 6).

After a final action of University Senate is effective, the Chair of University
Senate or, at the request of the Chair, the Vice Chair, shall represent the
position of the action to other bodies, including the Board of Trustees.
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OF

UNIVERSITY SENATE

(Original Bylaws effective date February 13, 1987)

Prepared by:
Office-of-the-Secretary-ofthe UniversitySecretary of University Senate
Miami University
Oxford, Ohio
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BYLAWS OF UNIVERSITY SENATE

SECTION 1. ELECTION OF THIRTY-FOUR (34) DIVISIONAL FACULTY MEMBERS OF

1.G.

UNIVERSITY SENATE

The names of those elected shall be reported to the Governance Committee and the
Seeretary-of the UniversitySecretary of University Senate by the date specified by the
Committee. The Committee shall then see that these names, along with the names of
continuing divisional members of University Senate, are printed in the e-Report (i.e., the
daily electronic newsletter of Miami University) or other suitable medium as approved by
University Senate.

SECTION 2. ELECTION OF TEN (10) AT-LARGE FACULTY MEMBERS OF UNIVERSITY
SENATE

2.F.

The names of those elected as at-large representatives to University Senate shall be
reported to the Seeretary-ofthe UniversitySecretary of University Senate and announced
in the e-Report (i.e., the daily electronic newsletter of Miami University) or other suitable
medium as approved by University Senate.

SECTION 3. ADMINISTRATIVE AND STAFF APPOINTMENTS OF UNIVERSITY SENATE

3.E.

The names of University Senate members so appointed shall be reported to the Seeretaryof
the UniversitySecretary of University Senate and announced in the e-Report (i.e., the daily
electronic newsletter of Miami University) or other suitable medium as approved by
University Senate.

SECTION 4. ELECTION OF STUDENT MEMBERS OF UNIVERSITY SENATE

4.C

The names of those selected as student representatives to University Senate shall be
reported to the Seeretary-ofthe UniversitySecretary of University Senate and announced
in the e-Report (i.e., the daily electronic newsletter of Miami University) or other suitable
medium as approved by University Senate.
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STANDING COMMITTEES OF UNIVERSITY SENATE

The standing committees have broad responsibilities and will conduct the continuing and
regular business of University Senate.

6.B.1. THE EXECUTIVE COMMITTEE OF UNIVERSITY SENATE
6.B.1.a. The Executive Committee of University Senate shall be composed of the
Provost; three (3) faculty members of Senate elected by Senate, one (1) of
whom shall be elected Chair-elect and one (1) of whom shall be Chair
(having served as Chair-elect the previous year); one (1) undergraduate
student who shall be the President of Associated Student Government; and
one (1) graduate student who is a member of University Senate. The

Seeretary-of the UniversitySecretary of University Senate shall serve as

an ex officio nonvoting member of the Executive Committee.

6.B.5. CoDIFICATION COMMITTEE
6.B.5.a. The Codification Committee shall be composed of:
e Two (2) faculty members.

e One (1) undergraduate student.
e One (1) graduate student.

e One (1) ex officio member: Seeretary-ofthe UniversitySecretary of

University Senate.
All Committee members shall be members of University Senate.

6.C.2. AWARDS AND RECOGNITION COMMITTEE
Advisory to the President.

6.C.2.a. The Awards and Recognition Committee shall be composed of:

e Six (6) tenured faculty members, at least one (1) of whom shall be a
member of University Senate.

e One (1) or more ex officio nonvoting member(s).
The Seeretary-of the UniversitySecretary of University Senate or his

or her designee, who shall serve as Committee secretary.
Additional administrators or staff members shall serve ex officio

during consideration of any particular award as the terms of that
specific award mandate.

6.C.6. INFORMATION TECHNOLOGY PoLicY COMMITTEE
Advisory to the Vice President for Information Technology.
6.C.6.a. The Information Technology Policy Committee shall be composed of:



SECTION 7.

7.A.

7.B.

7.C.

7.D.
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e Five (5) faculty members, no more than two (2) of whom shall be
selected from any one academic division.

e Two (2) staff members, representing different administrative divisions
(i.e., serving under different vice presidents).

e One (1) representative (dean, librarian, or staff member) of the
University Libraries.

e One (1) undergraduate student.

e One (1) graduate student.

o Twe{2}0ne (1) ex officio nonvoting membersmember:
o Vice President for Information Technology.

At least one (1) member of the Committee shall be a member of University

Senate, and at least one (1) member of the Committee shall represent the

regional campuses.

AMENDMENT

A proposal to amend the Bylaws of University Senate may be presented at
any regular meeting of University Senate by any member of University
Senate.

The proposal and procedure from Section 7.C shall be announced in the
summary of the meeting prepared by the Seeretaryofthe University
Secretary of University Senate for distribution.

At the meeting of University Senate following the distribution of the
proposal, an agenda item shall be the discussion of the proposal with time

allowed for comment from any student, staff, faculty, or administrator of
Miami University.

Approval of the proposal shall require the vote of an absolute majority of the
membership of University Senate.
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STANDING RULES

OF

UNIVERSITY SENATE

Prepared by the
Office-ofthe-Secretary-ofthe UniversitySecretary of University Senate
Miami University

July 2012




4/27/2012 Agenda Item
Academic Affairs
Resolution

RESOLUTION R2012-xx

BE IT RESOLVED: that the Board of Trustees hereby approves the
establishment of a new undergraduate degree program, the Bachelor of Arts in
Interactive Media Studies, beginning in the 2012-2013 academic year.
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\ MIAMI OFFICE OF THE UNIVERSITY SECRETARY
T INLTA TV Roudebush Hall, Room 208

i UNIVERSITY Oxford, Ohio 45056

(513) 529-3610

Aprit 11, 2012

To: David C. Hodge, President P"(IM
From: Raymond Gorman, Secretary of the University Senate
Re: Degree Program Approval — Bachelor of Arts in Interactive Media

The Miami University Policy and Information Manual, Section 11.1.E, Adding a New Degree, states that a
proposal for any curriculum or program leading to an undergraduate degree shall be submitted to the
President, the Board of Trustees, and the Ohio Board of Regents for approval following approval by the
department or program, the academic division, Council of Academic Deans, and University Senate.

On March 26, 2012, University Senate adopted SR 12-24: BE IT HEREBY RESOLVED that University
Senate adopt the proposed Bachelor of Arts in Interactive Media.

Approval of the President

|, David C. Hodge, President of Miami University, approve/do not approve the Bachelor of Arts in
Interactive Media.

Approve
v’ Forward to the Board of Trustees for action {copy to Secretary of University Senate)

Do Not Approve

thol— Ynfiz

¥
David C. Hodge, Jresident Date

cc: Steve Delue, Chair, Executive Committee of University Senate
Bobby Gempesaw, Provost, Chair University Senate
Ted Pickeriil, Secretary to the Board of Trustees and Executive Assistant to the President
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Propose a NEW Degree, Major, Minor, Certificate, Concentration, Emphasis or Focus

Today’s Date: 3/7/2011 Date revised form submitted (if applicable): 10/1/11

NEW: [Xldegree [major []minor []certificate []emphasis []concentration []focus

Proposed name of major/minor/certificate/emphasis/concentration/focus: BA in Interactive Media Studies

Name of person submitting this proposal: Peg Faimon email: peg.faimon@muohio.edu
Name of Department/Program Chair(s): Peg Faimon email: peg.faimon@muohio.edu
Glenn Platt email: glenn.platt@muohio.edu

New program to be effective in the following term: Fall 2012
Rationale for adding this new program:

The Armstrong Institute for Interactive Media Studies currently offers a thematic sequence, two minors (one
general and one in digital game studies), and a co-major. In the past year we have hired several new faculty and
have admitted an increasing number of students into the program. We are at a critical point in the development
of the program that having a stand-alone major, complementing the co-major and minors, is the next logical step
in our evolution. We have had many students requesting a stand-alone major and the faculty are eager to have a
major cohort to engage with on a deeper level than the minors or co-major allows, especially when it comes to

undergraduate research.

Description of the new program to add to the General Bulletin (150 words maximum):

The BA in Interactive Media Studies is an interdisciplinary major that is designed to complement traditional
disciplinary-focused liberal education content. This major includes courses that span across the breadth of
Miami University's offerings. From art to the humanities to computer science, the IMS major brings the
inherently interdisciplinary world of technology to the traditionally disciplined student. There are two
foundation tracks to give students a breadth of understanding from two key foci - making and analyzing.
Advanced track "concentrations" within the major allow students to focus their experience on a particular
area of interactive media. "Pre-approved" tracks include: Game Design, Game Development, Game Studies,
Interactive Business, Art and Interaction, Web Development and Design, Animation and Comparative Media
Studies.

An application, "portfolio” and interview are required for admittance. There is a minimum 2.50 g.p.a.

requirement and a limited number of students are admitted each year.

List the proposed curriculum.
BA in Interactive Media Studies (new degree program to go through OBOR)



10.
11.
12.
13.
14,
15.
16.
17.
18.
19.
20.
21.
22.
23.
24,
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43,
44,
45.
46.
47.
48.
49.
50.
51.

54 hours total within the Major

36 MPF hours (3 required hours overlap = 33 hours)
9 Thematic Hours

Capstone Requirement (4 required hours overlap)
32 Elective Hours

Entrance requirements:
2.5 GPA minimum
Portfolio submission
Interview

Second Year:

Foundation: (12 hours total)

ENG/IMS 224 Digital Rhetoric (3)

IMS 201 Information Studies: Digital Age (3)

IMS 257 Web Interaction Programming (3) (new course)
IMS 254 Design Principles Applied (3) (new course)

Second and Third Year:
Foundation Tracks: (18 hours total)
Take 3 courses in each list

Making:

IMS 222 Web and Interaction Design (3) (required)

IMS 212 The Design of Play (3)

IMS 253 Building Interactive Objects (3)

ART/IMS 259 Art and Digital Tools 1 (3) (new title and new prereq)
IMS 356 Flash Animation (3)

IMS 461 Advanced 3D Visualization and Simulation (3) (new course)

Analyzing:

IMS 413/513 Usability and Digital Media (4) (required) (new course)
IMS 211 The Analysis of Play (3) (name change)

ENG/IMS 238 Narrative and Digital Technology (3)

IMS 261 Information and Data Visualization (3) (new course)
IMS/MKT 419 Digital Branding (4) (new cross-list and title change)
IMS 414/514 Web and Social Media Analytics (3) (new course)

COM 143 Introduction to Mass Communication (3) (MP)

Third and Fourth Year:
Design your Own Advanced Track: (12 hours total)

If a track is pre-approved (below) the student can begin the track without advisor approval. If a student would like

Attachment C

to design their own track from the list of track courses (and/or other courses that might be available throughout
the university) they are required to meet with their assigned advisor and get "sign-off" on the track no later than
immediately following completion of the first course in the track. All/any modifications to pre-approved tracks



52.

53.
54.
55.
56.
57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.
77.
78.
79.
80.
81.
82.
83.
84.
85.
86.
87.
88.
89.
90.
91.
92.
93.
94.
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and/or self-designed tracks need to be approved by the Chief Departmental Advisor/Co-Director of AIMS. IMS 390

Special Topics and IMS 490/590 Advanced Topics can be used with CDA approval.
(Courses from the Making and Analyzing foundation tracks can also be used in the advanced track, but they must
be in addition to those hours - no double-dipping)

Pre-Approved Tracks:

Game Design: IMS 212, IMS 319, IMS 487, IMS 445

Game Development: IMS 259, CSE 251, IMS 487, IMS 445

Game Studies: IMS 211, IMS 225, IMS 238, IMS 487

Interactive Business: IMS/MKT 419, IMS 407, IMS 418, IMS 414

Art and Interaction: ART 259, IMS 319, IMS/MUS 303 or IMS/MUS 221, ARC 404
Web Development and Design: IMS 222, IMS 413, IMS/ART 359, IMS 356
Animation: IMS/ART 259, IMS/ART 359, IMS 356, IMS 319

Comparative Media Studies: COM 211, CMS 201, CMS 301, COM 354 or 355

List of Track Courses:

IMS 211 The Analysis of Play (3)

IMS 212 The Design of Play (3)

IMS/MUS 221 Music Technologies (3)

EDP/IMS 225 Games and Learning (3)

ENG/IMS 224 Digital Rhetoric (3)

ENG/IMS 238 Narrative and Digital Technology (3)

IMS 253 Building Interactive Objects (3) (new course)

ART/IMS 259 Art and Digital Tools (3) (new title and new prereq)
IMS 261 Information and Data Visualization (3) (new course)
JRN/IMS 303 Online Journalism (3)

MUS 303/IMS 304 Electronic Music (3)

IMS 319 3D and Animation (3)

IMS 333 Digital Innovation and Entrepreneurship (3) (new title)
IMS 351 Introduction to Mobile App Development (3) (new course)
IMS 356 Flash Animation (3)

ART/IMS 359 Art and Digital Tools 2 (3) (new title and new prereq)
any IMS 390 Special Topics in IMS (3)

any IMS 490/590 Advanced Topics in IMS (3)

IMS 404.Y/ARC 404.Y Mind and Medium (3)

IMS 407/507 Interactive Business Communication (3) (new course)
IMS 410/510 Digital Development Methods (4)

IMS/ENG 411 Visual Rhetoric (3)

IMS 413/513 Usability and Digital Media (4) (new course)

IMS 414/514 Web and Social Media Analytics (3) (new course)
IMS 418/518 Social Media Marketing (3) (new course)

IMS/MKT 419 Digital Branding (4) (new cross-list and title change)
IMS 422/522 Advanced Web Design (3) (new course)

IMS 445 Game Design (3) (add grad number)

IMS 461/561 Advanced 3D Visualization and Simulation (3) (new course)
IMS 487/587 Game Prototyping, Pipeline and Production (3) (add grad number)



95.
96.
97.
98.
99.

100.
101.
102.
103.
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COM 143 Introduction to Mass Communication (3)

COM 211 Electronic Media (3)

COM 354 Media and Society (3)

COM 355 (3) Media Technology (3)

CMS 201 Introduction to Comparative Media Studies (3)
CMS 301 Comparative Approaches to Media Studies (3)
CSE 251 Introduction to Game Programming (3)

CSE 252 Web Application Programming (3)

MIS 245 Database Systems and Data Warehousing (3)

104.

105.
106.
107.
108.
109.
110.

Third/Fourth Year:

Upper-level Requirements: (12 hours total)

ART/IMS 340 Internship (2)

IMS 355 Principles and Practices of Managing Interactive Projects (3)
IMS 452 Senior Degree Project (3)

IMS 440/540 Armstrong Interactive Capstone (4) (MP Capstone)

111.

112.
113.
114.
115.

Specifically Suggested Electives:

ART256 Design, Perception & Audience (3)

CFA111 Innovation, Creativity and Design Thinking (3)
IMS/ENG 171 Humanities and Technology (3)

116.

117.

Student learning outcomes:

List the specific outcomes that students are to achieve by the time they complete this program. For help see CELTUA
(www.muohio.edu/registrar/referencelinks/).

IMS Program Learning Outcomes

e Articulate a critical understanding of the historical and contemporary contexts for new media technologies and
their impacts.

¢ Demonstate knowledge of the work of significant practitioners and theorists within the interactive media field.

e Apply strategic understanding of interactive media touchpoints beyond the computer (i.e., PDAs, cell phones,
interactive television, etc.).

e Connect interactive media with traditional disciplinary knowledge and develop synergies between the two.
e Demonstrate fluency in at least 1 major programming language and/or 1 major scripting language.

¢ Demonstrate applied and theoretical knowledge of computer graphics (2D, 3D and motion).

¢ Demonstrate the ability to discuss and apply aesthetic principles as applied to interactive media.

e Apply knowledge of visual communication theories and skills.

¢ Demonstrate applied and theoretical understanding of written communication and rhetoric within the context
of digital technologies.


http://www.muohio.edu/registrar/referencelinks/
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e Demonstrate a general knowledge of information architecture and theory.

¢ Apply knowledge of human-computer interaction and relevant ergonomic principles, including usability and
accessibility.

e Articulate the analysis of interactive media artifacts, as well as the creation of them.
¢ Demonstrate knowledge of the interactive development process and project management skills.

e Create a personal research agenda, apply research methodologies appropriate for the given discipline and
develop an independent project for public exhibition/distribution.

e Demonstrate collaboration and complex problem-solving skills through team-based projects.

e Develop a track within the program tailor to unique needs/interests of the student (game design, game
development, game studies, interactive business, art and interaction, web development and design, animation,
comparitive media studies, self-designed track).

5a. Implementing Student learning outcomes:

Provide examples of how you expect the specified student learning outcomes to be promoted via activities in courses
in this program. Please be clear how these course activities relate to your student learning outcomes for the program.
(e.g. “oral communication skills will be developed in course X, course Y and course Z in this program by student
presentations and/or class participation.”

Articulate a critical understanding of the historical and contemporary contexts for new media technologies and their
impacts: written or oral presentations in required courses IMS 201, IMS 224, IMS 254; pick list courses will include
projects (IMS 238, IMS 259, IMS 359, IMS 261); game analysis (specifically) in IMS 211.

Demonstate knowledge of the work of significant practitioners and theorists within the interactive media field:
written and oral presentations and projects/case studies in required courses IMS 201, IMS 257, IMS 254, IMS 224,
IMS 222, IMS 413; knowledge will also be imbedded in many of the track courses, and will be specific to that
narrower perspective.

Apply strategic understanding of interactive media touchpoints beyond the computer (i.e., PDAs, cell phones,
interactive television, etc.): research presentations and interactive media projects in required courses IMS 257, IMS
222, IMS 413; broader/higher level skills developed in various courses (IMS 253, IMS 461).

Demonstrate fluency in at least 1 major programming language and/or 1 major scripting language: projects in
required course IMS 257; additional skills in elective courses IMS 259, 359, and various track courses.

Demonstrate applied and theoretical knowledge of computer graphics (2D, 3D and motion): projects in required
courses IMS 254, IMS 222; additional knowledge from pick-list courses IMS 212, IMS 259, IMS 359, IMS 356, IMS
261, IMS 461, and various track courses.

Demonstrate the ability to discuss and apply aesthetic principles as applied to interactive media: presentations and
projects in required courses IMS 254, IMS 222; pick-list classes of IMS 259, IMS 261, IMS 212; and various track
courses.

Apply knowledge of visual communication theories and skills: projects in required courses IMS 254, IMS 224.
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Demonstrate applied and theoretical understanding of written communication and rhetoric within the context of

digital technologies: projects and written assignments in required courses IMS 224, IMS 238, IMS 407.

Demonstrate a general knowledge of information architecture and theory: projects in required course IMS 222;
various track courses (web development and design); projects in pick-list classes IMS 413, IMS 422.

Apply knowledge of human-computer interaction and relevant ergonomic principles, including usability and
accessibility: research presentations and case studies in required courses IMS 222, IMS 413; advanced knowledge in
IMS 422.

Articulate the analysis of interactive media artifacts, as well as the creation of them: written and oral presentations
in required course IMS 413, and pick-list courses IMS 211, IMS 238, IMS 261, IMS 419, IMS 414.

Demonstrate knowledge of the interactive development process and project management skills: research
presentations, case studies, and projects in required courses IMS 355, IMS 440, and IMS 340 (internship). Additional
presentation work in pick-list classes IMS 419.

Create a personal research agenda, apply research methodologies appropriate for the given discipline and develop
an independent project for public exhibition/distribution: research and personal project implementation in required
course IMS 452,

Demonstrate collaboration and complex problem-solving skills through team-based projects: client-based project
implementation in IMS 440.

Develop a track within the program tailor to unique needs/interests of the student (game design, game
development, game studies, interactive business, art and interaction, web development and design, animation,
comparitive media studies, self-designed track): unique track courses that include both project and analysis work.

5b. Assessment Plan:

During the next program review for the department/program, following the approval of the new program, an
assessment of the program must be submitted. Please provide here a plan for how this assessment will be
conducted. For guidelines on how to conduct assessment of majors, please see the Outcomes in the Major page on
the CELTUA site: http://www.units.muohio.edu/celt/assessment/outcomes/.

For assessment of outcomes in the major, approximately three learning outcomes (above) will be chosen
based on their breadth of impact thoughout the program. Projects in appropriate courses will be chosen for
collection of data. Using an ePortfolio system, students enrolled in the course will submit this project work into a
final course portfolio. Using a rubric to assess key learning outcomes, portfolios from systematically selected students
(e.g., every fifth student on the roster) will be assessed. Each student's portfolio will be reviewed by two critics. The
critics will be faculty who have not taught the course and who are not familiar with the students. The AIMS Director
will analyze and summarize the results in a report shared with the faculty and program.

118.  List the names of current faculty who will be involved in this new program. Describe the need, if any, for additional
faculty.
Current Faculty: Glenn Platt, Jim Coyle, Sean Duncan, Lindsay Grace, Jacob Tonski, Jim Porter, Michael
Bailey-Van Kuren, Braxton Soderman, Eric Hodgson, Peg Faimon, Lisa Santucci, Artie Kuhn, Heidi McKee,
various adjunct faculty, library staff members

119.  No additional faculty needed
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120.

121.  Describe how the existing library system will or will not support this new program in regards to print and non-print
materials, equipment and personnel. Describe any additional necessary resources.
No additional library support needed.

122.  Describe the enrolliment you anticipate for this new program: number of students, full or part-time, graduate or
undergraduate, new or current students, etc.
Entrance at the end of the first year, or beginning of the second year, with an enrollment restriction of 20
undergraduate full-time students per year. Many of these students will be current, as they will move from the
minor or co-major into the new major.

123.  Describe the administrative arrangements for the program (department/program, college, and/or school involved)
including any cooperative arrangements with other departments/programs, divisions, institutions or organizations.
Any formal statements of agreement (e.g. Memorandums of Understanding) should be emailed to:
courseapproval@muohio.edu
Administration of the program will be handled by the Armstrong Institute for Interactive Media Studies. The vast

majority of the courses are IMS, but there are several that are offered in partnership with the following
departments: CSE, COM, MIS, ARC, ART, JRN, MKT, and ENG

124.

125.  Approval emails:

126.

127. Peg, That would be fine. Thanks, Jeff

128.  H. Jeff Smith

129. Professor and Chair, Department of Decision Sciences and Management Information Systems

130.

131.  Sounds like it won’t have a big impact on the course beyond what it has already. Mind and Medium is an
elective seminar for us and is linked to Murali. But assuming that he continues to have interest in teaching the
course on a somewhat regular basis, and assuming minimal impact on enrollments, this should likely work.
Murali, feel free to weigh in...

132.  John
133.  This sounds good to me.
134. Murali

135.  John Weigand

136.  Professor and Chair, Department of Architecture and Interior Design
137.

138. Peg, We approve. Jim

139.  Jim Stearns

140. Professor and Chair, Department of Marketing

141.
142.  Peg,
143.  Ithink it is a useful model as we try to establish our CMS tracks. It also mirrors what we do in JRN with our

“conceptual” and “creative” categories. Of course, we are in with our 303 class.
144.  You can include CMS 201, 301, COM 354, COM 211 and JRN 303.
145.  Richard
146.  Richard Campbell
147.  Director, Journalism and Interim Chair, Communications
148.


mailto:courseapproval@muohio.edu
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149.  HiPeg,

150.  CSE supports inclusion of our courses in the proposed BA in IMS.
151. Bestregards,

152. Doug
153.  Doug Troy, Chair, Computer Science
154.

155. Peg, these courses — ENG/IMS 224, ENG/IMS 238, and ENG 411 — seem fine to me for inclusion in the new BA
in IMS. Glad to be partnering with you on these classes.

156. Kerry
157.  Kerry Powell, Chair, Department of English
158.

159. To Whom It May Concern:

160. Please accept my approval of the inclusion of cross listed courses in Art for the proposed new major of BA
with a Concentration in Interactive Media Studies. Thanks.

161. Tom Effler

162.  Chair | Department of ART

163.

164.

165.  From Judith Delzell, regarding the cross-listiing with Music:

166.  With our other crosslisted courses (AMS, BWS, etc) Music typically gives a few seats to the other area and
then keeps the rest for MUS. So for a 30-60 seat course we give 4-5 seats to IMS. That way Music gets most of
the productivity, but IMS also get some. Is that how you anticipate this will work? Just wanted to check, Judy

167.

168. That sounds great Judy.

169.  Thanks for partnering with us!

170. Peg

171.

172. My pleasure completely.
173.  Judy

174.

175.  Estimate total costs, over and above current levels of operation, associated with this new program.
No new costs associated with this program, as the support structure is already in place for the IMS minors and co-
major.

NEW DEGREES ONLY:

176.  Indicate availability of other such degree within a 50 mile radius. Explain how these degrees differ from the one
proposed here.
There are a few programs within a 50 mile radius that focus on Digital Design within the context of a
communications or art/design degree. This program is unique in the state, and the nation for that matter,
because it is broad in it's offerings and perspectives. It brings together faculty from throughout the university
including the College, all the Schools, and the Libraries. There is no other program like it, especially given the
track configuration that allow unique/individualized focus of the degree.

177.  List the facilities/equipment currently available for this degree. Describe the need, if any, for additional
facilities/equipment.
All equipment needed is already available is various facilities: 2040 FSB, 9 Benton, 200 Hiestand, 27 King, Laws

Hall.
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Please add any additional comments related to this new program:

The courses in the major serve multiple constituencies in multiple programs (in IMS the courses will serve the
thematic, minors, and co-major in addition to the major). We are also partnering with other programs, such as ENG,
ART and CMS. In addition many of the courses are being taught by faculty from other departments. Please refer to the
staffing plan that was provided to the curriculum committee for review. Also, the majority of the classes are only
offered once per year/one section, not multiple times per year.

Department Chair/Program Director Approval and Forwarding:

Name: Peg Faimon & Glenn Platt Email: peg.faimon@muohio.edu & glenn.platt@muohio.edu
Phone: 529-1637 Date: 10/1/11

Department Chair/Program Director approval indicates that the major and its student learning outcomes will be
assessed in accordance with the department’s/program’s overall assessment plan.

Divisional Dean approval indicates that the new program fits into the mission of the division, and that any
overlap between the courses and other extant courses in the divisional curriculum has been identified and any
related concerns resolved. By approving, the Dean (A) takes oversight responsibility for ensuring that the new
program meets divisional standards for rigor, (B) indicates a recognition and acceptance of the staffing model
and implications, and (C) forwarding of other related resource issues, when approved.

When approved by the Dean, following the divisional curriculum approval, forward for Registrar action within the
curriculum approval process.

Please submit completed approved forms via e-mail to: courseapproval@muohio.edu

NOTE: New Degrees: This form requires approval by the department/program, division, CUC or Graduate Council,
COAD, a vote by University Senate plus ten (10) class days for review, the President, the Miami University Board of
Trustees and the Ohio Board of Regents (see MUPIM, Section 11). Upon submission of this form, the Office of the
Registrar will verify the information and forward this request to the appropriate contact.

kkdkdkkkkkkk hkddkkhkkkkkkk Fdodekkk K deddkk *% khkkkkdkkkkkkkkkk

NOTE: New Major: This form requires approval by the department/program, division, CUC or Graduate Council, COAD

and a vote by University Senate plus ten (10) class days for review (see MUPIM, Section 11). Upon submission of this
form, the Office of the Registrar will verify the information and forward this request to the appropriate contact.

*% *kkkkkhhhhhhkhkkkkkk *kkkkhhdkhhkkk *kkkkk *kkkkkk *% *kkkkkhhhhdkhkkk

NOTE: New Minor, Certificate, Concentration, Emphasis, or Focus: This form requires approval by the
department/program, division, Graduate Council, COAD and University Senate Consent Calendar (see MUPIM, Section
11). Upon submission of this form, the Office of the Registrar will verify the information and forward this request to the
appropriate contact.

Revised- 07/2011


mailto:courseapproval@muohio.edu
http://www.miami.muohio.edu/documents/secretary/MUPIM.pdf
http://www.miami.muohio.edu/documents/secretary/MUPIM.pdf
http://www.miami.muohio.edu/documents/secretary/MUPIM.pdf

Attachment C

4/27/2012 Agenda Item

Academic Affairs
Resolution #3

RESOLUTION R2012-xx

WHEREAS, the Regulations of the Board of Trustees and the Enabling Act of
University Senate and Faculty Assembly permit only those faculty who are members of Faculty
Assembly to serve on University Senate; and

WHEREAS, University Senate is the primary University governance body where
students, faculty, staff and administrators debate issues; and

WHEREAS, University Senate, is the legislative body of the University in matters
involving educational programs, requirements, and standards; faculty welfare; and student
conduct; and

WHEREAS, it is the recommendation of both University Senate and Faculty Assembly
that the membership of Faculty Assembly be amended to include lecturers and clinical faculty
for the purpose of qualifying them to serve on University Senate;

NOW THEREFORE BE IT RESOLVED: members of the faculty holding the title of
lecturer or clinical faculty shall be deemed to be members of Faculty Assembly for the purpose
of qualifying them to serve on University Senate and its committees; and

BE IT FURTHER RESOLVED: membership in Faculty Assembly does not qualify
lecturers or clinical faculty to serve on committees whose membership is restricted to tenured or
tenure—track members of the faculty or to vote in matters involving hiring, promotion and tenure
of tenure track faculty; and

BE IT FURTHER RESOLVED: the Regulations of the Board of Trustees and the
Enabling Act of University Senate and Faculty Assembly are hereby amended to include
lecturers and clinical faculty in the membership of Faculty Assembly for the purpose of
qualifying them to serve on University Senate and its committees, and the Secretary to the Board
of Trustees is hereby directed to incorporate these amendments into the Regulations of the Board
of Trustees, the Enabling Act of the University Senate and Faculty Assembly, policies and
procedures of Miami University as may be necessary to effectuate these revisions.
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Report to Senate

Survey of Clinical and Lecturer Faculty

Faculty Welfare Committee!

February 2012

Synopsis

The Faculty Welfare Committee surveyed all clinical/lecturer faculty members with one year of
employment or greater. Less than half are satisfied with the procedures used to evaluate them and only
half say that the procedures have been clearly explained. While most say that they are encouraged to
participate on departmental committees, less than half are encouraged to participate on divisional and
university committees. Their willingness to participate on all three types of committees far exceeds the
rate at which they are being asked. Half say that they are not treated as equals to other faculty
members. They do considerabie service, particularly advising. Less than half are satisfied with the levels
of research support received while two-thirds are satisfied with support for developing their teaching
skills. But only one-third are satisfied with the mentoring they have received. However, they are
overwhelmingly satisfied with their jobs as well as with their teaching role, over half state that their
career expectations are being met, and relatively few will be looking for new Jobs in the coming year.
Slightly more than half are satisfied with the level of collaboration with departmental colleagues and
slightly less than half are satisfied with the level of collaboration with outside departmental colleagues.

Open-ended and in-person comments reflect a sharp divide between a substantial proportion that feel
appreciated and as equals and a substantial proportion that feel unappreciated and treated as less than
equals. Other comments centered on low pay, lack of clarity in defining the position, inconsistent

applications of policy, lack of mentoring, inadequate promotion guidelines, and inconsistent policies
regarding voting privileges.

The Faculty Welfare Committee makes these policy suggestions:

Clarify the nature of the position,

Expand mentoring opportunities.

Provide consistent quality orientation opportunities.

Provide structured opportunities for interactions among faculty in this position.
Improve the treatment of faculty in this position.

Develop greater opportunities for service.

N N

! Theodore C. Wagenaar (Chair and author), Dorothy Donahue, Nicholas Miller (student),
Sherrill Sellers, Gokhan Sahin, Gerald Granderson
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7. Address salary levels and inequities,

8. Develop clearly articulated procedures for evaluation,
9. Establish university-wide voting privileges.

10. Provide greater public recognition.

11. Expand collaboration opportunities.

12. Senate should distribute this report widely.

Background

Fuli-time contingent faculty members now make up 20 percent of the professoriate nationwide (Miller
2011) and constitute 60 percent of new full-time faculty hires {Levin and Shaker 2011}. They represent 8
percent of faculty at Miami. Although research on this category of faculty is still thin, the topic has

drawn more interest as the percentage of such faculty has increased. For example, Levin and Shaker
{2011) examined how faculty members In this position feel about their jobs and conclude that they
describe themselves as foreigners, detached observers, and members of a counterculture. A more
extensive literature review by Alexander Vincent is attached.

Faculty Assembly vated in January 2012 by a 78% vote ta extend Faculty Assembly membership to
lecturer/clinical faculty members. In response to a query from FWC regarding the status of such faculty
members in Senate, the Executive Committee responded on February 15, 2012: “Should the Board of
Trustees endorse Senate resofution SR 11-13 (i.e., that all members of the faculty who hold the rank of
lecturer [including the Senior rank] or clinical/professionally licensed faculty [including the Senior rank]
be members of Faculty Assembly} then lecturer or clinical/professionally licensed faculty will be eligible
for election to serve on University Senate representing the 10 at-large Faculty Assembly seats or the 34
seats filled by members of Faculty Assembly who are elected by their divisions or quasi-departmental
units. There will be no seats specifically designated for lecturer or clinical/professionally licensed
faculty.” In short, clinical/lecturer faculty will have equal opportunities for representation and
involvement.

When FWC met with him on September 26, 2011, Provost Gempesaw suggested that FWC examine how
integrated those in the new clinical/lecturer faculty positions feel in their departments and in the
university. This report summarizes the results of our survey. We surveyed the 53 faculty members who
have been in clinical/lecturer positions at least one year by the start of the 2011-2012 academic year.
We received an astounding 91 percent response rate, Clearly, the Committee struck a nerve with the
faculty members in this role. We invited all respondents to attend a meeting of the Faculty Welfare
Committee on February 15, 2012 to discuss the results, and 11 accepted our invitation {again, far more
than we expected). This report summarizes both the responses on the survey as well as comments made
at the meeting. A copy of the survey along with statistical results is appended to this report; the
responses to the open ~ ended questions are also appended.

About 10% of the respondents identified themselves as minority status, 69% selected non-rhinority
status, and 21% preferred not to say. About 63% are women, 25% men, and 13% indicated "other" or
preferred not to say. The total number of students taught during the 2011 — 2012 academic year ranged
from 46 to 680, with a mean of 265. The total number of classes taught during the academic year ranged
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from 4 to 11, with a mean of 6.8. The total number of credit hours taught during the academic year
ranged from 9 to 33, with a mean of 21.2.

Review Procedures

In response to the item asking if they are evaluated on an annual basts, 89% indicated that they are.
About 47% strongly agree or agree that they are satisfied with the procedures used to evaluate them.
About 48% of them strongly agree or agree that the procedures used to evaluate them have been
clearly explained to them. In short, the results suggest that chairs could do a better job of explaining the
evaluation process and to solicit feedback from faculty on how the evaluation process could be
improved.

Departmental and University Engagement/Support

Regarding participation on departmental committees, 70% strongly agree or agree that they are
encouraged to participate although 98% strongly agree or agree that they are willing to participate on
such committees. Regarding participation on divisional and University committees, about 48% strongly
agree or agree that they are encouraged to participate but 83% strongly agree or agree that they are
willing to participate on such committees. In short, the results suggest that respondents’ willingness to
participate exceeds the level of encouragement they receive to participate on departmental as well as
divisional and University committees.

Two items asked how they are treated relative to those faculty who are tenured or tenure-track. Almost
half indicated that their input on departmental committees and at departmental meetings is treated the
same while almost half indicated that their input is treated with either much less or somewhat less
regard. When asked, overall, if they are treated as equals to other faculty members in their department,
about 38% strongly agree or agree and 50% disagree or strongly disagree. The results for both items
clearly show that clinical and lecturer faculty members experience differing levels of acceptance. About
half seem fully accepted into departmental functioning while the other half seems to receive second-
class status. However, when they were asked if their input on which courses they will teach and times to
teach is taken into account, over 90% strongly agree or agree that their input is taken into account. So at
feast in terms of their direct teaching assignments, their input is taken seriously,

Turning next to service, about 86% rate their service overall at the departmental, college, and university
levels as either fair or great. When asked how much advising they do, about 73% indicate that they doa
fair amount or a great deal of advising, with the bulk of those responses indicating a great deal. Clearly,

faculty members in this position do a considerable amount of service.

We assessed their satisfaction with research support, teaching support, and mentoring support. About
41% strongly agree or agree that they are satisfied with the level of support for their research. About
65% strongly agree or agree that they are satisfied with the departmental and university support for
developing their teaching skills. Finally, only 34% strongly agree or agree that they are satisfied with
their opportunities to be mentored. The results show modest support for research, strong support for
teaching, and minimal support via mentoring,
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Job Satisfaction

We asked respondents to rate their overall job satisfaction. About 6% indicated very low or low, 15%
average, and 79% either high or very high. About 52% strongly agree or agree that their career
expectations are being met. About 19% strongly agree or agree that they are likely to look at positions at
other institutions in the coming 12 months. When asked to rate their satisfaction with their teaching

- role at Miami University, about 11% indicate very or somewhat unsatisfied, 4% neutral, and 85%
somewhat or very satisfied. in short, the results show very high satisfaction with their jobs and strong
satisfaction with their careers. Very few expect to be looking at other positions in the near future. The
vast majority seem satisfied with their teaching role at Miami.

We asked respondents about their level of satisfaction with the level of collaboration with faculty in and
outside their department. About 54% strongly agree or agree that they are satisfied with the level of
collaboration they have with faculty in their departments while about 41% strongly agree or agree that
they are satisfied with the level of collaboration they have with faculty outside their department but at
iMiami University. The results suggest that clinical and lecturer faculty members would welcome greater
collaboration both within and outside their departments.

Responses to Open-ended Questions

We also asked three open — ended questions. We report here anly those comments made by more than
one respondent.

How do you see yourself in relation to the tenured faculty members in your department? Seventeen
respondents indicated that they were treated as equal to other faculty and that they received respect.
For example, one noted that "I have a very supportive department, and am treated as a differentially
loaded equal." Twelve indicated that they were treated as lower status faculty and excluded from
things. Five respondents talked about the bad treatment they received from tenured faculty. For
example, one noted that "I have also been bullied by a tenured faculty member in ways that infringe on
academic freedom and | cannot respond to it or report it because | am probationary.” Five responses
centered on feeling unappreciated, receiving less recognition, or being excluded. For example, one
noted that "there is a feeling of being unwanted at certain faculty meetings and | am afraid to state my
opinion during faculty meetings when tenured faculty are present.”" Or to quote someone else, "we have
many tenured and tenure-track faculty in my department who make the instructors feel insignificant on
a daily basis." And finally, "I increasingly get the sense that my job is to ease the warkload of the tenured
or tenure-track professors and ease thelr distraction efforts for promotion.”

Five responses centered on the high levels of service that clinical and lecturer faculty provide for their
departments. Four comments pertained ta the excellent levels of support they receive. Another four
comments noted the substantially lower salaries such faculty members receive. To quote one
respondent, “| advise twice as much, teach twice as much, do twice as much service, and get half the
pay.” Four comments pertained to the higher workload and four comments pertained to the high level
of advising. Receiving three comments each were that they felt the freedom to focus on their teaching,
that they hold the less desirable jobs, that they make important contributicns to the University, and that

4
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they are part of a differentiated role. Mentioned twice was the idea that tenured faculty do not
understand the role of a lecturer or clinical faculty member, that they feel afraid to speak up at faculty
meetings, that they actively collaborate with colieagues, and that although they feel appreciated by the
department they do not feel appreciated by the University.

What would you most like to change in your department and in the University? The main response
here was a strong desire for greater respect and recognition, with seven respondents noting this. Five
respondents indicated their desire for higher salaries. Four suggested better mentoring and another four
suggested less hierarchical distinction between the ranks. Three suggested greater suppert for their
professional activities. Two comments each were made suggesting greater opportunities for
advancement, making the route for promotion more flexible, and greater research support.

How might clinical/lecturer faculty members and tenured faculty members work together more closely
in your department and in the University? The dominant response was that they were happy with their
positions at this time, with nine responses. Four respondents indicated that they desired more respect
with less status differentiation. Three requested greater clarification of their roles, two suggested more
collaboration, and two suggested more opportunities to serve in University committees.

What suggestions do you have to improve the work lives of clinical/lecturer faculty? The dominant
response here centered on salaries, with nine respondents suggesting higher salaries. Three
respondents suggested the availability of professional development funds and leaves, three suggested
greater clarification of promotion procedures, three suggested an organized group for clinical/lecturer
faculty members to communicate, two suggested better mentoring, and two suggested greater public
recognition.

Discussion with Respondents

Our discussion with the 11 clinical/lecturer faculty members who attended our meeting centered on
interpreting the results of the survey. It is difficult to know how representative the participants are of
the total pool of clinical/lecturer faculty. Those visiting were given copies of the results prior to cur
meeting.

Several themes emerged in our discussion. Most of these issues closely resemble those noted in the
comments summarized above. We again see the bifurcated nature of the clinical/lecturer position.
Many faculty in this position are very satisfied with their role and many others are very dissatisfied. It
seems that satisfaction may be related to the actions and climate fostered by departmental chairs.
Satisfaction may also be related to the prior positions held. For example, someone with a PhD} who held
an academic position elsewhere may be less satisfied than someone without a PhD who migrated from a
professional position to a teaching position. Nonetheless, it is very clear that faculty in the
lecturer/clinical position have widely differing experiences.

There does seem to be some lack of clarity about the position. Tenured faculty frequently do not fully
understand their colleagues in this position, and this may be true of some chairs as well. There also
seems to be some lack of clarity and consistency in procedures for evaluating faculty in this position. For
example, some departments use the standard annual activity repert, which asks about research and
service contributions that sometimes factor into the evaluations. One person quoted his/her chair as

5
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saying "I don't know how to evaluate you." Promotion opportunities and procedures seem fuzzy. One
person noted that “we wrote the guidelines on how to get promoted to senior lecturer in our
department." Even with multiple lecturers in one department, the procedures for load assignment and
differential assessment seem inconsistent.

Across campus, there seems to be widely varying understandings of what constitutes the appropriate
teaching load for faculty in this position. For example, some respondents talked about people with a 2/2
teaching load and others with a 24 hours a year [oad, Expectations also vary about graduate teaching.
Some faculty in this position teach graduate classes while others do not, which raises the issue of
prerequisites for graduate standing for faculty who have no research expectations. Voting privileges also
vary; five of the people in attendance indicated that they do not have a vote in their departments.
Service expectations also vary widely, with some faculty members serving as chief departmental
advisors and doing much advising and other service work and others doing little. Regarding salary, we
heard several stories about specific salaries relative to those in other facuity positions. Some of those
salaries did seem inordinately low. We also heard about notable disparities across campus and within
departments for faculty in this rank.

Several commented on the absence of appropriate mentoring and orientation. One observed that
"maybe administrators think that we don't need mentoring because we were hired to teach.” That
person went on to observe that "so maybe tenured faculty feel like they can't mentor me." Several
noted that they were not invited to new faculty orientation sessions, although another noted that ail the
new hires last fall were invited to the session. Many seemed especially desirous of effective mentoring
as well as organized opportunities for faculty in this position to communicate and get together.

Recommendations

The results from the survey, the open-ended comments, and the discussion suggest several policy
recommendations.

1. Clarify the nature of the position. While FWC discourages identical treatment across campus due
to departmental variations, we do think that administrators should pay more attention to the
consistency of policy.

2. Expand mentoring opportunities, particularly with mentors outside the department.

Provide consistent quality orientation oppertunities.

4. Provide structured opportunities for interactions among faculty in this position, such as a list
serv or blog, a Faculty Learning Community, and a yearly meeting with the Provost.

5. Improve the treatment of faculty in this position, perhaps through sharing and discussing this
report at chairs meetings.

w

6. Develop greater opportunities for service at the university and divisional fevels.

7. Address salary levels and inequities. Both the salary amounts and the discrepancies across and
within departments need attention.

8. Develop clearly articulated procedures for evaluation and explain them to the faculty.

9, Establish university-wide voting privileges. FWC supports voting rights (except for personnel
issues).
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10. Provide greater public recognition, perhaps through an annual reception with the president and
provost and greater eligibility for various awards and opportunities on campus.

11. Expand collaboration opportunities both within and outside departments.

12. Senate should distribute this report widely.

Many of these recommendations, as well as the survey and discussion results, parailel those found in
the literature (e.g., Levin and Shaker 2011). Clearly, the situation at Miami closely resembles the
experiences of clinical/lecturer faculty nationwide.

References
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Faculty Welfare Committee Survey of Clinical/Lecturer Faculty, February 2012 {with results)

Review

1

| am evaluated on an annual basis.

Yes 89% No 11% (47 responses)

| am satisfied with the procedures used to evaluate me.

SA20% A 27% N 30% D 20% SD 2% (44)

The procedures used to evaluate me have been clearly explained to me.
SA13% A 35% N 24% D 17% SD 11% {46)

Departmental and university engagement/support

1.

10.

11.

I am encouraged to participate on departmental committees.

SA 40% A30% N13% D 17% (47)

I am willing to participate on departmental committees

SA66% A32% N2% (47)

I am encouraged to participate on divisional and university committees.

SA17% A31% N 25% D 21% SD 6% (48)

I am willing to participate on divisional and university committees.

S5A 35% A 48% N 13% D 4% (48)

How is your input on departmental committees and at departmental meetings treated relative
to that of tenured/tenure track faculty?

Much less 17% Somewhat less 33% Same 48% Much more 2% (48)

How would you rate the level of your service overall at the departmental, college, and university
levels?

Negligible 2% Modest 13% Fair amount 46% Great deal 40% (48}

How much advising do you do? )

None 6% Negligible 2% Modest 19% Fair amount 19% Great deal 54% (48)

My input on which courses | will teach and times to teach them is taken into account.
SA44% A50% N 4% D 2% (48)

I am satisfied with the levei of support for my research (computers, data, travel, funding,
assistants, etc.)

SA 15% A 26% N 21% D 23% SD 15% (47)

| am satisfied with departmental and university support for developing my teaching skills.
SA 19% A 46% N 15% D 19% SD 2% (48)

i am satisfied with my opportunities to be mentored.

SA13% A 21% N27% D31% SD 8% (48)

Job satisfaction _

1

Please rate your overall job satisfaction.
Very low 2% Low 4% Average 15% High 60% Very high 19% (48)



2. My career expectations are being met.
SA17% A 35% N 31% D 13% SD 4% (48)

3. lam likely to look at positions at other institutions in the coming 12 months.
SA 6% A13% N 21% D 23% SD 36% (47)

4. Overall, how satisfied are you with your teaching role at Miami University?

Attachment C

Very unsatisfied 4% Somewhat unsatisfied 7% Neutral 4% Somewhat satisfied 33% Very

satisfied 52% (48)

5. |am satisfied with the leve! of collaboration | have with faculty in my department.
SA 31% A23% N 15% D 23% SD 8% (48)

6. lam satisfied with the level of collaboration | have with faculty outside my department but at

Miami University.
SA 6% A35% N 33% D19% SD 6% (48)

7. Overall, | feel that | am treated as equal to other faculty members in my department.
SA 15% A 23% N 13% D 31% SD 19% (48)

Demographics

1. What is your minority status?

Minority 10% Non-minority §9% Prefer not to say 21% (48)
2. What is your gender?

Woman 63% Man 25% Other/Prefer not to séy 13% (48)

3. What is the approximate total number of students in all your classes during the 2011-2012

academic year?
Range 46-680 Mean 265 (45)

4. What is the total number of classes you taught in the 2011-2012 academic year?
Range 4-11 Mean 6.8 (44)

5. What is the total number of credit hours that you taught in the 2011-2012 academic year?

Range 9-33 Mean 21.2 (45)

Open ended:

1. How do you see yourself in relation to the tenured faculty members in your department?

w

| don't think anyane really undersiands my role. They ara kind pecpla and many Ueat me as an aqual in some
respecls. Thers are some [hings they have no control over, For axample, terwre irack make a greal deal more
although | think | work just as many or mare hours. They hava lsave opportunitizs to bulld their research. Why
aren't there [eave opportunifies to build servica {and relalad service based granls and applisd communily
research)? Ther

The leclorers in my depariment are treated well by scrme and as slaff by others. | have also basn bullied by a
tenured faculty member in ways that infringe on zcademic freedom and cannot respond jo ormpont it because |
am probationary. - - -

1am seen as retiable resource which can undentake dispropertionale amount of service work (committee’s,
advising, elc) which a few tenured facully see as bansalh them.

57| B0 | B3

Some members of the tenurad faculty saam fo ignore me, but most of the tenurad facully treat me a§ an equal an
eveq ask ny apinion on teaching issuss.

i

Ideally, | see myself serving a complimentary rola as aur departmeat’s varous facully bring a variely of impartant
and disfinct abiflies to the university. 1 ses my primary mle as teacher and while | do not have research
respensihilities, | do appraciate how the two logether can enhance (he overall student axpariance. My overall
rafationship to tenured facufty largety depands on the individual tenured faculty in question. Some tenered faculty
respect and appreciate my rolefconiribution while others sesm ta view Iha clinical positfon as a cheaper, more
disposable line lhat somehow lass refevant.

m

The only ime that | am reminded that [ am viewed. as having less value is when we ask for new posilions. No ong
ever wants to add another lecturer. The first choice is always a fsauced lina.




The anfy ime that | ar resdnded that [ am viewed as having less value is when we ask for naw positions. Na one
ever wants ko add another lecturer. The first choice is always a tenured line.

I enjoy great suppor of iy program, director and cofleagues. | began dgaching PT at Miami in fall of 1997,
became a £ visifing instructor in spring 2000, a lecturer (amang the firsl) in the falf of 2005 and a senior facturer
{vary fist, § believe) last fal. Because of my seniorily and my parformanca (balh in Lha classreom and wilh a
myriad of other duties), | am ganarally ireated with the same level of réspect as tenured folks. | have anly two
gripes: +.}{ am paid far fess than samae of my tanurad collzagues, some of wham, in my opinian, puf far fe3s wark
-] inta their classas and on the servica side, than ! do. § strangly balieve the salary structuse for facully in my unique
position should be reviewed and revisad. There is no reasen | should make $20K or mars less than colleagues
who are ofien MEA or campus. 2.3 1 am, frem time 1o lime, excluded from-cartain decisions or acliviiies because of
my rank. This is of much less lo concam o me, as | am fully occupied with relevant, meaningful assignmenls.

1 see my rote as offering me mone freedom Lo focus on leaching than on research. § appreciaie that | have

dunities to engage in , and | gel invalved in some of these opportunities. In conirast, [ feel that my
cotleagues have mare gressure 10 be involved in such research. | look for opporiunities to getinvolved in service
and research opportunilies, advising, and se an, withcut needing to womy about the impact this vl have en
tenure...semathing my lanure-lrack colleagues can'l say.

We are nof perceived as equals, in spite of the-department Chalrs efforts Io include us. There is a (ealing of baing
unwanted in cerain facully mastings. ! am afraid to state my opirion dunng facully mastings whare terurad
faculty ar presenl. There is a dafinile hiearchy in my depariment. There is stilf (he.feeling that Léciurers need
supervision and any changes proposad by us (even if the changes would net affect the caurses that tenured

| faculty teach) need approval of the tenured faculty. | also feelthat the Lectirars are given Lhe jobsiprojects-that
tenured facully will not do. If ceslain prjects need Lo be done, we are assignad lo them bacause administration
Kknovs we move work forward. Qur reward i my department for doing a good job is more work. At times, this is
very discouraging,

a slronger teacher and feam player...aiso In many cases mora preduclive schalar

Even though my workload isdnuble that of tenured faculty, Lfeel that' | have contsibuted a lot lo he de.vulopmenl
of our educational progeam: in our d The slud nead eoporunilies to put thedry into praclice and |
-believe | offer those opporiuniiles in my senvica leaming asslgnmﬂnls 1 have the prafesicnal qaulifications to Ipad
-{ the students in the current irends and informaiton in Lha field. This has been an advaniaga 1o our graduales, as
they have related to me the imf e of their undergl work in their curant profassional positions.

Very valuable fo the depariment as teacher, advisor, and alher duties. FULL contribuior fo the depl. Always says
yos when need arises for teaching a new course, a new lime, and ntegraling the [atest changes mandated.
Mowving fast with tech infegration. High on collegiality. Dedicatad to MU and keeping it a 15t class university for
epdergrad educ. Regearch wrilin - NOT my goals

I'have been here far 25 years ﬁlus | worked in 1he business world bafore that. have a Il of exparience both
-| teaching and as a pracliéoner..Depending.on my dapariment chair, | have feit that.am an iniegral par af the
departmant or { am someone who dossni'f hava tha knowladgs 1o be taken seriousty. ‘If this survay had been

who did not value my conliibtion or ¥ he did, never let me krow. We have a-new dapadment chair so | have

“| nope for the future. We have many leacred and tenure lrack facutty Tn my dapartmant wha make (he instructors
feed insignificant on a daily basis. Being a lecturer and having been here for sc'tong, | fael hal less, but it Is stil

thare, B .

-| delivered last year, my answers may have bean less posilive. | have experienced 10 years of a-department chaf -

| am reated with respacl and my opinions and canlributions are highly regarded by my colleagues. My collaagues
work vary hard and | work jusk as hard. | make approximalely 85% of lhe salary my calleagues maks for the same
number of years of service to Miami.

I am never offered opp itles Lo collaborate on ch and | am seen as a nen-research facully, atthough §
would like 1o change that.‘Unfil Whis year [ beliave | have baen szen as tha parson wha does most of the things
{includirig classes) thatno one slse wants to do {'a clezn up person - the work hersa) wilh.the excaplien of my
chair, 1 advisa avary sledant, frack progreas, keep dakz, nin mealings, accepd and reject mafors, see neaarly all
prospeciive visitors to the program, attend avery Make it Miami alc..] am left no-timie to do-anything hayond Ihis.
work,.no doubt why | am 5een as a non-researcher. My department Is largely collegial-and we-are all fieridly but]
am uﬂenomltted from discussions ol'the tenure-fine faculty. 1 am given an gqual ravel budgat and my dept chair
is ive and avai

[ am never offered oppontunities to colfabarale on tesearch and | am seen as a non-research faculty, auhough |
would fike lo change thal. Unlil this year { helieva | have been seen as lhe parson whao does most of the things
(including elasses) thal no one else wanis lo do (4 clean up person - tha work horse) wilth the exception of my
chair. | advise evary student, track progress, keep data, run meelings, accept and reject majors, sae nearly all
prospeclive visitors to the program, atlend avary Make it Miami etc. | am et no time o do anything beyond this
wark, no doubt why | am sean as a non-researcher. My department is fargely coliegial and wa are all fiandly but|
am often omitled lrom discussions of the terure-line facuity. | am given an equal travel budget and my depl chair
is extremely supportive and available.

Firsl, I understand that rmy posifion cocki be eliminated any year. Wilh the curant candition of Mlami's finances, |
suspect feaders bath in my division and in the university have looked at what coukd be saved by eliminating
positions ke mine. And non-tenure coatracts make it easy. For this reason, | cultivata reclprocal [oyalty—'m ready
to-leave anytime a betierchier comes along:Secand, [ am like an alien worker willing {6 work for, lower pay,
driving down salarias and payroll costs, [ feel same remorse for undermining Lha economic standing of the
'prufassmm Third, | am able and willing to perform servica tasks that most tenura faculty simply do not have tima.
fodob of the of {heir scholarshlp. My advantaga is ihat my superiors are hielped by miy sarvice .
meore than by their scholarship. In summary, | provide managers more flexibility, 1 am cheapar, and | provide more
practical help than my tenure-line cul'[eagues T amn also a cantabuling factor in.the uummarclai'zatwn af e
 university .

I see myself as being respecied for my coatrbutions to the depariment from lhe fenured faculty. | feel thai hey do
3 good job making me fe2! Gke a valued member of the depariment.

tfeel as if | put in just as many hours, spend just as much Lime preparing for class.and padicipale in various
campus.commiitees. While | do not expect to have a salary comparable to tepurad faculty members | do expect ld
| bave a salary that is comparable with other lecturers, not jusiin the depariment but univarsity wide.

There was early concam that the leclurers would beenme “second ciass cilizens.” | suspec Lhai is what Lhey have
become. | incraasingly get the sense that my job is to ease the workload of the terured or fenure track professors:
ea3q Lheir distraction etiors for pramolion. . Righl now, wilhaut real possity of advancemen beyond senior
Ieciuzer, the pasilion is essentially a job, not a career or a professional post. One wonders if having such a
posilion,, without significant promolional possibilities, is in (he bast inlerest of lhe academy. The Canadian and
Brilish systems seem lo have effectively dealt with the issue by having parallsl tenure eligivie lihes; professar and
tacturer with administrative positions filled by &ithar of thesa lines.

I have a very supporlive deparimant, and am traaled as a diferenffally-loaded equal. | serve on graduate-siudenl
commitiees, im given some suppor Lo do rasearch, and | callaborale wilh my peers on research and
deparimentlal service.
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Famaslic, | teach and collaborate on several projects with multipie faculty members. There are no negalive issues
associated with my being a lecturer and working with anyone in the deparment.

The heirarchy of “importance” is clear al Miami and it is based on title, not the amount of work one does. [ advise
twica as much, leach twica as much, ¢o twice 4 much service and get half the pay, I think Ihat clearly states who
is "importaal®

| see myssi as a very productiva member of (e depariment, providing a graal daaf of advising and adminislrative
sarvices to bolh studants and the deparlment. in some regands, t feel lika the lecturers in our deparimend provide
mora produciive service lo the deparlmant than eany of Lhe faculty members. In fact, he former Dean indicated
Lhat this was the case. | should also add that | see mysell and other [ecturers as warking in a vacuum of sorls
where ourwork goes unnoliced and unappraciated by both faculty members and administrators in cur
depariment. The Chair ofien refer o us as “a well-oilad machine” but the comment i3 abways diracied at us
leclurers when we're in a closed door meeting. Our work is never publicly racognized and we ara oftan called
upon to parform tasks that wa belisva should s completed by either an administrator andfor a faculty member. It
seems ihat several faculty members in our departmant do not hawe many or any significant servica zssignments
al #lf and his is tha casa year aftar year. | know that faculty membars have a lol more room for financial growih
than do. While { unds d that thers is an imporiant distinciion in our degress and work we do, i feel
that {he curent cap on feclurers salarias is rather low compared to the work wa ara axpected to do. ILis difficult io
imagine ratiring on $44,000 (Sr. Lecturer) plus any raises {none greatar than 2%) [ might gel over the aext 20
yaars.

i

Lecturers are sacond.class citizans within our dapartment. wark well with some Individually, but as a whole, we

.| are not treated lhe same, nor respected 2s much, in spils of the fad Ihat our Iever 1eaches many more <ourdes

and comes inio conlact with many mors studenls.

[

1have been in my depariment for seven years and slill fesl no connection o the deparment | hear cammenis
aboul people in my position heing "glarified high schaol taachars.” My role as an educator is not valued. i'm
expected b attend faculty meelings but have no vota in any mattars, then get ¢riligued for not offering feedback |
1ecieve no guideénence of mentoring from (he university that | sea happened very quickly for lhe {enured faculty
who starled at the same lime as me. | basically {asi like an cuisider and have mare conneclion wilh my students
than mty fellow facully.

| feel like } am nol as valued in my department as the tenured faculty mendbar, 1 have actually heard them discuss
that there are TOO MANY lacturers in my department and That may affect haw wa can'contrbute-to Lhe university. .

|

| believe that | make a uniqua contribulion to he dept and would Tike to e recognizad lor that eontribulion. 1 would
hopa thal othars racagnize that while my conlributions may be different Lhat lhose of tenure track faculty, that they
are just as important.

3|1 faculty mambers inmmy deparirenl are trealed

On the Oxford campus the attitudes relating Lo intecaction and rsspa:tmzh deparlmenial colieagues is mixed.
From tha chair | receive communication and invilations Lo pariicipala. From facully | may or may not e nofified of
committes meatings. | feel that much if this is due to the lack of coordinaticn and cofaboration betwesn Oxford
and the regional campus programs. Decisions and changes are made in Oxford without regacd or input from Lhe
regnonal faculty. | have seen improvemenl, but in my ophion il has a Inng way taga.

af me teachlng duties, fraeing many of the fenured faculﬁy 10 do mora ti'bamnnng and Eeachmu of ol
sludents, Aiso I befava that | bring o the depariment cerlain areas of expertise that'conlribute.i ofie

d and apprecialed in my dep for the aspacls of MU education that I.can; :aninbui

| sea myself as their colleague, and Ihey see ma as their colleague. [ also see myseif performing nearly the axact
same job wilh the following exceptions; 1, | am paid significanily less 2. | teach more 3. | have no resaarch
suppert even hough | am expected to conduct research insofar as the courses [ teach clearty require sericus
research that goes above keeping up with advancemenls in mry fiekd.

.| sould notdo.if 1 had a highar rank - and something for which 1he o
being able to slowly work toward [hat degree, a course ata !}me

| amcgraleful hat those of us on tha:jbumalism facully have baan brought tegatha ur program: Each of us. -
brings many Unigue and valuable parspectivas and abililies, and | feel we hava a.lot af- mutual  raspect and- -
.suppcut far. one. another. In a dISl.‘.lprrle like-journalism, lhase of us-wha have a graat dea| of-aspariance as
! lists bring | xnowledge and journalizm, 5kifls, whila. the: tenured facully.bring equalty

lial knowledge and h skills, Thal said; Iherg hag been:aome-casanl ant {not unexpecled).among
samea-of our clinicat. faculmmslruclors bacause of the salary differsnces be(w inks. | view iy Tole-in that -
dlsl’:ussml‘l as a mediaior of sorls, becatse 1 have had ihe goed forhine to encotiiér menlom vhohava =z -
d to me-the v poken rutes.of the academy {call at oy er | ian, Eartham
Collage, and Jeumalism Frogmm Director Richard Carnpbeﬂ hare zf; Mlami) Fof W observalions and .
mirig 4 Ph.D. causes & person o think diffarenily: £

ipling- - and is an"at ..emwodh reviarding:] also know Lhat. soma

[d

theory.and its Implicatk

| opporturiities and considerations are afforded o our tanured- faculty bacause they nave #h:0.s and lenure, but

having tenura alse means the expectalions of them are diferant as well — primarily’ that'of doing reaearch, |
should say that | also am very grateful to be In the process of earning a Fh.D. h lury at Miamy; somathing§,

My depariment treals leclurars wilh the sams regard as tenure-Lrack members of Lhe {zculty, for example, | have
full voiing rights in faculty meetings and have laval B graduate stafus so | serve on graduzie student disseration
commitiess. Our Chair afways discusses my teaching essignmenis with me and | feal my input is vaiued. | feel the
tenure-track faculty members appraciate whal my work in teaching many large sarvice courses, in serving on
departmental commillees aad advising our mzjors. | have NEVER fell ke a “sacond dass citizen.”

My depariment has several servica eourses ihat sarve a large population 6f stﬁdenis , while most {entred ar’

1 tenure-track faculty membars have very activa research programs. As a lectirer;1 Sed mysel support the -

reseanch aciivé faculty by teaching farge enroiiment senvice courses, fanging from{ 100400 levéls. tam also oné .
of Ihe depariment academic advisor as well 2s deparimental rep for pre-med . adiisory commilten. | communicalz
wilh a large number of studants about variety of topics (carear decisions, acadenmii issued, scheduling Issuas,in

outsida my teaching - yet, | don'l hink many of my colleagues realize my function. -

addiiion to the courss cantenls and grdes of the coursae that . leach). These:tasks take alot of ume and efforis

As an equal. 1 hava the lemmina] degree in my profession. The dagres is from a top 10 nalional law schaal. [ have
35 years of professional experience in a major Midwestem, regional law fim and [ have been responsible for well
avar $1 billion worih of commercial Bigation. My fallow Departmant members are very approachable and we
suppor each other in our lzaching. When | firsl starled lo teach, 1 selected two then juniar tenure track faculty in
my Depadment o serve as my "merlars’ because they had acguired the mest raceni substanive exparizncs as
the newest teaching faculty and could serve as my leaching rasource and "coach” when nesded,
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| do feel appreciated by the faculty in my depariment. 1have an excelienl working refationship with g
I don't fesl as apprecialad by the University, owsver. There is stifl quile a vocal oppasition lo lecturersiclinical
facully from certain departments - my homs deparfmeat does nat fall undsr that eategory, fortunately.

Tha tenured facully in my department teat me very welk. | am included in faculty meetings and serve on
deparimenlal commiitees.

| believe | receiva respect and am generally vaiued at the deparimantal and divisional levels. My conlrbutions are
oflen valued. | do fael some {enured or taqure irack individuals perceiva a hierarchy of roles. 1feel this way
because | am often dad from deparl tal committea ings (o which | am assigned) Lhat are mostly
scheduled lo cenvene at lhe request of specific Individusls. § advise graduals and undergraduale studenis, but
rarely am | able to altand the graduate commitlae meelings where detisions are made: Some colleagues treat me
as equal, same appear o rainforce thal facufty in my position (not onfy me} are not

2. What would you most like to change in your department and the university?

| would like o have a mentarl i would lika Lhe opperiunily for adminstrative rofes in the futura as well but it is likely
not possible as a clinical taculty member. Wauld tenura Irack faculty work undar an administzator who is not
tenure track? | don’t think so and Lhat makes it clear Lhat | have fimitations relzlad to my career goals.
Nonetheless, § love teaching, communily service, and would like to build mere of an applied research infe my
clinical position.

1 woukd fike'it if wa could think about the lecturer and lanure roles more as twa tracks inslead of a hierarchy and
Ihough I'm nol focused on salary, if the salary discrapancy was smaller, | think it would send & elear signal about

=1 | the value tecturers bring to tha depariment. .
Commiltes assignments and other sarvice aclivities need lo be assignad on an equilable basis both in depariment
and coflege. Large departments have greater nuwber majors and more service work in arees like adviging, Top
25, elc. Faculty in smnall daparments{or departments with ots of ciass hours bul not many majors) need lo da

., | Ineir fair share. Alse, it s cammon for the sardie faw paogle 1o shvays be asked ta servs since they are

5| | reasonable, competent paaple. The more objectionable your persanality is, the lass you are asked lo do. Chairs,

Deans, elc. who make assignments nesd o equally dole out work. Many tenurad faculty ik they are toe good -
10 110 service wark and have "nothing you can do te me attitude”. I is very convenient during campensatian
discussions Inat "you do not have tenminal degree” butwhen il comes to samathing like commiliee assignment
“your a vary capable guy". This two faced, elilist approach is issue.

would fike [o see the university reward excellence in leaching ag mich as research, -

A { wauld like for ali of the members of my daparimant lo be respectful of each olher and:the rols each one plays. |

i have been a faculty membar at Miami since 2011 (five years as adjund, three years as full ime visitor and two
years in clinicaf ine). n thal ima | kave never had a review by my deparlment chair(s). In my former profession
{prior to teaching at Miami) | had a formal annual review and found il valuable. The only assessmentTeadback i
réceive al Miami is my course evaluafions, which, while valuablz, is a bif lncomplete as a review praceduze. |
wauld alse Gke o sea clinical salaries at Miami improve to become mora compelitive pationally.

i

1 would Hia 2 12 month contract. 1 end up warking dufing the summars on ressdrch, class prep, advising,

| orianiation activilies, but am aot paid to do so. There is clearty an expaclation of such aclivities.

g

Paylt Ses abova.

[

Tools for advising...parlicularly Lhe technalogy tools thathalp us (DAR, BannerWeb, MINE, AdvisorTrac) are in
dire nead of improvemenl. Thase sysiems ought to-make it easiar o find and help siudeat mosi in need of
advising, but the Iools da very litlle to hielp. As my depariment's'CDA, The mos{ difficult pari-of my job Is'gallibg
ueful accass lo 1ha rasources | need. This is a universily Issug Hiafaffects all advisors.:not just lscturers.

)

'

Clear guideflinas of what ous wark [oad should be. As of now our work load is defined by our Chairs. This can
changa anytime the administralion does. -Vigiting Assistant Professors (VAP} in my deparimeni &am more maney
than Leclurers and their coniribution 1o the department and Io [ha university s significanily less than curs. They
teach 9 credit hours with no additional reponsibilites. Whareas some Leciurers in my daparimentand who also do
not have addilional respansiblites (other than leaching) must teach 12 eredil hours,

m

recognilion that non-Ph.D s have as much to efferto aducational and scholary \ivurk_in,deparlmems anda
stronger inslitulional focus.on student achieverent as opposed 10 faculty intarasis and pleasure...tha anly
prafession | know where the goal of many is fo do less (leaching)of whal they ave really here lo do... -~

[

During the first year of teaching there wers opporiunilies at lhe arientation lo leam about campus resources. We
alse had a discussion group In our division 1o converse wilh other new [aculty. Afler the firat yaar the group was
not continued and at feast haif of the new facuity had moved on'to alher universifies. | would like to see a
netwoiking group of ¢linical facully so we ¢an confiune to uliliza campus resources. when my filile changed to
dinicla Facully, | was suppasad to ged a certain amount of monies to enchance my taaching. H was not explained
to me how (3 uiiize these funds, 50 the renies were nol utifzed. because of budgal issués, 1do nal know 1 these
funds are slifl available 1o purchase teaching resourcas. | would like 1o be able lo ulifize these funds, now lhat
know what rescurees | would need fo engage the sludenis.

Recogniian of Ihe valuable mle descrbed abovs. Do feel a "pecking”.ordsr (.2 assignment of officalinoms} B0
not have anough § allocated to yain needed prof davelopment! Yet ihis ia a factor (see MUPIM) for our evaluation.

[

1 would like to see clinical facultyfinstructorsfleciurers made Lo feal as If they belong and are important in this
university. When [ look at the facully at olher stals universities, | am amazed at how many laclurers and senior
techurars \hara are. | have never been encouraged 10 becoms & senior laciurer and | am sure there are facully in
my deparimanl who woulda'l supporl me in doing so.

Help to raise funds lo improve andfor grow programs. Help 1o risa-funds, to.grow scholarships puols in ander fo
recruil belter studenis. ’ L

1. Wwould be wonderful to have been mentored in univarsity procedure, palicy and proloco! that the tanurs frack
faculty seem to leam. {May ba a bit late for Lhat now) 2. | would especially ike program advising to ba shared. Tha
drawback Lo one person doing all this is a lack of investmant in Ihe day to day issues that need 1o be resolved.
Facully who are disengaged from \he students as psople fend to wanl 1o maks expediious decisions without an
avrareness of their real impact on real pecple. 3, il would be nice io have research mentoring, but i baliave | could
find this 7§ had the ims.

1. ltwould be wonderful to have been mentored in university procedure, policy and prolacal that tha tenure track
faculty seam ko leam. (May be a b [ale for Diat now) 2. | woukd egpecially ke program advising to ba shared. The
drawback to one person doing all this is a lack of invesiment in the day to day issugs lhal-naed to be resolved.
Faculty who ara disengaged from Lha students as psople lend to want to-make expeditious dacisions wilhout an
avarenass of their real impacl on real peaple. 3. & would be nica to hava resezarch mentoring, but i believe | could
find this if | had the ime.
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| weuld like lo reduce the commercialisrn that is making financial consideralions the fiest priority in decision-
making. As an educational inslitition ¢ur choices should be based prmardly on educational and psychologicat
values, nof polilicat and economic onas.

Improved communications, more clasffication and support regarding opporiunily to advanca 1o a senier lecturar
positon

There needs to be cladfication of Leclurer and Clnical facuity roles. No bw pecplefdepariments sgam lo have the
same definifion. Thera should alse be an additionat promalicn paint beyand "Senfor.” Academic freedom needs la
be addressed and profectad.

m

| absolutely love what I'm doing, but also feel { am being taken advantzge of by Ihe iiniversity-this creates an
awkward problem. 1 have bean teaching full-lime as 2 VAP and now Laclurer for over 10 yars on main campus,
hava a PhD, and yet make several thousand LESS dollars per year lhan the averagé STARTING ‘salary, happily .
trumpeted by the universily, of a new graduale. This leads 1g lne problem of spanding mote tima on college or
university level committees and advising. We are honibly undarpaid for what wa currenuy do and hava e
universify expecl more duties would anly increass this disparity.

m

Summar for conferance atiendance, tech support, even a voice in decisicn making would all be great.

[/

In owr depariment, | would like 1o see more coliaberation, teamwork and dizlague in eamast Tha envirpnment in
which we hava baen woriing for the past several years does nol lend itself to tsamwark and ne efforis have been
made fo address the elephant in the roem. | am pleasad with the changes the universily has made rgarding
leclurars thus far, [t seems fair  me Lhal the university is addressing voling nghis and’ ’nowrl has develuped a
system for promations for lecturers.

1 would fike our depariment ko be mare cohasive and to be more respectiul of all teaching staft,

1was happy to se4 thal this year the new lecturers wers listed and ackncvidedged as new facully this year. When |
starled | was nol recognized and was lald by the deans office that.| was not welcome to atiend the firsi breakfast
meeling of the year whara naw faculty are introduced. This has casued a Jasiing networking problem for me..|
vrould love to see the tenure lrack faculty and the adminislration change (he lang g they use to discuss lecturer

;| pasitions. 1 hear it often spoke of as an-arasion of the facuity, scab labar, or paopla in leclurer pasitiona are just

lazy! Tenured faculiy seem to feel threatend. | have never se=n my positian as a repfacamen} for tanured facully. |
want {b see the convarsation shift in directions an how leclurers and igaured facully have mmplsmentory rales
not competing roles.

Iwould Bke to see ladirers more respected.

| was quite disappeinted in the farmat for promotion of fecluresfelinical facully was developed in such a rigid way.
tdy rote-and contribution in'my dep! doas nct map on to the pmmnhan guidelinas; Laciures and clinical faculty ard
used in very differéril ways across the Univarsity and the formalforrewaw and prurnuuan shnuld ba mare ﬂaxlbls
o ly reflect the il of people n these posiions. . . P

Osvalop 2 mare parallel process for promoting lectures/clinicel facully simlar to tenure lrack. The opportunity 1o
be promelsd to Senior Lecturer/Clinical Faculty is encouraging, but Lhera should be a step after thal. Our salaries
am significantly lower than tenure lrack, so we need mare opportunity for promation and bigger burnps in satary.

Greater "in boad" flexibility to mave my leaching assi bek i including the

2 camgpus,
wilhout incurring brdgetary complaxitias, " L -

The only thing (hat | would ike to change would be fo increase the salarias of Lhe lecturers at least a litle bit
However, | am thankful for ihis pasition and am obviously nat doing Lhis *for the money™ and so it is not a
datarmining factor for me. I just would be nice to see that increased. OF course we all know thal the menay is in
very shor supply and lhat everyone al every level of the university could probably be considered fo be underpaid.

*| Nothing in my depariment bul the following with respact 1o the uniyersity: 1

Lwould. like 10 sée lhe) umversny

recagnize the radical dnﬁerences ita slgmrcant way, (Ieavas pay, efc); amang lhe jectirers; Edication tevels

range from Pi1Ds to bach deg Some lect ty feach the same lower lave f
ieach ,-graduate semmars 300 levél courses, efc, Oftan 1he3e courses ame |

:{ not repeimons of pask courses. This dlﬂ'erence needs to be recoguized ita reanfighil way. 2. L wold lika'the

adninigtration to addréss the fact that instrictors with MA 1MS.degrees that have bacome [eciurers hsve I
receivéd a large salary increase (SBOGD) and VYAFPs thal have ‘necome laciurers have ricaivad no'pay increase but
have ieceived & large increase in.sefvice, 3.1 would like to see the univarsity increase Ihe sa?ary of lecturars.

Evan lhough research is not expecied of clinical facuttyfinsiructors, ! wish thare were support for it. | realize |1 am
an unusual case, in that [ am working loward my Ph.D. HOWEVER ... | have oftan thought il woufd be a really
cool lhing — egpecialy for younger cfinicaisfinstructors — if Miami hed some sort of formalized program for
encuuragmg us to eam Ph.D.s m related disciplines, possibly through some sort of consortium of Ohio

ilies. [t might go g like this ... iamiis very strong in the humanities, has many fme masters
programs in the humanities, and has a caa! new Humanities Centey, righl? But mast of our Ph.D. programs in the
humanaities went kapul. So .. ereate a new Ph.D. program The Humanities, which incorporates some sort of

program or cooperative wilh olther univarsilies, 3o thaf candidates in this new pmgram get the banefit of

working with faculty from analher universily in Obia or elsgwhere, This wouk! address lha concem reflacted by
MUPIM rules thal say you have 1o leach somewhere else far three years before being hired at Miami with a Miami
Ph.D. {ike me, existing clinicaisfinstructors ara alraady hired, which makes thai a non-issue, zlang with the clausa
Ihat says Ph.D.¢ can't be granted lo paople with ranks of assistant profassor or higher}. | suspect that the reasens
behind the lhree-year rule have ta do with aveiding intellectual inbreading, and thal's an Importand consideration.
Sinca coming to Miami, | have been vary impressed by the caliber of professional experdease my <nicafinstrucior
colleagues bring to e students — and il saems durmb that so many of lhem feal they would have 1o give up the
Jjob they love:, al the mnstifulion they love, to ga! 2 degree Lhat would make thern feel mora like a full paricipant IF
they were evar able o gel hired hers again. A new Ph.D. program far clinicalsfinstructors would allow us lo retain
that greal body of profassional AND teathing experience while providing incentives for clinicalsfinsiructors to do
resaarch AND evenluaily would increase our Ph.I. ratio, which | bafiave would be the besl possible scenario for
our studenls. | also know that, foi me parsonally, taking classes has been a joy, and Lhe fact that | can eam Lhis
degree without having ta give up my cument gosition or amassing tremendous debl affsels any concem | might
have aboul Ihe safary differential between my safary and those of the tenured folks (aflhough I've always theught
lhe combination of mvy current salary and Lhe flexibility afforded by breaks in the 1eaching schedute are prelty
fabulous).

Fwould ftke Universily la 1 ping an ndependent pay-struciures for leclurers -or allow each
deparimenla] chaif to determine the pay-scale for each leclurer according lo their activity/qualificalion. Fac
example, my department is hiring a rew lecturer who has not quite completed hier Ph.0. and has no.full-fme
feaching expariance, They are offermg I.he same salary as my current salary - 1 have a Ph.D, and had an .

p with g ians, and have been‘leaching here for 9 ysam with favorabile teaching
evaluation, in addtion 1o serving as H deparlmama! advisor and pre-mad advisor. | am alsa onty lecturer who
teachs 300 and 400 level classes, in addition te 100 level coursas in the dapartment. Yet, as far as the pay goes, 1
am freated at lhe same scale as someone who has maslar's degree and 1sachs 100-leve! classes, wilhaut any
service funclion.

13

Attachment C



k think my Department is very well managed and has a leader who is focused on undergraduaie aducalion. He is
also focwsed on the recruilment, developmeni and relenlion of lap ligr newer facully, As somacne who had 25+
yaars in the vary competilive private sectar bsfore f staried to leach, | do wish thal we had a more nimble and
rasponsive process tor iha allocation of resources in supporl of our primary mission of undergraduale education.
The hwo areas which ara of greatest concem o ma am Lhe two which are the most complicated to address snd
pmbahly the most mlrar.lshla (1) tha absencs of focused mantoring for new clinicalflecturer facuity for the

lop t and d of effective classroom "Sraftsmanship” for (he ar of teaehing. By analegy,
al sernnary, one |s taugii how fo "preach™at Miami, how is a new cllnlcal facully member taughl how to teach
and in kis ¢raf thal this primary "inlerface’ is with underg 3.1
appreciate the contribution which CELT makes ta the improvement of teaching, bul pamcmauan is valuniary and
ad hoc and therefore self-seleciing. 2) The alher ¢concern refates la the many and camplcated challanges
assaciated wilh the tenure system. | celebrate the power and value of acadernic freedom. | baliave that this
fraedom can and must be praservad in tha academy, Howevar, tha fanure sysiem and the associaled fong-lerm
legacy effact from the allocation of resourcas by “tenure linas” presents a ditact and significanl obstacte to
achiaving Lhe degree of flaxibility which the new university savironmant requires. [ understand Lhe fFaverable
“stabilizing” effact which tenurs also creates for the benefit of Miami, but we should <ontinue to explore and
develop “hybrid® models to the extent allowed by acereditalion requirements,

Heach mutilpla seclions of the same course each semester and would fike o have lhe opporunity to be Invoivad
in alher courses.

1 have been at Miami for a few years, and | have a Ph.D. [ am not tkely Lo leave Miami for personal reasons,
which s why [ accepled a leclureship rather than atlempt $o locate a enlurs track pasition at analher university.
This is the first Hme that | recall being asked abaut how | feel 25 a nen-tenured faculty membar, which is
refreshing. As | sze more non-tenure Irack faculty pesitions baing erasfsd, @ would be good to offer advantages lo
such positions. How could such positicns be more atiraclive? { eamed & doclorals bacause [ love sr.holarsmp hui
of tourse 1 suffers wilh heavy course Yoads, no possibility of 2 esearch leave, and little sxpectalion in this araa.

M a tenured facully bers to bring ouk their stranglhs, and offering suppors and advantages for
doing so, can only benefi the University. § had difficulty responding to masiof the questions in tha survey, and
wish | could have qualified all of my responses. In general | love Miami, be<ause many peopls have helpad me
develop sirenglhs, butthis is not somelhing usually faciiilated overly by Lthe University_

Attachment C

3. How might clinical/lecturer faculty members and tenured faculty members work together more

closely in your department and in the university?

il

Firsl, lhefo needs to be clarification aboul what dinical faculty do at the university and departmental {avel.

For many, quit realing us as sacond class cilizens.

[

Thay read 1o actively parlicipate in issues that pariain to thefr courses, like the Top 25 niliafive. H is also helpful
1o attend univarsity ovanis so ihey get to know tha studenis and faculty cuiside of the classroom,

m

1 Whink this survey is 2 good starL | would like 1o knaw fiow my <linical colleagues across the campus feé) aboul
these issues as-well and perhaps-would suggest the creation of a campus-vade commitiee comprised of non- -
tenured, continuing faculty that coufd meel regulary during fhe acddemis year to diseuss mallems panmsni 1o our
rank and responsibilities.

i

This is nol an issue for me.

{ can only speak for myself, bult feel thall have an integral role in my.deparimant and division, because of the

committees on which | serve-or have served (1 just finished three years on the ID committes, for axamgple), 1 spend |
—p, | @ tolof irme advising our majors, and helping ather facully. wilh advising, helping during-summer orientalion, and
) | so on..I hink my current hatance of leaching, advising, service, and ressarch is exactly whera { want it o be, and

exdclly where my depariment wanis if to be. | have offered to'help oul imy defiartment by doing mora teaching in *
exchange for a release from other responsiblliias, Howaver, my depariment values my nnn—teachlng cunlnbulmns
and prefars that { continue making such conlributions. | am happy that'it remains as is. .

[

hava more visibibty for thesde conlinuing posilicns

g

bwould love 1o be able to do same gelual grant writing and Wwork with a mentor o research. bparticipated in the
grant-writing workshop offered by the Unjversity and Lhen worked an-a grant with Talawanda Schools, but.

.| bacaysa Miami did nol get he maney; [ was not r.rednled with the $1000.00 for attanding Ihe research workshap. |

have worked morm with rep ivas from Tal hools on grants that the University. Iwnuld love to
Izam more about the procsess and how fo conducl research 2nd publish on a largerscale.

Already are working closely in my depl. | bafieve

I'm not swre but lhere has to be a change In attilude at the Iﬁp.

See below.

My depariment and diviston make il possibla ferus to work lngalharvary closely. 1don'{ perr.erve obsiacles to
working as ciosely as we want.

fad) [

Possibly create a commiliee or listserv for ciinicalfeclurer faculty members that could pmvide ratavanl information

Hi

Capping \he proportion of Lechirers is an arbitrary way lo reduce’the threal 1o lenura-faculty nes. These are
posilions that generally genarata mare FTES than tenure lines bui get pald significantly [ess. Thers 8 foo much

.| inceniive for administrators lo choose Lecturers aver tenure-irack lines when onfy the bottom (lne (3 considared. A

betler model is for Lacturers to bo viewed as differenlially-loaded faculty, evéluated willk sintlar edleriz, but with
mor woight en ieaching and senvice.

In our department we are included as equals so | don't see this as a concem.

equitable pay.

Tenured faculty members could consider paifing with lecturars to conduct certain departtimenlal projects related to
seryice assi andfor h or tezching interests. in ourdep i, wa've had alf thres of
thesa siluations, evan one with a farge grant lhat ajllowed leclurers lo work very closely wilh one fenure-track
[aculty member. These relationships are vary valuabla and rewarding for balh ndividuzls and quita praduciive and
beneficial for students too. However, there ace other faculty members in our dapartment whose lack of respacl
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towards lecturers has been made quite plain. If seems there is a nesd for sensiiivity training for professosial
faculty who will need o leam to work wilh lecturars if the univarsity's plan for their presence to gmw conlinues. In
our depariment wa have had cases of facuity members intimidaling lecturers in public work spaces and alsa in
{ront of adminisiralors. In at feast two different instances like Lhis, our Depl. Chair lald tha leclurer ihat nothing
could be done about this and thal the leclurar should just lef the issue drop. Il seems to me that these are really
<asas of discimination, bul it is based on rank rather than raca. In any casa, it does makes for an unpleasant
work atmosphere especialiy for lecturers who musl interact with such individuals mgulsdy due to Lheir service or
{eaching assignments.

'Wa naed a way fo network and find each olher. No easy machanism hat | am aware of curenlly exisls.

Class scheduies could ba coordiaaled to allow for fime 1o collaborale.

Wa should ba solicitad to have represeniation on difarent Univarsity committees.

I really cannot think of a way in which we need fo work logelher more clogety. We wark logalher frequantly,
almost daily, and get along very well together.

In my depariment, we could not work any closer then we afrezdy do. | aiso work somewhat closaefy with other
lenured /. lenure rack facully membars in other depadments.

Can 1 thlnk of any way for me personally. | know soma of my colleagues have axpariensed chstacles when
1V g with other depariments Ihat don'l have <linical facuity, so don't know what te do with hem {we
proposed a ;omt appoinkmant thal pointad up that disparity).

g | ER| | |

1think Lhe litle tacturar/clinical faceity” need to be belter definad. | believe tal the changes in the positiari -
desciplion (for-exampls, it used {o:require Ph.D, but nut any more)-fave made lhe position more obscure. Qnca
the paosition is well defined, recognitian/: tfpropmetion system for betler fuctioning can be put: Alsa better |
definilion of the position (hopafully) can resclve some of the misunderstandings dmoag facully acress fhe -
university. | remember.reading a lattar from a faculty member {English department?) a year or twa ago, claiming
thal oar university is doing a dis-service to students by having lecfurers (not real professors) teach tha classes -for
this individual, we are clearly less—qualified to leach/edvise. | waa very disheariened by the letles. Jf thers is some
kind of standard for the posifion - that shows that leciurars.are the ones whc dscikied ta feach full ime-bacausa
we love teaching, not wito had (o teach because wa are less qualil‘ad lhan the taniire- Lrack raculty membe:s -

‘| mayba that will help us work logether better. L s . .

Itis difficult {o make a broad statement in response to this question, In my spacific fizld of commescial law, il is
apparent fo me that some tanured tacully would beoefil from more frequent and substantive infaraction wilh those
d'mcal faculty who have been engaged and confinue to be acliva "in the lrenches” in the privale saclor. These

iduals are readily availabla to offer and are interesled in offering their expariancas fa betar infonm research
and enhance its praclical application and potentiaj valug both inside and outside of the acaderny.

I hava had many posilive expedencas working with tenured faculty members. 1 have 1 beer. engagad in projsets . .
whers tenured faculty members have offerad fo halp— jusi bacause they knew The projectwas important, Mast of
| the is on the parsonal evel, howover. Because most paapte | work with knaw I'm nat leaving Oxford, F-am given
opportunitles o engage as “equal.” Making lass distinction batween opy rtunifies at the: universlty for lenure

p; | lrack facully only” would be helprul— and it is my faalmg lhst this.is fessdring. . was unsiite how to respond o -
: some of lhe ilems in the survey, b for example, including mare -clinfcalflaclurar faculty en university
commifiees would be good Io integrate such individuals inte lha university climalg as ‘3 whole raihst than just
being & par of one aspac( hut addmg maore to-an already heavy load is not désirabla. Ona specific way lo

more clinicalfiecturer facully and tenured facuilly would be to incrazse fravel
manay for clinicalflecherer faculty. For example, how can-we co-present r! we cannot afford to go to the
canference? - -

4. What suggestions do you have to improve the work lives of clinical/lecturer faculty?

When | was a lecturer lhere was no evaluation. As a clinical faculty member thers is an annual evaluation
allhough il appears to be based on a tepure track evaluation requirements instead of a clinical facully evaluation
(leach, serve, scholarship). And for those who are lecturers - [ believe Lthere is a live year rula. Whatis somaone
is an exceptional leacher. W kind of sends a massage ko lecfurers that their skills are not valued.

Provide somesne thal we can choose Lo confidentially tak 16 wha is ouislde of |.hE department wmn war-have an
issue involving a tenured faculty memter. : . . .

See above.

Get ta know your calleagues. Don't assume you are a second class cilizen in your dapartment.

Ses above

An organk ‘grouﬁ i ini furers,

It might ba useful fo create a vehicle for lhose of us with Lhose tiles to shara informaticn or meet occasionally. |
‘would be happy, for exampls, to walk folks through the promotion process for "senior” dlinicizn or lacturer,

Please mora claarly define and explain the procéss by swhich lecturar may bs promolad 5 semiof lecturers:

One of lhe most relevant and usefull workshops that | have altended is the wyiling workshep spansered ferm the
=Y | Howe Writing Cealer, with Or. Anderson. | have utillized KING, BEST, Special colaclions and Middletwon
Libraries for myseff and my siudents. | have afso regiured my studenis lo usa tha Hoyl career mock interviewing
axperisnces.

B, | Strong mantoring when each begins (I've been here 10 years: -nsﬂ.n'g' part ima, now Clin Fac) Thres of us nowin
these naw roles began logether then and we had to “Figure it aul,” — on cur awn. Ad]uncis REALLY neada
maniofing pmcess . . v e L

Wa need to be included and made fo feel asif we matter. When you [ook al how many studenta we feach gash
year, wa are integral to the unctioning of this university. However, givan ourwarkload our pay is sub par to say
the least. llis exwemaly demaralizing lhat most of us are not eaming as much as our graduating seniars. That is
encugh 1o indicate how valued we are not. There is also the ridiculous five year rule. 1i is iolally counter-
praducliva 1o bring in new instructors evary five years. For mast instruclors it lakes a couple of years fo leam haw
to do this job. Therefore, we only have another lhree years to do it wall befote we are out of a job or cut back 1o
34 ime and our benefits are affecled. Again, how valuable does this make us fe2l? | have been foriunats thai my
department has found ways fo keep me here. | have been cut to 3/4 ime and £ have been given administralive
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positions 1o take up the 124 time. When yau look at my FTEs in any given year, lha fact that | average 3.6 or better
in sludent evaluations, my Honors classes and evaluations and |hen lake my salary nto account, | am a bargain
{or this university. | tove my jeb and my studanis, sa | ignora mast of he resi of & However, il is not empowaring
1a feel thal you are a bargain. | should feet valued by Miami and fo be honest, | don't mast of the lime.

Betler orientation 1o Lhe ins and auts of rasaarch mlated prolocols, and in grant wiiting. Meetings in which the
clinical facully have an opporunity to have lhefr unique cancerns and positiins haard for development purposes.

Betler origntatian 1o the ins and ouls of research relaled prolocols, and in grant writing. Meafings in which tha
<clinical Faculty have an oppodunity to have their unique concems and posilions heard for development purposes.

Pay mors. | baliave iy conlributions are worth &s much as my (enure-Uack colleaguas, and if my salary becomes
a burden or my confributions diminish, [ can be fired.

More opportunilies lo panicipale in policy creation about our own posilions.

m m m m ii‘.‘
.7 B i E L

Dramatically improve salaries. The mechanism {or pramatian to Senior Lecturaris véry goor defined and is unfair -

raced with other designations. Leclurers must submit their packet (not defined) afler 5 years; nstructora can
be tenured afier 3 years with 2 Maslers and othar faculty can be considered for tenure aRter 3 years, bul Leciurara
with a PhD must wait af least 5 years?

Equitable pay would be a greal starf

1suggesk 1.} Forming a group for tacturess to discuss cammon issues andfor concarns. Perhaps it could hava
oiferings similar to CELTUA but perhaps focusing on broadar {eaching issuss and cn adminisiralive duties as
well. 2.) Allowing us to access funding fo attend conferences relaled.lo cur teaching andfor senica dulies
WITHOUT having lo preseni a "paper” at those conferences. To furlher develap prefessionally and provide up-to-
date informalian, lsaching techniques and other services {such as advising),"we need fc attand profassional
conferencesto leam aboul these many topics. Howaver, curranlly, the only way to access snough funding 1o
atlend an oul-of-state conferencs is.to make 4 preseniation thara, This is an oxymoron forfecturers for whom
research is not part of (heir job description. For exampls, | am the: primary study abread adviserfor ows ™
department and | have always wanted 1o atlend a study ahraad confarence o laam about etfgclive ways to
manage advisee's needs and fo [Bam about avallabla programs. However, making a presentallen at'such a
conferencs is unrealistic for somaone who only spends a fraclure-of herwark fime devoted to lhis issiie and for
semeane who never mcsived any farmal Lraining on the mallar, |.believe I'would be eligible to racaiva $175
towards the cosis of attending a confarance whers 1do not prasent 5-paper. It is unrealistic o think-thal a lecturer
who 'makes $40,000 will cover the remaining cosis wilh her persenal finances to altend a confarencs in order o
provide beiter service [o the siudents ai this universily. If ihe university ‘wants a prioritize the professional- -
dévalopment of leclurers, one sunpl!a siep would be allowing livem to’access enough funds fo attend naticnal
conferznces without requiring them 1o present a paper. 3.) Fonmalizing aanual svaluations and ralse

ination on e work per af l . Curzantly this-does nat happen in-our department. Althaugh
we [l oul annual reporls and specialized teporia for datermining raigss, our Chair does nat meet with us to
discuss these fofms nor doas he difierantiate the worl wa have prodiced when assfgmng ‘ralses. It $aams we ans
asked (o submit forms and papenwark far no reason. The money available rur raises.is slmply sphi quai!y amang
all he isclurars mour depamnentdesplte the facl [hat we have been d that ourindividual v
acce will d ine more or fess of.a raise than.our peers, based on our annual achlevemenls. 4)
Recognizing the.exira wark done by oulstanding or very preduclive lac[urars Many administrators claim that thay
cannol pay us enough and if it were up fo them, we'd sam a lot more, As Ieng as that is nof a reality, -

administrators shoutd make sforts 1o recognize the confributions of Iacturers in front of the enfire group of faculty.

Wea provide a greal deal of service for the depariment and this saves time for facufty to wodk on raseasch when
hefora those sama faculty members mey have been providing such gepvice. [tis lima 10 rauagnlze our
contributicns, if not financially, then at least publicty.

Treat us like faculty.

Lecurer pay should be higher.

[ | EE

The opportunily furopen I jons wilh Ghaira ang Deans about the role of lecturesiclinical facully and

i the devel of a carear path and prafassionat davelopment

WWe'ra.on Lhe right track. Keep up tha good varid

There are seme subtie things occurring that at firsi sight do not saem lo concem us, but zctually do. The
continuing efforls lo redesign courses and incarporata an inveriad style of leaming have medt. Howevar, lhis
requlras afforis on |he par of the students oulside of class, such as onfine [eaming and quizzing, etc. The

ara o ly complaining about the intermel in Lhe dorms. | was shocked to read last Nov. of Cec. in he
sutdent paper thal students were being inviled to purchase an upgraded version of intemet access so thalthey
would have betler intemet connectians. Gne student tald ma hal he had hased (ius for the p d price far
1he remainder of the semester and Lhat for Spring semesler {current sameasler) it would cost over $100. § am nof
sura who orwhat commmiitee iniliated this process, bul | find it repugnant_ | could undecstand (reluctantly) pricing
this access on a proraied basis for the remiinader of tha semeslat afler it was installed and available. But fram
Spinrg semester forwand 1 feli that khis access shoudl have baan availabe! 1o everyone and should have jusi bean
made part foi the student fees. I i@ SO annoying o parents to pay so much for the whole cost of callage and ihen
to have an additional bill in order for their students to nat constanily have trouble accessing the intemast. This

a problern dar us as le because lhese samea sludents are laking onling quizzes, losing their
connections in the middle of quizzes, conlacling us in a frantic stafe, knowing that they have "used up" their quiz
attempt, and craaitng a dilemna fer us of tryign to decide which sludent truly had lhis happen or which one just
didn't evomplate lhair quiz, etc. Afso it just seems 1o be a justice issue - if goad intemel sarvica is tuly avaliable
and necessary lo do many of lhasa new assignemins and to have everythiign un smaalhly for both the students
and the fzcullym, then why isn'E it availzble for everyone? If we caonof pravide good internat far all he studends,
then we need o quil requinng afl these anline quizzes and assignmenis. Anolher thing that would help us is to
stop this initfative to have online evalualions. 1do not know who iniliated this procassd either. | have heard that it
was a prierity of the forsner provist, but | am nol sure about that. This "ad hoe commitiee™ who has been deciding
this and evaluating this is a mystery to ma. | have not spoken with a SINGLE faculty member who is in faver of
s, We all know that #is not rreally fair for us lo be evaluated by sludemts who do nol even aftend cless, who
say absoltely entrue things, who are not even avare of lhe course assignermnins or 12sf dates because they do
not even read the syflabus or come (o class. Howsver, with Lha oniine evaluations these are tha vary studenis- the
disgruntied onas - who ara going lo make sure 10 submil these. | hink lhat we ara given wuite a bit of direction
ahout what and how wo should be teaching. {1 seems to me (hat, as lhese svaluations ara ussd to help delemine
our fulures, this should ba one aspact in which we have a “say.” | much prefer to do my evalvations on a typical
¢lass day toward Ihe end of the semesler, when the sludents who are in class 2m the cnes whe lypically come lo
class. | value the evalualions of those students very much and 1 do not wenl their epinions to be fost among the
ones af strdents who have really not eamed the right to evaluale Lheir instructor.

B
5

1. Evould like to sea periodic leaves or course reductions-lhal allow lacturers to conduct Lhe research necessery
to prapeily design new courses, 2, Pay f Balary, This is an improvemant in he “work lives” insafar as feeling Lhat
one is exploiled does not make one feel so goad aboul working. Itis impontant to aote thal nal one person (high
administratora, chairs, tenured facully, new faculty, VAPs, etc ) has-averonce tried lo prstify my pay. | recognize
that there are salary problems across nks but (ha pay of leclures is more pressing, espedially since high end
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administrators have admitted o severaf peopfe that thay balieva thal the pay is n fact unjust. Olher adminislrsiors
have lold lecturers that they should unionize o address lhe pay issue.

Just ses my suggestions above.

The biggest drawback to the lecturer position is the pay scale, | realiza that paople in many careers may feal
underpaid, but leclorer salaries do not reflect well an our level of educalion-and the imporlant work we do teaching
large numbers of Miami's undergradules, Miami is getling a bargain.

Itis a privilege Eo teach at Miami and | thank you for doing this survey. | am susreunded by dedicatad facully and
high quality students. My malivalion to teach and my ongeing commitment is largely divorced from Lhe amount of
caompensation paid to clinical faculty. However, given the high level of in ¢class and course fead productivity for
clinical faculty (ai least the onas L am aware of) and parhaps 1he direcl benefits conveyed by clinical facully 1o
tenurad and kenura track faculty, thareby enabling tham o than carry passibly fighter ieaching loads and 1o then
permit them 1¢ focus on h, service, go grant applications and r (5, alc.—p ps increased
compensation lavels for clinical faculty can be explorad. This is net a specilic concam of mine for my own financiad
needs, but il might very well present an issua for olher clinical facully candidatas who othensise can and would
like to coniribute to Miami In a subslanlive manner. | also am aware that thers are some extemal factors relating
(6 salisfying and maintaining accreditalion standzrds, ate, which may effectivety place real limitations on affors for
Ihe recruiiment of high quality, high vatue clinical faculty. Nanelhelass, the “costbenefit” analysis for clinical
faculty and refated compensation should be the subject of ongoing review. One linal observation: | have also
served as adjunct facully in the MBA Program at another University in this area. Once a year, ine President
hosted a reception far all adjunct and non-tenure frack faculty from all disciplines. The event was a nice way io
recognize the contdbutions which had basn made that year lo tha University by these facully and sarved lo
effeclively ramind everyone of their shared teaching mission. Such an event might ba too big and expensive for
Miami 1o juslify sponsaring, but it had real valua in the okher teaching cormmunily whara ! also sarvad.

Frankly, Ifeel my salary is abysmal. E have a PhD from a lopranked ressarch univarsity and & years of eaching
exparisnce: | make less than 70% of what the mosl recent lenure-track facully mamber samed their first year at
Miami in our departmeni. | aam lass.than an assfstant manager of a fast food mstaursnl. It is reaching the point
whare it Is neary impossibts for me to remain at Miami Universily itis dakii | 1o ey Farmily's well-
being. | can't afford to stay unfess something changes. -

In the past approximately 6-8 years or so, | have taughl 10 different coursas, This is offen because a tenure fack
{aculty member is on feave, and | am "illing in.” | soretimes feel | have to ba able 1o “de it all” wilh varied
suppoHs, yel suecess is abways expecled. | frequently take on “extra® projecls in my area because | stive far
involvement in the prefession— | am cumrenlly ca-chair of a national commillee, and | ara engaged in ancther
Tighty-visitle national project at present. While seme of this is supportad, | have never been encouraged fo

avolved in such endeavors and there is no such Lhing a5 a course rlease for any of my projacls.
Recognizing ways that clinical and lechear faculty can baneft Miami in addition to heavier teaching rolas could ba
an impravement. | realize some individuals are hirad to direct special projests and may he considered clinicai er
lecturer faculty, but itis my betief that oflen these positions are created for the purposs of laaching, and hefping
such faculty o creale balance betwaen leaching, service, and scholarship, with supporis to do 5o, could be
desirabla.
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The Full Time Non-Tenure Track Faculty
Alexander C. Vincent
Miami University
February 2012

Although non-tenure-track faculty are often ignored, an understanding of research on
their experience can contribute to better institutional policymaking. It is important to note that
much of the data on experience are gathered through qualitative research, with relatively small
samples garnered through case studies. Only a handful of national quantitative studies have been
conducted that examine non-tenure track faculty experience (American Federation of Teachers,
2010; Hollenshead and others, 2007; Conley and Leslie, 2002). Most research identifies working
conditions and infers experiences rather than the researchers talking directly to non-tenure-track

faculty.

Unlike the part-time faculty population, the number of full-time non-tenure track faculty
did not increase significantly until the early 1990s. In 1993 arise in the proportion of full-time
non-tenure-track new appointments made them the majority of the full-time faculty hires,
Tracking every two years thereafter until 2003, Schuster and Finkelstein (2006) found that non-
tenure-track faculty continued to be the majority of new full-time appointments to such an extent
that non-tenure hires were the norm. By 2003, 58.6 percent of new fulitime facuity hires were
non-tenure track (approximately 26,000 faculty hires), compared with the 37.4 percent of hires
who were on the tenure track and the 4 percent who held tenure. The increase in new hires has

changed the representation of full-time non-tenure track faculty as a whole. Of the 630,000 full-
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time faculty in higher education by 2003, 219,000 (34.8 percent) were off the tenure track

(Schuster and Finkelstein, 2006).

A variety of studies have identified that working conditions, roles, and experiences of
full-time non-tenure-track faculty tend to be better on campuses that have unions and collective
bargaining (Gappa and Leslie, 1993; Hollenshead and others, 2007). This trend does not
necessarily mean that faculty on these campuses are more satisfied but that their salaries or
benefits tend to be higher on campuses with collective bargaining. Additionally, processes such
as role definition and recruitment and hiring are generally more intentional and thoughtful on
campuses with collective bargaining. Further, the discipline and individual motivation also shape
experience. Faculty in liberal arts fields such as composition or math have more negative
departmental cultures than professional fields such as law or education, where non-tenure track
faculty are often given more respect and better working conditions. The motivation behind taking
a non-tenure-track role influences the experience of faculty, particularly their satisfaction; less is
known about the impact of motivation because of limited research that looks at differences in the
non-tenure-track group. Institutional type and culture also appear to shape experience. For
example, institutions that are in more isolated places have to create a more intentional process for
hiring and socializing non-tenure track faculty, making the experience of non-tenure-track
faculty more positive. Additionally, research universities pay full-time non-tenure-track faculty
less than bachelor’s and master’s institutions. It is hard to make any generalizations about
contract type, as discipline, motivation, institutional type, and union status all alter experiences
and working conditions. Many of the differences (such as age, background, and academic

credentials) have not even been investigated.
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Working conditions like salary, support services, and professional development all affect
the experience of non-tenure-track faculty. The most research has been conducted in this area in
an effort to document the various facets that make up the experiences of non-tenure-track
faculty. Most studies agree that colleges have no formal or systemized process for recruitment or
hiring and approach the hiring of non-tenure-track faculty very casually (Cross and Goldenberg,
2009; Gappa and Leslie, 1993). Baldwin and Chronister (2001) noted that institutional policy
documents do not set forth the minimum degree quaIiﬁcaﬁons necessary for full-time non-
tenure-track faculty appointments. Credentials and qualifications differed markedly by discipline
and institution, with professional schools emphasizing work experience, for example. Some
institutions seek experienced practitioners for non-tenure-track positions who bring vast

experience, while others hold different criteria.

Baldwin and Chronister (2001) and Cross and Goldenberg (2009) found that
administrators were not willing to conduct national searches and hiring processes equivalent or at
least similar to tenure-track appointments because of the cost. Cross and Goldenberg (2009) and
Gappa and Leslie (1993) suggest that local, spur-of-the-moment hiring is common. Yet this
pattern may be changing for full-time non-tenure-track faculty over time; a recent study by
Hollenshead and others (2007) found that more than half of administrators in a national study
said they conduct formal searches for full-time non tenure-track faculty similar to those for
tenure-track hires, It appears this process may be formalizing more than in the past. Hollenshead
and others (2007) point out the irony that administrators put in so much more effort for tenure-
track faculty or even full-time non tenure-track faculty when on average their duration of

employment is much the same (seven years for full-time non-tenure-track faculty).
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Baldwin and Chronister (2001) did identify a few institutions that treated the hiring of
full-time non-tenure-track faculty similar to their tenure-track colleagues. Geography played a
role, however, with more isolated campuses having to conduct a more systematic and national or
regional search, while urban institutions or institutions located where other colleges are nearby
were less likely to conduct systematic hiring processes and extend the process regionally or
nationally. Collective bargaining institutions had more detailed hiring processes, with the
contract specifying posting requirements for positions and a timetable for hiring. A collective
bargaining process may create a more intentional approach to recruitment and hiring. Gappa and
Leslie (1993) also found no attention to affirmative action in the recruitment and appointment of

non-tenure track faculty.

Various studies have noted that non-tenure track faculty are often excluded from
orientation processes (Gappa and Leslie, 1993; Schell and Stock, 2001; Conley and Leslie,
2002). A limited set of institutions provide a handbook to non-tenure-track faculty or leave it up
to department chairs to offer some welcome and socialization, which often does not occur
(Baldwin and Chronister, 2001; Gappa and Leslie, 1993). Collectively, these studies suggest that
non-tenure-track faculty are recruited, hired, and or.iented haphazardly, which signals minimal
institutional commitment and investment. Many suspect that recruitment, hiring, and orientation

differ by discipline and department; future studies may want to further investigate this issue.

In terms of salary, full-time non-tenure-track facuity generally have salaries closer to
those of tenure-track faculty, enjoy similar benefits to tenure-track faculty, and are able to take
advantage of professional development and other privileges and benefits (Hollenshead and
others, 2007). Full-time non-tenure-track faculty are more likely to have regular salary

adjustments and are sometimes part of a promotion and evaluation system. In Hollenshead and
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others’ study, 71 percent of full-time non-tenure-track faculty received pay raises for good
performance. Despite these trends, however, Curtis (2005) found that in general full-time non

tenure-track faculty make 26 percent less than tenured faculty.

In examining institutional differences for full-time non-tenure-track salary only, Baldwin
and Chronister (2001) found that master’s and baccalaureate institutions are likely to pay more
comparable salaries to tenure-track and non-tenure track faculty and to have similar
qualifications, while research and doctoral institutions tend to pay their non-tenure-track faculty
less than their tenure-track faculty. Additionally, public institutions pay lower salaries to fulltime
non-tenure-track faculty; private institutions are closer to comparable salary between tenure and
non—tenure~t.rack faculty. The reasons for the lower salaries varied from an oversupply of

qualified candidates to some non-tenure track faculty’s having lesser qualifications.

Full-time non-tenure track faculty are concerned with the issue of job security and
seniority. In various surveys done by different union groups, job security is often named as one
of the top three concerns of full-time non-tenure track faculty (National Education Association,
2002; American Federation of Teachers, 2010). Because appointment types are for a limited
term, full-time non-tenure track faculty worry about their term-to-term or year-to-year
employment. Baldwin and Chronister (2001) found that one year was the most common contract
length across all institutions for full-time non-tenure track faculty. A limited number of
institutions use multiyear contracts for fuli-time non-tenure-track appointments (Baldwin and
Chronister, 2001). Renewal policies also vary, with 48 percent of the institutions Baldwin and
Chronister (2001) surveyed indicating unlimited renewal for full-time non-tenure track faculty.
Forty-two percent, however, set a limit on the number of years a faculty member may remain

employed on term contract status. The institutions that set limits were trying to prevent non-
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tenure-track faculty from obtaining de facto tenure status, or they were trying to ensure an influx
of new faculty expertise. It is clear that these types of policies at almost 50 percent of the
institutions would lead to concerns about job stability, as eventually they will need to find an
alternative place of employment. Given [imitations in current survey research, it is unclear the
degree to which multiyear contracts are being used, but given percentages in earlier sampling of

institutions, it appears to be a relatively uncommon practice.

Although working conditions affect experience, role definition does as well. Various
studies suggest that collective bargaining helps non-temure-track faculty to gain clarity about
their role definition (Gappa and Leslie, 1993; Hollenshead and others, 2007; Rhoades and
Maitland, 2008). The workload of non-tenure-track faculty is typically defined in terms of
teaching, but issues such as office hours, class preparation, and communicating with students are
often not made clear to non-tenure-track faculty who do not have collective bargaining
agreements. Collective bargaining agreements have been effective in specifying job
responsibilities in broad categories and making expectations clear. Studies have also found that
non-tenure-track faculty may be asked to conduct administrative tasks, supervise clinical or
fieldwork, train or mentor teaching assistants, or participate in service work without clarity about
pay. Again, collective bargaining agreements are clear about what administrative or service work

a non-tenure-track faculty member can be asked to engage in (Hollenshead and others, 2007).

Institutional type is also important in distinguishing roles for non-tenure track faculty.
Baldwin and Chronister (2001) found that full-time non-tenure track faculty are primarily
contracted to teach Iower-division courses only—at research, doctoral, and master’s institutions.
At four-year undergraduate institutions, non-tenure-track faculty teach both upper and lower

level courses. Four-year undergraduate institutions were aiso more likely to have fairly similar
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role expectations for non-tenure-track and tenure-eligible positions. The only conclusion that
Baldwin and Chronister developed in their study of full-time non-tenure-track role definition is
that a consistent definition does not exist. Role definition appears to depend on the mission,

culture, and academic personnel needs of the institution.

Hollenshead and others’ study (2007) reinforces this finding about inconsistent role
definition, as some institutions reported expecting non-tenure track faculty (both full and part
time) to advise students, serve on committees, and even conduct research. In fact, full-time non-
tenure-track faculty at four year institutions were expected to advise and mentor students (63
percent), engage in committee work (51 percent), and create professional products or research
(27 percent). So although role definition tends to focus on teaching, many institutions are sorting
out their expectations for non-tenure-track faculty, and it appears they are expanding the range of
areas that full-time non-tenure track faculty are expected to work in overtime (Hollenshead and

others™ 2007).

In terms of teaching load, full-time non-tenure-track faculty tend to have a larger teaching
load than tenure-track faculty, but it varied by institution and discipline (Hollenshead and others,
2007). Non-tenure-track faculty at research and doctoral universities were likely to have heavier
loads than master’s and baccalaureate-level institutions (Baldwin and Chronister, 2001;
Hollenshead and others, 2007; Schuster and Finkelstein, 2006). Moreover, the conditions of
teaching are different for tenure-track and non-tenure-track faculty, Tenure-track faculty often
receive teaching assistants to help.with coursework, particularly large courses, but fuli-time non-
tenure-track faculty are expected to take on the burden of a course without any teaching
assistants. They often teach courses such as composition or math that have significant amounts

of grading or lower-division classes with a higher number of enrollments per class. Faculty in a
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qualitative study of full-time non-tenure-track faculty in English described their teaching loads as
extremely high, often brutal, and found they worked significantly more hours than they were

compensated for (Shaker, 2008).

This ever-expanding role definition for full-time non-tenure-track faculty leads to unclear
expectations or understanding of what a non-tenure-track job might involve, and it may lead to
dissatisfaction for the employee. The overall picture appears to be that the role definition is
changing over time and that more tension is being created between the definition and

expectations, which are often larger than the written contracts.

Studies of non-tenure-track faculty have identified that they often experience a negative
climate among colleagues that at best is disrespectful or dismissive and at worst hostile.
Furthermore, full-time non-tenure-track faculty often express animosity toward part-time faculty,
whom they feel they compete with for courses and job security (Kezar and Sam, 2009). The
groups are not only in a class system where certain groups receive a more privileged place in the
hierarchy but also actively express tension between subgroups (some of these tensions are
addressed in Kezar and Sam, 2010b), making the climate uncomfortable. In a recent interview
study of full-time and part-time non-tenure-track faculty leaders, the same animosity was
expressed between groups as of 2009, so the hostile climates are not diminishing from studies
conducted in the early [990s, even as their numbers rise precipitously (Kezar and Sam, 2009).
People have speculated about why animosity exists, but no national studies have been conducted.
Evidence from case studies of campuses suggests that tenure-track faculty perceive non-tenure-
track faculty as a threat to the institution of tenure, have lesser qualifications and are worse
teachers, affect the collegial environment of departments, and lower the educational qualify of

the institution (Baldwin and Chronister, 2001; Cross and Goldenberg, 2009; Gappa and Leslie,
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1993). One would hypothesize that this hostile climate affects the ability to develop collegial

relationships and work effectively with others, yet these hypotheses need to be tested.

This hostile climate is also connected to what non-tenure-track faculty experience as a
two-class system: non-tenure track and tenure track faculty. As Baldwin and Chronister (2001)
suggest, “Although the experience of full-time non-tenure track faculty varies considerably by
disciplinary field and institution of employment, as a general rule these members of the academic
profession occupy a disadvantaged status when compared to their tenured and tenure eligible
colleagues. Whether the issue is workload, compensation, professional development, or support,
full-time faculty on term contracts are usually in a less favorable situation than their tenure class
counterpart” (p. 7). However, many studies have noted that a two-class system—full-time non-

tenure track, and tenure track or tenured—is emerging in American higher education.

What are the upsides to being a full-time non-tenure track faculty? Studies suggest that
although the non-tenure-track faculty role has many negative or difficult aspects (which have
received the majority of research attention), some positive aspects also exist (Baldwin and
Chronister, 2001; Shaker, 2008). In a qualitative study of eighteen full-time non-tenure-track
faculty, Shaker (2008) found that they believed that the position was perfect for them: it allowed
them to teach, work with students, and work with their discipline without the pressure of tenure-
track demands, particularly publishing for academic venues. These faculty could write for lay
audiences or more practical or creative purposes without the pressure to produce academic
writing for journals. It is important to add in these positive aspects of the non-tenure-track
faculty experience as well. Although there are fewer direct policy-related recommendations, this

rescarch does help to understand their motivations and attitudes. We now move on to satisfaction
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and commitment that are typical measures for understanding how their experience shapes their

attitudes.

Anderson (2002), Baldwin and Chronister (2001), and Shaker (2008) all found that some
full-time non-tenure-track faculty were happy not be expected to participate in governance and
were content to leave it to the tenure-track faculty because they perceived it as a waste of time or
lacking meaning. Consistently, though, full-time non-tenure-track faculty registered concern
about not having input on decisions that directly affect them. Yet this trend appears to be
changing. Hollenshead and others (2007) found that 78 percent of full-time non-tenure-track
faculty could participate in the academic senate and 95 percent were included in departmental

affairs, a substantial increase from Baldwin and Chronister (2001).

Increased participation rights, however, do not necessarily mean voice or power on
campus. On campuses where nen-tenure-track faculty are allowed to participate, they are often
not given voting rights or only given partial voting rights (Kezar and Sam, 2010b). They are also
typically given token status. For example, they might be allowed to have two members on the
faculty senate that has more than ninety individuals, or they are the single member a twenty-
member committee (Kezar and Sam, 2010a). In all these circumstances, non-tenure track faculty
recognize they have limited or no voice in the institution to raise concerns about teaching and

learning.

Across a variety of studies, a major concern noted by non-tenure-track faculty is the
inconsistency in the application of policies. Baldwin and Chronister (2001) describe a situation
in which full-time non-tenure track faculty on three and five-year contracts had a new

department chair that changed their appointments to one-year contracts, Because no standards or

27



Attachment C

set policies exist, policies can be changed at a whim. Baldwin and Chronister use the words of a
full-time non-tenure-track faculty member who begged for clarity and consistency in policy and
practices to illustrate this concern: “The institution has to clarify the non-tenure-track status for
us and treat us fairly. What are the parameters within which we walk?’; (p. 47). Presently there is
no data to understand how widespread the issue of inconsistent policy implementation is. There
needs to be more up-to-date data and systematic research to better understand the scope of this

problem.

In conclusion, the data suggest that working conditions are quite poor in many areas,
ranging from recruiting practices to lack of promotion. However, the data on working conditions
suggest that full-time non-tenure-track faculty have much better working conditions than their
part-time counterparts, and the data suggest areas that may need atiention on campuses. Yet the
data alone cannot tell us whether full-time non-tenure-track faculty are more satisfied with their
positions or more committed. Research on the perspective of full time non-tenure track faculty
about campus life suggests that they are fairly satisfied and committed in general but that their
experience declines when asked about specific working conditions. The general satisfaction and
commitment can be explained by the various upsides that full time non-tenure-track faculty note
about their experiences. Yet they universally feel like second-class citizens in a “caste” like
system. Full time non-tenure-track faculty havc‘a a vast array of concerns, but how widespread
these concerns are is largely unknown, as no national data exist. All of these areas (working
conditions, climate, and concerns) are constantly evolving, making it difficult to pinpoint the
experience. The concerns overlap with working conditions but also move beyond them to other
areas. The overarching idea is that while full time non-tenure track faculty research is a task that

will always be prone to lack of precision, as working conditions vary by discipline, climate
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depends on personal motivation and a desire for a tenure-track position, and concems differ
based on the type of institution. Finally individual campuses and departments need to conduct
their own assessments of working conditions, climates, and concerns to better understand their

full time non-tenure track faculty.
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BE IT RESOLVED: that the Board of Trustees hereby approves the title change from the
School of Fine Arts, to the School of Creative arts, effective July 1, 2012.
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SCHOOL OF FINE ARTS TO BECOME SCHOOL OF CREATIVE ARTS

The School of Fine Arts faculty and staff voted on January 25, 2012, to rename the
division “School of Creative Arts.” This vote represents the culmination of a six-
month process during which SFA executive committee, departments, faculty and
staff engaged in discussions to secure a new name that best reflects our mission
and vision. Nationally, there are many variations of names that are used to
represent schools or colleges that host disciplines designated as the “fine arts.”
Being one of the few arts units nationally that also houses a department of
architecture and interior design, our division has engaged in conversations in
previous years to determine a name that best expresses our alignment and vision.
It was not until our recent conversations, however, that strong momentum and
support around the word “creativity” has led to a consensus around a name that
best reflects the present and future of our division.

Rationale for change

Our strategic plan, entitled “Extending Tradition, Embracing Innovation,” is at
the center of our mission to expand the fine arts through connections and
combinations with other disciplines. Through the tremendous efforts of our
faculty and staff, it is clear that our division has transformed over the past
several years, with more international and interdisciplinary efforts and
opportunities than ever before. A phrase from our mission statement declares
the following: “The School of Fine Arts cultivates and sustains a community that
is centered on creativity and where the integration of a liberal education and the
arts shapes our identity.” It is our creativity and integration that has expanded
and changed the identity of the SFA, with a stronger focus on cross-disciplinary
work that is critical for preparing our students for ever-changing and evolving
arts disciplines that include multimedia, technology, and new tools for art
making. The driver for our name change is tied to both our mission and vision
that are being realized through the developments and implementation of new
degrees and areas of emphasis that stretch the boundaries of the fine arts,
including the new B.A. in Interactive Media Studies (offered through the SFA),
Miami Design Collaborative (led by the SFA), Digital Game Studies Minor (SFA,
CAS, SEHS and University Libraries), Arts Management Minor (SFA and FSB),
and a growing list of possibilities and initiatives. These initiatives, along with the
hiring of tenure-track faculty members holding joint appointments and cross-
disciplinary assignments, have allowed us to “Extend Tradition and Embrace
Innovation” as we have envisioned. Our plans include the incorporation of
additional entities into our divisional structure, resulting in an academic division
that represents far more than the title of “Fine Arts” can capture.
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Process

Discussions about a potential name change began with the School of Fine Arts
Executive Committee in the Spring of 2011. During the Summer of 2011 as the
President’s Office and I discussed designating 2011-2012 as the “Year of the Arts”
at Miami, the SFA Executive Committee suggested that we consider enacting a
name change during this time to add an “exclamation point” to the year and to
demonstrable express the “transformative power of the arts.” I brought this idea
and conversation to the faculty and staff in a memo dated August 3, 2011 (see
attached). The topic was then discussed in our SFA opening meeting on August
19, 2011. I subsequently met individually with each academic department
(Music on 9/28/11, Arc-ID on 10/21/11, Art on 11/11/11, and Theatre on 12/8/11).
As a whole, I received a clear message from these meetings that the vast majority
would be in favor of the name "School of Creative Arts." This led to a formal
vote of the faculty and staff to endorse the name change that was taken in our
divisional meeting on January 25, 2012. The name change was approved with
resounding support.
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Miami University School of Fine Arts

MEMORANDUM

DATE: August 3, 2011
FROM: Dr. James Lentini, Dean

TO: School of Fine Arts Executive Committee

RE: “Year of the Arts” and Divisional Name

With President Hodge designating 2011-2012 as the “Year of the Arts” at Miami University, we
have the opportunity to add a special highlight to the “transformative power of the arts” that is
present each and every year in the classrooms and events generated by the departments and
programs of the School of Fine Arts. In our Vision and Mission Statements, the following
phrases capture the important essence of our goals:

From our Vision Statement:
Through our mission to educate artists and scholars who expand connections
across disciplines, it is our goal to bring the voice and imagination of the arts to
all corners of our global society.

From our Mission Statement:
Through the transformative power of the arts, our departments and programs
serve as a window to an ever-changing and diverse world, providing the knowledge and
resources for our constituents to engage in their professions and in society as both artists and
citizens.

Through the tremendous efforts of our faculty and staff, it is clear that our division has
transformed over the past several years, with more international and interdisciplinary efforts and
opportunities than ever before. Another phrase from our mission statement declares the
following: “The School of Fine Arts cultivates and sustains a community that is centered on
creativity and where the integration of a liberal education and the arts shapes our identity.” Itis
our creativity and integration that has expanded and changed the identity of the SFA, with a
stronger focus on cross-disciplinary work that is critical for preparing our students for ever-
changing and evolving arts disciplines that include multimedia, technology, and new tools for art
making. Developments such as the new Bachelor of Arts in Interactive Media Studies offered
through the SFA, which is projected to bring from 50-75 new majors to our division, along with
the hiring of tenure-track faculty members holding joint appointments and cross-disciplinary
assignments, have allowed us to “Extend Tradition and Embrace Innovation” as we have
envisioned. | also see our vision including the possibility of incorporating additional entities into
our divisional structure, resulting in an academic division that represents far more than the title of
“Fine Arts” can capture.
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As the nature of our division has expanded in scope and reach, it appears to be an opportune
moment to study who we are and how we may best capture the collaborative and future-thinking
core of our efforts and mission. With this in mind and as we have discussed in previous
Executive Committee meetings, some faculty and staff have suggested that we consider renaming
our division with a title that is more encompassing, with strong enthusiasm emerging around the
possibility for a divisional name change from the School of Fine Arts to the School of Creative
Arts.

I am interested in having all of us think about this further. In a year where the arts and
transformation are central themes, we have arrived at a special moment to examine a name that
better expresses our creative identity. As the campus prepares for our upcoming “Year of the
Arts” celebration, it is exciting to envision the possibility of a key transformational moment
taking place with a name change for our division. With this memorandum, | am asking chairs
and directors to discuss the name change topic with faculty and staff in department/program
meetings at the start of the year, so that we may gauge the possibility and plan accordingly.
Please feel free to share this memo with faculty and staff. We will discuss and share the input
you receive at our first Executive Committee meeting in September.



Open Pathways

A New Model for University
Accreditation




» Melissa Chase e Susan Mosley-
* Mike Curme Howard
 Diane Delisio * Rob Schorman
 Susan Ewing  Cecilia Shore

e Ann Frymier  John Tassoni
 Carolyn Haynes » Beverly Thomas
» Becky Jolly  Keith Tuma

* Denise Krallman * Jen-chien Yu

Accreditation Steering Team




Two Components

Quality

Improvement P|m_proyeTmept
o roject: Testing

the DP
Assurance Assurance Argument &

Process - '
Evidence File




OUR QUALITY INITIATIVE:

Testing the Degree Qualifications Profile




-
What is the Degree Profile?

Describes learning at different degree levels
Is organized into five areas of learning:

. Integrative Knowledge
. Specialized Knowledge
. Intellectual Skills

. Applied Learning
. Civic Learning




R
Two Activities

® Faculty, students, alumni & parents
participate in a 60-minute “focus session”
to offer feedback on the DP and its
usefulness.

® Programs without an assessment plan may
use the DP outcomes as a starting point.




o General Impressions: Conversation is useful; unclear
theoretical foundation; outcomes not measurable

* Wording Issues: Overly lengthy outcomes, redundancy;,
confusing terminology

e Omissions: Intercultural understanding, critical reflection,
life/leadership skills

o Surprises: Associate outcomes not rigorous enough but
bachelor’s and master’s outcomes may be too rigorous;
differing expectations among constituent groups

Preliminary Focus Group Findings




ASSURANCE ARGUMENT

Process for Development




Assurance: 5 Criteria

. Mission (aligned mission statements, advancement of
diversity, commitment to broad public interests)

. Integrity (ethical policies & effective governing board,
responsible conduct in research and teaching)

. Academic Programs: Quality, Resources & Support
(strong liberal education, teaching support, faculty
qualifications, productivity and roles)

. Academic Programs: Evaluation & Improvement
(outcomes for all majors, full-cycle assessment, student
persistence and retention)

. Resources & Planning (financial & strategic planning,
effective leadership and governance)




Three Key Steps for Assurance

Data Collection

upload evidence
In Compliance
Assist

HLC Evidence

Assurance
Argument

File
Write mini- | |Upload evidence
narrative for needed to
each support
criterion & Assurance




 Target critical areas of
concern, and advocate
for action and data.

e Streamline and focus
assessment efforts.

« Align as many review
and evaluation
processes as possible
for maximum
efficiency.

Gathering Evidence Efficiently




INTEGRATED REVIEW SYSTEM

Creating an integrated model for accreditation,
program review and annual reporting processes




 Integrated: Encompasses all data needs for
University accreditation, academic program
review, and divisional annual reports

e Continuous: Can be used over time to track
departmental and divisional progress and changes

* Flexible: Can be tailored to suit professional
accreditation processes or other internal needs

E-Storage of Evidence In
Compliance Assist!




L_ocation

Mode of Delivery

Mission

Program/Department Description

(enrollment, faculty/staff, facilities,
accreditation status)

5. Program/Department Effectiveness
(assessment, retention, teaching, research,
co-curriculum, advising, outreach,
continuous improvement)

B~ wh e

Compliance Assist Template




e To be completed
when units undergo
program review.

* Includes:
4 Self-Study analysis
] Strategic Plan
d “Key Issues”
 Review team visit

Continuous Improvement




e Aug-Sept 2012 Attend Compliance Assist Workshop

e Oct 31, 2012 Upload Undergrad Assessment
Report onto Compliance Assist.

Submit Grad Assessment Plan to
Cecilia Shore, CELTUA.

 May 20, 2013 Complete template, except for
Continuous Improvement section and
Graduate Assessment Report.

e Oct 31, 2013 Upload Grad Assessment Report into
your Compliance Assist folder.

Template to be updated regularly, at least once every two years.

Timeline




TO: Academic/Student Affairs Board of Trustee Committee Meeting

FROM: Michael S. Kabbaz, Associate Vice President for Enrollment Management
RE: Enroliment Update

DATE: April 11, 2012

Attachment E

OFFICE OF ENROLLMENT MANAGEMENT
301 South Campus Avenue

Oxford, Ohio 45056-3427

(513) 529-2075

(513) 529-1550 FAX

The following data are updated through April 11, 2012. First-year applications for fall 2012 reached a record high of 20,291, or 10.1
percent growth over fall 2011. The confirmation deadline is May 1, 2012.

Applied Admitted Confirmed
Division 2011 2012 Diff. % 2011 2012 Diff. % 2011 2012 Diff. %
University Studies (Undeclared) 1584 1309 -275 -17.4% 1089 853 -236 -21.7% 144 126 -18 -12.5%
School of Engineering & Applied Science 2263 2481 218 9.6% 1710 1812 102 6.0% 163 192 29 17.8%
College of Arts & Science 6555 7546 991 15.1% 4987 5633 646 13.0% 573 685 112 19.5%
Farmer School of Business 5153 5894 741 14.4% 3754 2932 -822 -21.9% 602 491 -111 -18.4%
FSB/University Studies 0 0 0 0.0% 0 1347 1347 0.0% 0 262 262 0.0%
School of Education, Health & Society 2033 2143 110 5.4% 1453 1517 64 4.4% 243 270 27 11.1%
School of Fine Arts 840 918 78 9.3% 618 670 52 8.4% 100 104 4 4.0%
SFA/University Studies 0 0 0 0.0% 0 0 0 0.0% 0 16 16 0.0%
Total 18428 20291 1863 10.1% 13611 14764 1153 8.5% 1825 2146 321 17.6%
Applied Admitted Confirmed
Residency 2011 2012 Diff. % 2011 2012 Diff. % 2011 2012 Diff. %
Non-resident 9688 10993 1305 13.5% 6934 7785 851 12.3% 686 732 46 6.7%
Domestic non-resident 7848 8800 952 12.1% 6202 6932 730 11.8% 633 698 65 10.3%
International non-resident 1840 2193 353 19.2% 732 853 121 16.5% 53 34 -19 -35.8%
Resident 8647 9154 507 5.9% 6627 6885 258 3.9% 1139 1369 230 20.2%
Residency TBD 93 144 51 54.8% 50 94 44 88.0% 0 13 13 0.0%
Total 18428 20291 1863 10.1% 13611 14764 1153 8.5% 1825 2114 289 15.8%




INTERNATIONAL
ENROLLMENT UPDATE

Academic/Student Affairs Committee
Board of Trustees
April 26, 2012

Michael S. Kabbaz
Associate Vice President for Enrollment Management



Agenda

- External Landscape Overview

- Miami’s International Enrollment Overview

- Historical
- Fall 2012 Enrollment Overview

- Infrastructure Planning and Strategy
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External Landscape Overview

- Increased international focus and competition for
International student enroliment

- Increased revenue
- Diversification of campus enrollments

- Financial support by U.S. institutions is very limited and
ultra competitive

- International student mobility continues to be high despite
economic challenges

- China application explosion

- The number of Chinese students enrolled in U.S. undergraduate
programs grew 43% last year
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International Students by Academic Level
in U.S.

2009/10 2009/10 2010/11 2010/11
Academic Level Int'l Students | % of Total| Int'l Students % of Total % Change
Bachelor's 205,869 33% 219,853 34% 6.8%
Freshman 49,166 7.9% 52,111 8.1% 6.0%
Sophomore 37,358 6% 40,364 6.2% 8.0%
Junior 39,679 6.4% 43,124 6.7% 8.7%
Senior 47,804 7.7% 52,914 8.2% 10.7%
Bachelor's, Unspecified 31,862 5.1% 31,340 4.8% -1.6%
Graduate 293,885 47.2% 296,574 45.8% 0.9%
Non-Degree 54,803 8.8% 59,233 9.2% 8.1%
TOTAL ENROLLED STUDENTS 623,119 100% 647,246 100% 3.9%
Optional Practical Training (OPT) 67,804 - 76,031 - 12.10%
TOTAL INTERNATIONAL STUDENTS 690,923 - 723,277 - 4.70%

Source: Institute of International Education. (2011). "International Students by Academic Level, 2009/10 - 2010/11.” Open Doors
Report on International Educational Exchange. Retrieved from http://www.iie.org/opendoors




Leading Places of Origin of International

Students in U.S.
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2010/11 % %
Rank Place of Origin | 2009/10 2010/11 of Total | % Change |Undergraduate
1 China 127,822 157,558 21.8% 23.3% 36.2%
2 India 104,897 103,895 14.4% -1.0% 13.5%
3 South Korea 72,153 73,351 10.1% 1.7% 51.7%
4 Canada 28,145 27,546 3.8% -2.1% 47.8%
5 Taiwan 26,685 24,818 3.4% -7.0% 24.2%
6 Saudi Arabia 15,810 22,704 3.1% 43.6% 48.2%
7 Japan 24,842 21,290 2.9% -14.3% 49.5%
8 Vietham 13,112 14,888 2.1% 13.5% 74.2%
9 Mexico 13,256 13,713 1.9% 2.0% 59.5%
10 Turkey 12,397 12,184 1.7% -1.7% 29.0%
11 Nepal 11,233 10,301 1.4% -8.3% 58.9%
12 Germany 9,548 9,458 1.3% -0.9% 32.5%
13 United Kingdom 8,861 8,947 1.2% 1.0% 46.8%
14 Brazil 8,786 8,777 1.2% 0.0% 46.3%
15 Thailand 8,531 8,236 1.1% -3.5% 29.8%

Source: Suggested citation: Institute of International Education. (2011). "Top 25 Places of Origin of International Students,

2009/10-2010/11." Open Doors Report on International Educational Exchange. Retrieved from http://www.iie.org/opendoors
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Fields of Study of International Students In

U.S.

% of Total
Field of Study 2009/10 2010/11 2010/11 % Change
Business and Management 145,401 155,769 21.5% 7.1%
Engineering 127,443 135,592 18.7% 6.4%
Physical and Life Sciences 61,311 63,471 8.8% 3.5%
Math and Computer Science 60,800 64,588 8.9% 6.2%
Social Sciences 59,978 63,347 8.8% 5.6%
Fine and Applied Arts 35,807 37,237 5.1% 4.0%
Health Professions 32,105 32,526 4.5% 1.3%
Intensive English Language 26,059 32,306 4.5% 24.0%
Education 18,301 16,933 2.3% -7.5%
Humanities 17,993 16,263 2.2% -9.6%
Agriculture 10,288 9,888 1.4% -3.9%
Other Fields of Study 76,731 75,459 10.5% -1.7%
Undeclared 18,706 19,898 2.8% 6.4%
TOTAL INTERNATIONAL STUDENTS 690,923 723,277 100.0% 4.7%

Source: Institute of International Education. (2011). "International Students by Field of Study, 2009/2010 - 2010/11." Open Doors

Report on International Educational Exchange. Retrieved from http://www.iie.org/opendoors
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Miami’s International Enroliment History

2006 2007 2008 2009 2010 2011
Undergraduate
Enroliment 14,551 | 14,589 | 14,785 | 14,671 | 14,872 | 14,936
International
Enroliment 115 143 340 461 575 715
% International 0.8% 1.0% 2.3% 3.1% 3.9% 4.8%

Source: Office of Institutional Research
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Miamr’'s 2011 Undergraduate International
Enroliment by Country

% of International

Country Enrollment Enroliment
China 555 78%
South Korea 37 5%
India 14 2%
Canada 12 2%
France 10 1%
Vietnam 9 1%
Luxembourg 7 1%
Hong Kong 5 1%
Kenya 5 1%
Russia 5 1%
Remaining 40 countries 56 8%
Total 715 100%
Total Undergraduate Enrollment 14,936 4.8%

Source: Office of Institutional Research



Miami’s International vs. Domestic First-
year Undergraduate GPA Performance

Fall 2008 Fall 2009 Fall 2010

Cohort Cohort Cohort
International 3.0 3.2 3.0
Domestic 3.1 3.0 3.0
Overall 3.1 3.0 3.0
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Miami’'s International Outcome Performance

Retention Rates

(first-year to sophomore year) Graduation Rates

Source: Office of Institutional Research

2008 2009 2010 4 year 5 year 6 year
International 91% 92% 93% International 70% 78% 79%
All 89% 89% 89% All 68% 78% 81%
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Student Perceptions: 2011 Freshman Survey

- Reported there is a very good chance they will transfer out of
Miami
- Domestic 2.5%
- International 16.7%

- Reported Miami is thelir first choice institution
- Domestic 67.0%
- International 38.7%

- Reported there is a very good chance that they will participate in
student clubs/groups

- Domestic 59.2%
- International 31.3%

Source: Office of Institutional Research / CIRP Survey results (2011)



First-Year Admission Overview

Attachment F

2008 2009 2010 2011 2012
Total Applications 15041 16806 16960 18485 20291
International Applications 590 1075 1313 1894 2193
International Enrollment 106 94 93 143 80-100
Total First-Year Enroliment 3614 3240 3599 3581 3600
International Yield 25.7% 18.7% 16.8% 18.7% 9-11%
Overall Yield 29.9% 24.4% 26.9% 26.1% TBD
% Farmer School of Business
(international only) 52% 61% 56% 54% 40-50%
ACE Program Enrollment N/A N/A N/A 26 50-75

Source: Office of Enrollment Management (as of April 10, 2012)




American Culture and English (ACE)

Program

- The ACE Program began in fall 2011 offering
International students the opportunity to improve
English skills while working toward their Miami
degree.

- Students:
- Receive conditional admission to Miami
- Earn 15 credits (an entire semester) of Miami college credit

- Take one mainstream college course outside of the ACE
Program

- Live in a residence hall on campus with American students
- Participate in all aspects of college life



Top Application States: Fall 2012

Ohio

lllinois

China
Michigan
Indiana

New York
Pennsylvania
Connecticut
Kentucky

10. New Jersey

© © N o O &~ wDhPE
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Top International Competitors: Fall 2011

Purdue University

Indiana University

The Ohio State University
Pennsylvania State University
University of Denver

lowa State University
University of lllinois

University of Michigan
University of Arizona

10. University of Washington

© © N o O &~ wDhPE
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International Strategy and Outreach

Previous

- 1.25 FTEs focused on
recruitment and application
review

- Limited travel — mostly tour
groups
- 2005 - 2008 Limited Asia only

- 2008 - 2009 India and
expanded Asia

- 2010 — 2011 Middle East,
Further expansion of Asia

- Limited outreach and
marketing

- ELS Center agreement

Fall 2012 and Beyond

- 3 FTEs focused on
recruitment, application
review, and yield

- Expand and target travel in
emerging countries

- Expand marketing and use
of social media

- ACE Program expansion

- Embassy engagement / U.S.
State Department Services

- Expand partnerships
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Office of International Education:
New Support Services for Fall 2012

- New, required one-credit course for new first-year
International students

- Extended cultural programming

- More intentional and preemptive engagement with University
resources, faculty, and staff

- A more formalized ‘case manager’ approach to support
first-year international students

- Better and more proactive coordination with campus support
services
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Attachment G
New Academic Leadership Appointments for 2012-2013

College of Arts and Science
Interim Chair - Department of History
Charlotte Goldy, Associate Professor of History & Affiliate of the Women’s Studies Program.
Research interests: The Social history of medieval England.

Interim Chair - Department of Political Science

Patrick Haney, Professor of Political Science
Research interests: U.S. Foreign and National Security Policy; Local Governments and Homeland
Security Policy.

Chair - Department of English —in progress

Chair - Department of Geography —in progress

Chair - Department of Physics— in progress

Chair - Department of Spanish & Portuguese —in progress

Program Director - International Studies Program

Carl Dahlman, Associate Professor of Geography,
Research interests: Political geography, critical geopolitics, population/migration/refugees,
Europe, former Yugoslavia, Middle East.

Director - Howe Center for Writing Excellence —in progress

Farmer School of Business
Assistant Dean of External Relations —in progress

Graduate School
Dean and Assoc. Provost — in progress

Regional Campuses
Faculty Director
Moria Casey, Middletown, Associate Professor, English
Research interests: the Novel, Irish fiction, Gay and Lesbian Literature, Women’s Studies,
Composition, and Writing Program Administration.

Whitney Womack Smith, Hamilton, Associate Professor, English
Research interests: The transatlantic relationships and dialogues among nineteenth — century
British and American women writers, Harriet Beecher Stowe, Elizabeth Gaskell, Elizabeth Siddal,
Margaret Sackville.

School of Education, Health & Society
Associate Dean, EHS
Jeffrey Wanko, Associate Professor of Teacher Education
Research interests: The focus on the development of students’ logical-reasoning abilities
through the use of language-independent puzzles.

Chair - Department of Educational Leadership

Michael Dantley, Professor of Educational Leadership
Research interests: The intersection of spirituality and leadership, especially African American
spirituality, critical theory and liberatory forms of educations leadership.

Interim co-chairs - Department of Teacher Education

Paula Saine, Associate Professor of Teacher Education
Research interests: Preparing quality teachers of literacy. Her professional work in the discipline
of literacy is fundamentally connected to cultural competence, collaboration, and the use of
technology for teaching literacy.

Sally Lloyd, Professor of Educational Administration — Research; Family Studies
Research interests: family/school collaboration and violence against women.
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New Academic Leadership Appointments for 2012-2013

School of Fine Arts
Chair - Department of Art
Margaret (Peg) Faimon, Professor of Design; Naus Family Faculty Scholar
Her professional work in the discipline of literacy is fundamentally connected to cultural
competence, collaboration, and the use of technology for teaching literacy.

Chair - Department of Music — in progress
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ACADEMIC CALENDAR
IMPLEMENTATION
COMMITTEE UPDATE

Academic/Student Affairs Committee
Board of Trustees
April 26, 2012

Michael S. Kabbaz
Associate Vice President for Enrollment Management
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Recommendations

With the full endorsement from the Council of Academic
Deans, the University Senate on December 5, 2011 voiced
support for the following four recommendations:

Add a short winter session to the University academic
calendar;

Restructure the fall and spring academic term calendar;

Revise the time block grid to accommodate changes in
the fall/spring academic calendar; and

Accelerate the start of the summer term to begin
Immediately following the conclusion of the spring term.
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Implementation Timeline

The goal is to have all the necessary planning in place to
start a new academic calendar in fall 2013, including the
addition of a winter session for January 2014.
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Implementation Committee

Michael Kabbaz, Office of Enrolilment Management, Chair
Bob Benson, School of Fine Arts

Melissa Chase, School of Education, Health and Society
Maria Cronley, Farmer School of Business

Diane Delisio, School of Engineering and Applied Science
David Ellis, Finance and Business Services

Byron Finch, Farmer School of Business

Ann Frymier, Graduate School

Ted Light, Regional Campus

Tom Riechel, College of Arts and Science

Dave Sauter, Office of the Registrar

Tyler Sinclair, Undergraduate Student

Greta Smith, Graduate Student

Scott Walter, Student Affairs

Cheryl Young, Lifelong Learning
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Academic Calendar Overview

Current Calendar Model

- 15+1 - 15 weeks of
Instruction

- 75 days, with one week of
final exams — fall and spring

- 12 week summer term

Fall 2013 and Beyond

- 14+1 - 14 weeks of
Instruction

- 70 days, with one week of
final exam — fall and spring

- 12 week summer term

- Winter Session

- January 2-25, 2014
- 23 instructional days
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Committee’s Key Discussions

Committee began meeting January 31, 2012 to begin
Implementation planning

Meeting with various University constituents to determine

potential impact due to academic calendar changes
coupled with the addition of a Winter session

Each divisional representative has begun to engage his/
her area for feedback and to solicit possible course
offerings for the winter session

Need for promotion due to lack of awareness of the
Impending calendar changes is widespread

Benchmarking of other university winter session offerings
Winter session objectives (year 1, 2, etc.)
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Draft Winter Session Objectives

- Offer an intentional but limited set of academic courses
through a variety of delivery mediums
- Distance learning and brick and mortar courses
- Study abroad opportunities
- Seminars, workshops, and certificates
- Short-term internships, service learning, and continuing education

- Winter offerings should meet a student need and not
cannibalize other academic term offerings, including
summer
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Academic Calendar Implementation Website

muohio.edu/ac2013 Feedback Form

- Resource documents
- Previous reports
- Draft calendar
- Presentations
- Committee meeting minutes

- FAQs to be added (spring/
summer 2012)

- Feedback form
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Immediate Next Steps

a) Finalize the Fall 2013-2014 calendar

Draft timeblock grid to review (fall and spring)
50 minutes to 55; 75 minutes to 80
3, 4 and 5 credit hour classes, studios and labs, etc.

Winter session schedule examples

b) University-wide publicity and feedback from students,
faculty, and staff

c) Continue to engage University constituents regarding the
potential impact due to calendar change and winter session
addition

d) Engagement with the Oxford community
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GOOD NEWS FROM ACADEMIC AFFAIRS

Miami breaks applications record

(Miami e-Report, Feb 03, 2012)

Miami University's office of admissions reports that 20,052 students have applied for enrollment as of
Feb. 3. On Jan. 20, the university broke its record for number of applicants with 18,623 submitted.

The 19 Most Fun-Loving Colleges

First Posted: 02/ 1/2012

Inside College recently rated the 19 most fun loving colleges. Northeastern schools like Boston
University and Syracuse made the cut, as well as schools for those that prefer the warmer climes, like
USC and University of Florida.

e Boston University (Boston, MA) & 2@

e College of Charleston (Charleston, SC) &*

e Denison University (Granville, OH) % 2@

e Indiana University Bloomington (Bloomington, IN) ¢+

e Louisiana State University -- Baton Rouge (Baton Rouge, LA) ¢+
e  Miami University -- Oxford (Oxford, OH) &+

e Pennsylvania State University -- University Park (University Park, PA) ©#
e Rollins College (Winter Park, FL) ¢

e Southern Methodist University (Dallas, TX) ¢+

e Syracuse University (Syracuse, NY) &+

e  University of Arizona (Tucson, AZ) &*

e University of Colorado -- Boulder (Boulder, CO) &+

e University of Florida (Gainesville, FL) &*

e University of Miami (Coral Gables, FL) ©#

e University of Michigan -- Ann Arbor (Ann Arbor, MI) &*

e University of Southern California (Los Angeles, CA) &+

e University of Texas -- Austin (Austin, TX) &+

e University of Vermont (Burlington, VT) ¢+

e  University of Wisconsin -- Madison (Madison, WT) &

Goldman Prize winner Brad Kasberg to work with Miami Tribe of Oklahoma

(Miami e-Report 02/07/2012)

Miami University senior Brad Kasberg, recipient of the $30,000 Joanna Jackson Goldman Memorial Prize, will
spend a year after graduation working with the Miami Tribe of Oklahoma to develop a sustainable land use plan
that will address the cultural, ecological, and economic needs of the tribe.

Anita Mannur receives Early Career Award

(Miami e-Report 02/13/2012)
Anita Mannur, assistant professor of English and Asian/Asian American studies has been
awarded the Early Career Award from the Association of Asian American Studies.

A committee of jurors, as well as members from the executive board of the Association of
Asian American Studies, selected Mannur based on her scholarship, mentorship and teaching
record.

Anita Mannur


http://www.insidecollege.com/reno/Colleges-for-the-Most-FunLoving/410/list.do
http://www.insidecollege.com/reno/Boston-University/1100198/school.do?itemId=12881
http://www.insidecollege.com/reno/College-of-Charleston/2400068/school.do?itemId=12882
http://www.insidecollege.com/reno/Denison-University/2100252/school.do?itemId=12884
http://www.insidecollege.com/reno/Indiana-University-Bloomington/1100545/school.do?itemId=12886
http://www.insidecollege.com/reno/Louisiana-State-University--Baton-Rouge/1100811/school.do?itemId=12887
http://www.insidecollege.com/reno/Miami-University--Oxford/1100738/school.do?itemId=12888
http://www.insidecollege.com/reno/Pennsylvania-State-University--University-Park/1100101/school.do?itemId=12891
http://www.insidecollege.com/reno/Rollins-College/1100718/school.do?itemId=12892
http://www.insidecollege.com/reno/Southern-Methodist-University/1100928/school.do?itemId=12894
http://www.insidecollege.com/reno/Syracuse-University/1100182/school.do?itemId=12895
http://www.insidecollege.com/reno/University-of-Arizona/1100467/school.do?itemId=12880
http://www.insidecollege.com/reno/University-of-Colorado--Boulder/2800154/school.do?itemId=12883
http://www.insidecollege.com/reno/University-of-Florida/1100687/school.do?itemId=12885
http://www.insidecollege.com/reno/University-of-Miami/1100812/school.do?itemId=12889
http://www.insidecollege.com/reno/University-of-Michigan--Ann-Arbor/2100285/school.do?itemId=12890
http://www.insidecollege.com/reno/University-of-Southern-California/1100917/school.do?itemId=12893
http://www.insidecollege.com/reno/University-of-Texas--Austin/1100517/school.do?itemId=12896
http://www.insidecollege.com/reno/University-of-Vermont/1100240/school.do?itemId=12897
http://www.insidecollege.com/reno/University-of-Wisconsin--Madison/2800014/school.do?itemId=12898
http://www.insidecollege.com/reno/Boston-University/1100198/school.do?itemId=12881
http://www.insidecollege.com/reno/lead.do?scid=1100198
http://www.insidecollege.com/reno/College-of-Charleston/2400068/school.do?itemId=12882
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GOOD NEWS FROM ACADEMIC AFFAIRS

Rita Dove, Miami alumna, receives National Medal of the Arts

(Miami e-Report 02/15/2012)

Rita Dove, Miami University graduate and former poet laureate, was awarded a 2011 National Medal of the Arts
by President Barack Obama. Dove, who graduated in 1973, was one of eight people presented with the medal on
Feb. 13.

Miami students' prize-winning business plan paves way for product distribution

(Miami e-Report 02/15/2012)

written by Emily Glaser, news and public information intern

Three Miami University entrepreneurship students, who recently won first prize and $5,000 at a Cincinnati area
undergraduate business plan competition, will see their award-winning plan put to work when their product hits
the market this year.

Miami students create national award-winning video

(Miami e-Report 02/22/2012)

A video created by Miami University students touting the benefits of studying a foreign language won first place
in the 2012 American Council on the Teaching of Foreign Languages (ACTFL) Student Video Contest. Produced
by seniors Mandy Gaerke, Raecanne Carella and Jenn Caylor, the video features Miami students who shared how a
foreign language played a role in their lives.

President Obama nominates Miami alumnus as ambassador to Croatia

(Miami e-Report 02/22/2012)
Kenneth Merten, Miami '83, has been nominated by President Barack Obama to be the
Ambassador Extraordinary and Plenipotentiary of the United States of America to the Republic of
Croatia.

Merten’s appointment was approved by Croatia and his nomination was sent to the Senate on
Feb. 13. He will go before the Senate Foreign Relations Committee for a confirmation hearing.
Kenneth Then, Merten will need a full vote in the Senate for formal approval.
Merten

GreenHawks Media wins Mark of Excellence

(Miami e-Report 02/28/2012)

Miami University's student-run GreenHawks Media won the 2012 Mark of Excellence Award for "best
independent online student publication" from the Society of Professional Journalists' Midwest region 4.

GreenHawks Media is a web-only information source for regional sustainability and environmental news and
information, with a staff of 22 students from all majors and interests. Its staff also has written "green" stories
for The Miami Student, The Cincinnati Enquirer, CityBeat and Cox Ohio publications.
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GOOD NEWS FROM ACADEMIC AFFAIRS

Eric Goodman's fifth novel Twelfth and Race published

(Miami e-Report 02/28/2012)

Eric Goodman, professor of English at Miami University and director of Miami's creative writing
program, is author of his fifth novel, Twelfth and Race, published March 1 by the University of Nebraska
Press as part of its Flyover Fiction Series.

Twelfth and Race follows a mixed race couple set against the backdrop of race riots in a fictional
Midwestern metropolis, Calhoun City, Mo. The story is set against events inspired by the 2001 civil
unrest in Cincinnati.

Miami University's video game design program earns national recognition

(Miami e-Report 03/01/2012)
For the second year in a row, Miami University's digital game studies program is
recognized as one of the top in the country by The Princeton Review and GamePro
magazine.

Miami’s program, part of the Armstrong Institute for Interactive Media Studies
(AIMS), is named an honorable mention on this year’s list of the “Top Undergraduate
Game Design Programs” in the country.

Miami's Farmer School part-time MBA program ranked best in region

(Miami e-Report 03/13/2012)

Miami University's part-time MBA program ranks higher than any other program in southwest Ohio,
according to U.S. News & World Report's latest graduate business school rankings.

According to results released March 13, the part-time MBA program offered by Miami’s Farmer School
of Business is ranked 59th in the country. The new program is in its third year, having graduated its first
class last spring and appears in the ranking the first year for which it was eligible.

Miami receives highest Presidential Award for community service

(Miami e-Report 03/11/2012)

Miami University is one of only five recipients out of 641 eligible schools in the
nation to receive the Presidential Award in the 2012 President's Higher Education
Community Service Honor Roll. Miami's honor recognizes service programs in the
area of early childhood education.

Chelsea Clark,

Aﬁft};zli Zé din Honorees are being recognized today, March 12, at a special conference of the
fhe Urlb)an American Council on Education held in Los Angeles, Calif., for service in the July
Teaching 2010-June 2011 academic year. Miami estimates 12,920 Miami students performed

Cohort. She is 387,600 hours of service in many areas in those 12 months.

now teaching in
Cincinnati
Public Schools.

3|Page


http://www.units.muohio.edu/creativewriting/
http://www.units.muohio.edu/creativewriting/
http://aims.muohio.edu/
http://www.fsb.muohio.edu/
http://www.fsb.muohio.edu/
http://www.nationalservice.gov/about/initiatives/honorroll_miami_oh.asp
http://www.youtube.com/watch?v=-xxrFgfTqWY&list=PLE58F7D5073075EDB&index=5&feature=plpp_video
http://www.miami.muohio.edu/news/media/2588.jpg
http://www.miami.muohio.edu/news/media/2603.jpg
http://www.miami.muohio.edu/news/media/2588.jpg
http://www.miami.muohio.edu/news/media/2603.jpg

Attachment |

GOOD NEWS FROM ACADEMIC AFFAIRS

Farmer School ranks among best in nation

(Miami e-Report 03/22/2012)

Miami University's Farmer School of Business is ranked in the top 25 undergraduate business schools,
according to Businessweek's seventh annual survey of the nation's best undergraduate business programs.

The Farmer School placed 23rd overall and 8th among those programs offered by public universities and
colleges in the U.S. The rankings were announced March 20.

In addition to being in the nation’s top 5 percent of schools, Miami’s was the only Ohio program in the
top 25 and one of only two Ohio institutions in the top 50. Since the inception of the Businessweek
rankings, the Farmer School has been continually ranked in the top 25.

Miami Mock trial wins first and second at ORCS; teams advance to national championship
(Miami e-Report 3/28/2012)

Two teams from the Miami University James Lewis Family Mock Trial program placed first and second
in the Opening Round Championship Series (ORCS) held in Hamilton March 24-25. They will go on to
compete in the 48-team field in the American Mock Trial Association National Championship
Tournament hosted by Hamline University April 13-15 in Minneapolis.

Zoology students win presentation, poster awards

(Miami e-Report 03/30/2012)

Miami zoology students won four of the six awards presented at the Midwest Ecology and Evolution
Conference held March 23-25 in Cincinnati.

Doctoral students Ann Showalter and Amber Rock won first and second runner up, respectively, for best
talk; and undergraduate zoology majors Catherine Hoffman and Jessica St. Pierre won first place and first
runner up, respectively, for the best poster award.

Miami forensics brings home national awards
(Miami e-Report04/05/2012)

Miami University forensics, the speech and debate team, took home a number of awards from two
national competitions they attended this year.

The 50-member team, directed by Todd Holm, visiting assistant professor of communication, recently

participated in the Novice National Tournament at Lafayette College in Pennsylvania and the
Comprehensive Nationals held in Overland Park, Kansas.
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University Senate, March 26, 2012

SR 12-25

BE IT HEREBY RESOLVED that University Senate adopt the proposed revisions to the repeat
course policy; and furthermore that consideration be given to reframe the language into credit
hours versus enrollment terms.

SR 12-25 (Note: the following includes language that addresses “furthermore that consideration be
given to reframe the language into credit hours versus enrollment terms” from Academic
Policy Committee)

BE IT HEREBY RESOLVED that University Senate adopt the proposed revisions to the repeat course policy
as set forth below:

Effective First Semester 2012-13, a Course Repeat Policy is available for courses where the initial
enrollment and completion was fall semester 2012 or thereafter. Degree seeking undergraduate
students who are within their first 64 attempted credit hours at Miami University may repeat up to eight
(8) semester hours and apply the policy. Degree seeking students with transfer work earned prior to first
attending Miami University must be within their first 84 earned Miami credit hours. The policy will be
applied to a student’s academic record upon completion of the repeated course and at the request of
the student. Once processed, the decision is irrevocable. When a course is repeated, all applicable
tuition and required fees apply.

When the grade received in an initial attempt for an undergraduate course at any campus of Miami
University is a grade of “C-"” or lower, that grade can be taken out of the calculation of the GPA due to
the grade received in the repeat of the same course. This policy does not apply to courses resulting in
grades of IU, IUY or W; once the final ‘IU’ grade is resolved, the newly recorded grade is eligible for
repeat. A repeated course grade received will be included in GPA calculations and a notation will appear
on the initial course. To apply the Policy, the course must be repeated within the next three terms of
enrollment, including summer, or within the next thirty-two credit hours of enrollment, whichever date
is later. No more than eight (8) semester hours will be dropped from the calculation of the student’s
GPA. All attempts of a given course will appear on the official transcript with the grade(s) earned. The
transcript will have an explanation that the GPA is calculated using all grades earned in a course except
the initial attempt when a course has been repeated.

Any course being repeated must be taken in a “graded” status and not in a credit/no credit or audit
basis. The Policy may be applied to a specific course only one time for any student, including courses,
which have been affected by the grade of incomplete policy. (see 1.3.B)

Credit toward a degree may be earned only once for a particular course unless a department or division
has, in other policies, allowed for multiple credits from that course. All grades for initial and repeated
courses will be calculated into Latin Honors, President’s List, and Dean’s List.

Students are strongly encouraged to visit with an adviser to determine whether repeating a course is
advisable as departmental or divisional policies may be important. Further, students should be aware
that repeating a course may have an impact on financial aid, insurance, entrance to professional schools,
and participation in athletics, immigration status, and other matters.

The academic action status of a student in a prior semester will not change as a result of repeating a
course. (see 1.3.D)
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University Senate, March 26, 2012

The Policy is applicable to undergraduate students only.
Clarifying Comments

Students may not apply the policy to courses once they have graduated, nor is the policy applicable to
students who are seeking a second baccalaureate degree.

For the purposes of this policy, an undergraduate course is any course an undergraduate student
attempts for undergraduate credit regardless of the course level. A student may not apply the policy to a
course repeated as an undergraduate student for graduate credit.

This Policy does not imply a guarantee that openings will be available in courses if and when students
wish to retake them, and instructors will not ordinarily know whether a student is enrolled in a course
for the second time.

If the department or course number has changed since the student completed the initial course, the
department offering the course will verify that the repeated course is substantially the same and the
course repeat policy may apply. If the initial course is a cross-listed course, a student may apply the
course repeat policy in any course in which the initial course is cross-listed.

If the initial attempt of a course has a modifier such as Honors, MUDEC, Living Learning Community the
repeated course is not required to have the same course modifier. Topics courses are not repeatable
unless the topic is identical. Students should be aware that if the repeated course does not have the
same modifier as the initial course they will no longer be allowed to count the initial modified course
toward any graduation requirement.

Information on this Policy should be provided to first-year advisors and those conducting any student
orientation program so that the information can be disseminated to all students new to Miami. If
possible, a notation of the Policy should be included on the DARS.

After the student exceeds the parameters of this policy, the following repeat policy is in effect:

A student may repeat any course for which no credit has been granted. A student may repeat
only once for credit a course in which credit has previously been earned. All grades are counted
in the cumulative average, but the credit hours earned in the course will count only once toward
graduation. This rule does not apply to those courses designated by a department as being
repeatable, nor does it supersede Section 1.2.H on repetition of credit/no-credit courses. A
student may, with the instructor’s permission, audit a course in which hours have previously
been received toward graduation (see Auditing Courses).

The Interdivisional Committee of Advisors takes action on matters of exceptions. (see 1.3.E)
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Cliff Alexander Office of Fraternity and Sorority Life and Leadership
Board of Trustees Spring Presentation 2012

Cliff Alexander Office of Fraternity and Sorority Life Vision, Mission and Goals

2011 Statistical Overview
Membership Numbers
Recruitment Statistics
Academic Statistics
Working on Retention Statistics

Anti-Hazing Educational Initiatives
Proactive programming overview
Enforcement overview

Challenges & Successes
Increase number of reported hazing incidents
Increase number of alcohol related incidents
Increase in Peer accountability - Greek Responsibility Initiative
Increased number of Alumni and Chapter advisor development programs

Cliff Alexander Office of Fraternity and Sorority Life and Leadership

Report Compiled by Jennifer Levering, Director of the Cliff Alexander Office of Fraternity and Sorority Life and Leadership
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Mission

It is the mission of the Office of Fraternity and Sorority Life and Leadership to assist our fraternity and sorority
community to succeed in living out its shared values of scholarship and learning, service and philanthropy,
community, leadership and values, and Brotherhood and Sisterhood among all Fraternity and Sorority
chapters at Miami University.

The Office of Fraternity and Sorority Life and Leadership, through the collaboration and cooperation with its
stakeholders, will create an environment supportive of the academic mission of Miami University that is congruent
with the values and rituals of our chapters, and encourages a strong Interfraternal campus community.

Vision for Miami's Fraternity and Sorority Community

To develop a Model Fraternity and Sorority Community that achieves national recognition for its commitment to
intellectual achievement, leadership, personal growth, and service to the community.

Programming Philosophy

Through values based education Cliff Alexander Office of Fraternity and Sorority Life and Leadership
programs will provide fraternities and sororities, along with their members, the opportunity for individual
growth and chapter development in order to create and promote a relevant fraternal experience.

Our definition of relevance: Chapters who excel in all areas of the 5 pillars, chapters who provide a healthy and
safe environment for their members, chapters who create opportunities for their members to develop into positive
members of the community, and chapters who create organizations that are positive contributions to the
university community. Relevant chapters work well with and are relevant to: potential new members, active
members, parents, faculty and staff, alumni, campus partners and their national headquarters and volunteers.

2012 Goals

1. Students will learn about the core values of Cliff Alexander Office of Fraternity and Sorority Life and
Leadership and be able to articulate how those values affect their lives.

2. Students will learn to live in a global world

3. Students will learn to hold themselves and peers accountable to the pillars both as individuals and as
governing councils.

Cliff Alexander Office of Fraternity and Sorority Life Anti-Hazing Marketing Campaign 2011-12

Report Compiled by Jennifer Levering, Director of the Cliff Alexander Office of Fraternity and Sorority Life and Leadership
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New Materials

The Parents card has been distributed to new member parents.

The Big Sister card has been distributed to current sorority women.

The Brotherhood card has been distributed to current fraternity members.

The overall hazing definition cards have gone to over 1,600 new members.

Posters have been distributed on campus in residence halls and classroom buildings

The overall theme was “Love and Honor Miami” and report inappropriate behavior.

The purpose of this campaign was to encourage people to report inappropriate behavior as well as educate in and
outside the community on what Hazing is and how to report.

Council Based Educational Strategies

In addition to the marketing campaign, the Panhellenic council has put together Big Sister guidelines for
appropriate activities within the sorority new member program. They designed a contract that every member of
each sorority signed at the beginning of this semester to commit to ethical behavior through the sorority new
member process. The Panhellenic council executive committee has visited every chapter’s new member meeting
to discuss the purpose of Panhellenic and the anti-hazing initiatives within the Panhellenic council.

[ have visited many of the new member meetings and or chapter meetings of the fraternities and plan to complete
those visits before the end of the new member period in the next few weeks. I meet with fraternity new members
to talk with them about the dangers of hazing, why we have no place for that in our community and how we are
working to change the culture of hazing on this campus. The Interfraternity council has had discussions with all 31
chapter presidents about prevention strategies and current accountability of issues regarding hazing at the past 2
meetings they have held this month.

Community Based Educational Strategies:

The office and our councils have hosted 2 speakers that have discussed the dangers of hazing in our community.
Kim Novack - National Hazing Prevention Week Fall 2011 (5 representatives from every chapter) Dr. Lori Hart -
Greek Convocation January 2012 (3,500 members in attendance)

We have done new educational programs with the new member educators for all the Interfraternity and
Panhellenic Council Chapters. We had over 150 students in attendance at the new member training in August of
2011 and again in December of 2011 to prepare them for the new member process. Scott Walter was present at
both of these trainings and shared with the students the expectation of the university through the sorority and
fraternity new member education process. That training was designed to inform students of policies, provide
them with ideas of programs and events they could infuse into their new member programs to improve, and
inspire them to act and lead with the values of their organization.

There is much more in the area of hazing education and awareness that is happening in our day to day
conversations with students but I hope this provides a chance to give you a comprehensive overview about how
we are tackling it from a variety of angles.

Report Compiled by Jennifer Levering, Director of the Cliff Alexander Office of Fraternity and Sorority Life and Leadership
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Miami University Fraternity and Sorority Responsibility Initiative

IFC & PHA Vice President Standards and Judicial

IFC & PHA Directors of Risk Management

GAMMA

“Greeks
Advocating For the
Mature
Management of
Alcohol”

Greek Peer
Educators

VP of Programming
(From Chapters)

Advanced
Programming

Personal Safety

Diversity
Initiatives

Sexual
Assault

Fire & Safety
Program

Accountability

Liaisons

Party
Management
Enforcement

Team

Judicial
Boards

IFC &
PHA

Educating Chapters New Member Social & Risk New Member
on Brotherhood & Education Management Educator and Anti-
Sisterhood, Alcohol (Greek 101) Tralnlng_W/ Police Hazmg_
Policies, & Wellness | Officers Programming
| Judicial Bystander Behavior Education &
Any Interested Chapter Board Training
Members & Chapter Members
Presidents (Proactive
Educators) Liaison VP Standards
Training Training
I
Who can we target:
VP ozzlrikc'\aznﬁfimem Fraternity Property
Partners: P Management — House
Campus Health Manager & Fire Safety
D of RM Training

CIliff Alexander Office

Model Programs

Partners: Cliff &
Councils, OPD

Partners: Campus Health
DAC Liaisons & ASG
Oxford fire and police
departments




Fraternity and Sorority Life Community Statistics Compiled Spring 2012
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Membership Numbers 2009 2010 2011

Total IFC Fraternities 28 29 30

Total Panhellenic Sororities 17 15 15

Total Number of Fraternity and Sorority Students - Fall 4,060 3,253 3,559

Total Number of Fraternity and Sorority Students - Spring 4,461 4,612 4,294
Recruitment Numbers 2009 2010 2011 2012
Fraternity

Number Registered 860 835 940 1016
Number Joined 491 516 563 606
Sorority 2009 2010 2011 2012
Number Registered 1,183 1,049 1,090 1126
Number Joined 830 734 753 785
Grades 2009 2010 2011

Fraternity - Fall 3.02 3.03 3.04

Fraternity - Spring 3.02 2.99 2.99

Sorority - Fall 3.28 331 3.33

Sorority - Spring 3.29 3.25 3.29
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BOARD OF TRUSTEES UPDATE
2012

‘ CIliff Alexander

o Office of Fraternity and Sorority Life
@ and Leadership
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MISSION

It 1s the mission of the Office of Fraternity and Sorority
Life and Leadership to assist our fraternity and sorority
community to succeed in living out its shared values of
scholarship and learning, service and
philanthropy, community, leadership and values,
and Brotherhood and Sisterhood among all
Fraternity and Sorority chapters at Miami University.

The Office of Fraternity and Sorority Life and
Leadership, through the collaboration and cooperation
with 1ts stakeholders, will create an environment
supportive of the academic mission of Miami University
that is congruent with the values and rituals of our
chapters, and encourages a strong Interfraternal

campus community. ‘




VISION

To develop a Model Fraternity and Sorority
Community that achieves national recognition for
1ts commitment to intellectual achievement,
leadership, personal growth, and service to the
community.

Attachment K
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(GOALS

1.

Students will learn about the core values of Cliff
Alexander Office of Fraternity and Sorority Life
and Leadership and be able to articulate how
those values affect their lives.

Students will learn to live in a global world

Students will learn to hold themselves and
peers accountable to the pillars both as
individuals and as governing councils. '




MEMBERSHIP NUMBERS AND STATISTICS

o Recruitment
o Academic Statistics

o Working on Retention Statistics

Attachment K




ANTI — HAZING INITIATIVES

o Proactive programming overview
e Council based educational strategies
e Community based educational strategies

o Enforcement overview

e New approach with the Office of Student Conflict
Resolution on addressing all allegations

Attachment K
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CHALLENGES AND SUCCESSES

o Reported hazing incidents
o Alcohol related 1incidents

o Increase in Peer accountability — Greek
Responsibility Initiative

o Increased number of Alumni and Chapter advisor
development programs
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Questions Comments Concerns

Contact:
Jenny Levering

Director of the Cliff Alexander Office of Fraternity
and Sorority Life and Leadership
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@ OFriCE OF STUDENT WELLNESS

Rebecca Young, Director
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SOCIAL WELLNESS CAMPAIGN

o Social Wellness is defined as having a
supportive social network,
contributing to society, and valuing
cultural diversity.

o Through a gift from the Parents
Council, we are able to highlight
opportunities as part of a campus
awareness campaign.

o Gift Cards are given away at these
events as incentive for participation.

o Partners = Office of Student Activities,
The Program Board, Office of
Residence Life, LGBTQ Office, Cliff
Alexander Office of Fraternity and
Sorority Life and Leadership, Second
Year Programs, and the Office of
Diversity Affairs.




Attachment L

ALCOHOLEDU

AlcoholEdu for College:

o “levels the playing field”- so students come into this
environment with the same knowledge

o Gives them a common language to talk about alcohol
and high risk drinking

o Prompts students to think about what kinds of
decisions they want to make (beginning to move

through stages of change 1.e. pre-contemplative to
contemplative)

o Data driven decision making for our office for first
year programming

o Creating database to look at trends specific to Miami
o Ability to compare to national data ‘




MIAMI UNIVERSITY INCOMING™"

STUDENTS 2011
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DRINKING BEHAVIORS MIDWAY™™
THROUGH FALL SEMESTER
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GENDER DIFFERENCES

Midway through Fall High Risk Drinking
Semester

120 Frequency | Males | Females
of high risk
100 - , , drinking in
30 33% ngh-Rlsk o
42% Drinkers weeks
60 (drinkers
40 | lI\)/[qdirate only)
90 INKErS Never 37% 44%
= Non- Once 23% 28%
0 | Drinkers Twice 18% 17%
D D
@&’@ &&Q) Three or 22% 12%

Qe more times
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WHERE STUDENTS DRINK

Off-campus residence

Fraternity/ sorority
house

Bar or nightclub ® National

m Miami

On-campus residence

All other locations




OBSERVING DRINKING RATES "
ACROSS YEARS
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10%
0% l :

2008 2009 2010 2011




COMMUNITY EFFORTS

Stakeholders

Oxford Police Department

Coalition for a Healthy
Community-Oxford

Representatives Derickson and
Conditt

Miami University Greek
Community
Communities of Miami

University and the City of Oxford

Miami University Student
Affairs

Miami University Student
Affairs

Strategy

Regular updates of police activity reports;
sharing resources and 1dentifying trends

Needs assessment underway to identify
community perceptions of issues
influencing healthy behaviors

Discussion with other Ohio universities
about legislative options for local control of
liquor policies

1350 new members participated in the
CHOICES program.

Hazelden conducted an outside evaluation
of prevention strategies currently
employed to address drinking culture.

Everfi presented a Report of AlcoholEdu
data and implementation strategies for
division of student affairs

Dr. Vander Ven from Ohio University
presented his research on sociological
influences on college drinking culture as a
professional development opportunity for
student affairs staff.

Attachment L
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AUDIT SURVEYS

Alcohol Use Disorders

Identification Test

Scale of 0-40

Scores between 1-7 indicate
lower risk drinking behaviors

Scores of 8-15 show potential
risk for alcohol related
problems

Scores of 16-19 possible
dependence, already identified
negative consequences

20+ very high risk, possible
dependence

Those with score of 16 or higher
referred to counseling service

Where Data is Collected

o Health Center

e Every student receives
Audit

e Voluntary

e Clinician implement Brief
Motivational Interviewing
and referral based on score

o Sanction Classes

e Student who have be
mandated to attend an
educational class due to
alcohol or drug violations

o Graduating Seniors

e Random Sample
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AUDIT SURVEYS

SHS Data
From September - December

o 1725 Completed audits with an
average score of 6.23

o 68 Resulted 1n referrals to the
counseling center

o 540 Resulted in referrals to the
Office of Student Wellness

o 201 Resulted 1n a score of O,
indicating abstinence

o When eliminating those
reporting abstinence, the
average score is 7.07

Graduating Seniors

Zone Percent of Number of
Students Students

Zone | 41.3% 183

Zone 11 39.3% 174

Zone 111 12.0% 53

Zone IV 7.4% 33

Total 443, N=1280

Sanction Class Data
From September - December

o 108 Completed audits with an
average score of 7.37

o 6 Resulted in referrals to the
counseling center

o 52 Resulted in referrals to the
Office of Student Wellness

o 2 Resulted 1n a score of O,
indicating abstinence

o When eliminating those
reporting abstinence, the
average score is 7.48

o When eliminating those
attending CAEP 106 and those
reporting abstinence, the
average score is 8.2
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Student Affairs
Good News
4/27/2012

Miami University is one of only five recipients out of 641 eligible schools in the
nation to receive the Presidential Award in the 2012 President's Higher Education
Community Service Honor Roll. Miami's honor recognizes service programs in the
area of early childhood education.

www.miami.muohio.edu/news-and-events/news/.../honoroll.html

Miami University’s America Reads, America Counts and Adopt A School programs
were awarded the Jefferson Awards for Public Service Certificate of Excellence at
the National Youth Service Symposium in Cincinnati

This year the Myaamia Project sponsored the 5t biennial Myaamiaki Conference on
March 31, 2012. Special highlights included the recognition of 20 years of Myaamia
students enrolled at Miami University and the 10th anniversary of the Myaamia
Project.

The Miami Tribe of Oklahoma presented the university with a check for $50,000 the
beginning of what will be a $250,000 endowment.

National Endowment for the Humanities has awarded a grant of $124,292 to the
Myaamia Project to produce a web-searchable Miami-Illinois/English/ French
translation of the LeBoullenger dictionary.

Kayte Fry, Associate Director in the Cliff Alexander Office of Fraternity and Sorority
Life and Leadership received the Annuit Coeptis Award from the American College
Personnel Association. She was among five emerging professionals across the
nation to receive this award.

Pamela Thomas-Warner, Family Nurse Practitioner, one of the clinicians at the
Student Health Service, has been actively involved in the Planning Committee for
educational programs for the American College Health Association national
conference.

Eight staff members from the Division of Student Affairs presented eight different
sessions at the National Association of Student Personnel Administrators and the
American College Personnel Association national conferences.

A new Ohio historical marker will soon be added to Miami University's campus to
recognize the historical significance of fraternity and sorority life at Miami. A
dedication ceremony is planned at 6 p.m. Thursday, April 12, in front of the Alpha
Delta Phi house at 22 S. Campus Ave. The marker will note Miami as the "Mother of
Fraternities," a nickname Miami has held for more than 100 years.


http://www.nationalservice.gov/about/initiatives/honorroll_miami_oh.asp
http://www.youtube.com/watch?v=-xxrFgfTqWY&list=PLE58F7D5073075EDB&index=5&feature=plpp_video

Attachment M

Miami University to receive "Mother of Fraternities" historical marker

Miami students make a difference through spring break service trips

Through a partnership among Miami freshman, Jordan Habel, his leadership team of
12 and the Twin Cities-based Feed My Starving Children (FMSC), hundreds of
volunteers will prepare 100,000 life-saving meals at an FMSC MobilePackTM event,
Sunday, April 15, at Millett Hall.

Staff members Rhonda Jackson and Victoria Suttmiller were recognized with the
classified and unclassified staff Women'’s Leadership Awards.

Meagan Hagerty, First Year Adviser, wrote an article called “Settling” in the Spring
Edition Trends Newsmagazine, a publication of the Great Lakes Association of
College and University Housing Officers.

Grant Walters, Assistant Director of Residence Life, was appointed President-Elect
of the Great Lakes Association of College and University Housing Officers in
February, 2012.

Timothy Staples presented a session at The Association for Supervision and
Curriculum Development titled “Preparing Students to Negotiate Knowledge in a
Complex, Competitive Society”. The session included a 15 minute conversation, via
Skype, with four Miami first year student athletes, Tre Clifton, Jarrell Jones, Adaora
Anunike and Sam Chester.


http://www.miami.muohio.edu/news/article/view/16858.html
http://www.miami.muohio.edu/news/article/view/16685
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This is what Chemistry students
know we are...




The great thing is...

Miami’s libraries are all this & more.
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A library system that caters to over 100

different majors...
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2,000 Year Old Papyrus
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University Archives



Miami’s History







Digital Preservation



Digital Collections



OhioLINK



Over 500,000
E-Books



Website shot

Most-Visited MU Website
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MU Libraries Mobile Site
Catalog & Reference from Anywhere
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Trends

Reframing the library from storehouse of collections to services

Collection Changes
A. Print to digital
B. Collection item selection to demand driven model
C. Special Collections resource sharing
D. Access vs. ownership

Mobile Services
Technical Skills staff imperative

Collaboration
IMS/game facility/lab
Writing Center
CELTUA
Computer Science — capstone
SWORD



New Initiatives

Center for Digital Scholarship
De-duping Southwest Ohio Regional Depository
Expanded instruction role

OhioLINK cost equity



Thank you and... QuUestions?

(Our specialty.)
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College of Arts and Science
Report to Academic and Student Affairs Committee
April 26,2012

The mission of the College of Arts and Science is to develop in our students the knowledge and
skills for success in a dynamic, global society and to foster excellence in creativity and research.

Approved by CAS faculty in April, 2012

I. Background
e Size - Largest academic division
23 departments + 10 Programs
Requires foreign language at the 200-level (14 offered)

e Undergraduate Majors and Degrees
- 56 majors
- 4 co-majors
- 60 minors
- Bachelor of Science
- Bachelor of Arts
- Arts Baccalaureate in International Studies

e Breadth and Depth
- Biological and Life Sciences
- Cultural and Global Studies
- History, Philosophy and Religion
- Law and Public Policy
- Literature and Writing
- Mathematics and Physical Sciences
- Media Studies and Communication
- Medicine and Health
- Psychology and Human Behavior
- World Languages
- University Studies

e Graduate Programs

10 PhD Programs
Botany, Chemistry and Biochemistry, English, Geology, Gerontology, Microbiology, Psychology,
Zoology, AND Cell, Molecular and Structural Biology (CMSB), Evolution and Environmental
Biology (EEEB)

22 Masters Programs

Strong synergy between graduate and undergraduate programs provides research opportunities and have

positive curricular impact

e Academic Excellence
- Curriculum that Emphasizes Breadth and Depth
- Strong written and oral communication skills
- Strong analytical skills
- Global, cultural and language studies
- Diversity of offerings
- Outstanding opportunities for research
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e Indicators of Student Success - Post graduation
- 51.9% are employed
- 41.3% are pursuing graduate studies:
42.2% graduate programs
27% medical profession (61.3% acceptance rate vs 45% nationally)
16.5% law school (81% acceptance rate vs 69% nationally)
14.1% teacher education

e External Funding

$958.,944 Increase = 7% $2,431,396 Increase = 17%
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I1. CAS Strategic Initiatives and Priorities
Alignment with 5 year Strategic Goals and Strategic Priorities Task Force Recommendations (SPTF)

1.

ii.

iii.

iv.

Make the MU undergraduate experience among the very best in the nation by continuing to achieve and
strengthen academic excellence and the Miami experience

Revisions to CAS requirements (WC and QL) and alignment with revisions to the Miami Plan in order to
become a national model for developing critical intellectual capacities by developing developmentally-
appropriate learning and a discovery based curriculum (1.A.1).
Continue to offer outstanding liberal arts education
1. The CAS offers ~75% of Miami Plan offering (Role of CAS in Miami Plan revisions)
2. The faculty approved competencies based requirements in the CAS, specifically writing and
quantitative literacy (developing others)
3. The College offers great breadth and depth of offerings

Recruitment/yield Activities — recruit/retain high quality students, especially into capacity area
Recruitment/yield events will positively impact graduation rates (1.A.2) by attracting high-quality
students and advance a culture that embraces difference (1.4.3)

Offer Online Courses in targeted areas to positively impact graduation rates (1.A.2) and address
revenue generation consistent with encouraging adopting strategic practices that maximize the
effectiveness of our human and financial assets (V.C). The courses are:
ENG 111 (3 sections), STA 261 (2 sections), PSY 111 (1 section), JRN 201 (1 section),
JRN 202 (1 section), JRN 303 (1 section), COM 135 (2 sections) (n=7; 11 sections)

Invest in CAS teaching and research facilities to raise the level of scholarly accomplishments by providing
appropriate infrastructure to support research (IlI.A) and encourage and support students involved in faculty
research (II1.B). Improving facilities will also help increase extramural funding (111.D)
1. Prioritize large classrooms (128 PSN, 115 SCH)
Additional seating upgrades for other classrooms— quotes being developed
Add technology into small seminar rooms
Continue to reinvest indirect recovery into research equipment and facilities
Public space seating for 13 buildings in CAS (300 benches)

A

Continue to provide and expand excellent one on one engagement with faculty e.g. research/scholarly
activities to become a national model for developing critical intellectual capacities by developing
developmentally-appropriate learning and a discovery based curriculum (1.A.1) and increase the number of
students involved in research (I.A.5) and develop the cultural competence for living and working in a
multicultural world ((1.C.3)
1. Align study abroad with curricular reform; Link study abroad to Scholars programs (see below),
2. Couple Internships/preceptorships to existing support programs, e.g. Pre-Law and Mallory Wilson, and
to Scholars Programs
3. Enhance interaction with career counseling and increase external networking and engagement of
alumni
4. Continue to create opportunities for undergraduate to present their research and scholarly
accomplishments (UG Research Symposium, professional presentations, authorships, forensics)
5. Increase support for undergraduate student travel
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v.  Continue to address issues of diversity to maximize MU’s contribution to regional, state, national and global
communities in order to contribute to the success of OH by enhancing MU'’s national reputation and by
attracting talented and diverse students (IV.B) and increase our partnerships with K-12 schools (IV.D)

1. Focused efforts on recruitment, retention, curriculum, climate (outreach to high schools, e.g. Walnut Hills
initiative; STEM Exploration Academy)

2. Offer programs that support students from different backgrounds, e.g. NSF URM and S-STEM, SUMSRI
Junior Scholars

3. Offer programs focused on successful transition of international students, e.g. American Culture and
English (ACE) Program

4. Continue to focus on the recruitment/retention of highly productive, diverse faculty

>

2. Enhance Student Success
i.  Expand existing support programs, e.g. Mallory-Wilson,Pre-Law and Initiate Scholars Programs to develop in
students the adaptive and creative capacities for lifelong learning and success in a rapidly changing world (1.C)
and by making the development of leadership a focal point of the MU student experience (I.C.1) and enhancing
career development and deepen learning by providing meaningful real life experiences for all students (1.C.2)
Scholars Programs —align with co-majors, Living Learning Communities (LLC) e.g.
1. Pre-Med (co-major approval pending) - opportunities for preceptorships; LLC already exists
2. Pre-Law (co-major being developed) - opportunities for preceptorships/internships; LLC already
exists
3. World Cultures (Programs/Languages) — LLC already exists (+1.C.3)
4. World Languages (any language major) alliance with Res Life through LLC (+1.C.3)
Both 3 and 4 will help to develop the cultural competence necessary for living in a multicultural world by
engaging students in extensive curricular and co-curricular experiences that challenge them to explore and
embrace difference (I1.C.3)
5. Sustainability (co-major exists) with the goal of becoming a leader in environmental sustainability
(V.D) —Internships; LLC already exists.
6. Law and Public Policy — Internships; (POL developing related co-majors with emphasis on leadership)
7. Humanities (Writing Scholars) — Internships; Involve Humanities Center, career counseling

il. Continue to provide and to strengthen academic and professional advising
1. Provide faculty advising earlier in the students’ academic career, even starting at orientation
(University Studies model)
2. Continue to develop and improve interaction with Career Services (Advising is now available in the
CAS Advising Office)
3. Provide resources to faculty advisors to improve their ability to provide career advising

1. Increase graduation rates (retention initiatives)
1. Address class size issues, possible curricular solutions (sprint courses, first year seminars)
2. Align pedagogical practices with literature
3. Maintain coordinated effort with International Office (Increased staffing (ACE)

iv. Continue to increase the number of awards and recognition students receive which will contribute to the national
reputation of MU and attract talented, diverse students and faculty to MU (IV.B)
e.g. Fulbright, Goldwater, Beckman, Astronaut Foundation (working closely with Honors and UG Committee)

V. Continue to achieve high acceptance rates to professional and graduate schools, e.g. law and medical by
continuing to support and enhance the activities of the Pre-Law Program and Mallory-Wilson Center for
Healthcare Education, respectively, which will contribute to the national reputation of MU and attract talented,
diverse students and faculty to MU (IV.B)
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3. Support/promote strong, select grad programs and raise the level of scholarly accomplishments
i.  Develop more innovative (Master of Pop & Social GTY with Mahidol University) & interdisciplinary
degrees (EEEB, CMSB) that promote interdisciplinary perspectives (II.B) and increase inter-university
collaborations in light of changing fields and evolving needs of the state of Ohio (1I.C)

ii. Develop revenue generating programs to encourage a spirit of entrepreneurial thinking to generate new
sources of revenue.
1. 4+1 Programs (STATS, GLG, SPN)
Low residency MFA program in Creative Writing (being developed in ENG)
Online programs, e.g. SPA (Embanet-Compass) (collaboratively with Life Long Learning)
Institute for the Environment and Sustainability
Certificate programs, e.g. Professional Writing/Media/COM, GiS,

wh v

iii.  Support and promote the teacher/scholar model for graduate students by continuing to provide
mentoring opportunities for graduate students, e.g. through DUOS

iv.  Increase external funding in CAS by $2 mil (FY 2011 =$16,505,080, i.e. 12% increase; ~6 new AREA
grants or 2 RO1 grants) AND Increase number and type of programmatic grants, e.g. NSF — REU, S-
STEM, URM; Graduate training grants to facilitate the development of the teacher/scholar model for
graduate students (I1.D) and strengthen competitive awards and support for graduate students (IL.E) and
encourage and support student involvement in faculty research (111.B)

v.  Create a grant writer position — collaborate with other divisions to help increase external funding

vi. Continue to hire and retain high-quality, diverse faculty (IV.B) by offering competitive salaries and
start-up costs

4. Increase/Improve Interaction with Alumni and communicate the needs of the division more effectively
to help to create a culture of giving that ensures success for MU’s next century (V.E)
i. Enhance interaction with alumni on existing boards to more fully engage alumni in the life of the
College, e.g. CAS Alumni Board, Pre-Law Board, Mallory-Wilson

ii. Create departmental or program boards to more fully engage faculty in the life of the departments or
programs, e.g. COM has formed a board informally; PHY is currently forming one

iii. Increased emphasis on communication with alumni to foster stronger connections between alumni
and the College and department, e.g. through electronic newsletters, identification of department —
specific materials for Development

iv. Increase the interaction with potential business partners, e.g. exploring opportunities with Office of
Advancement, e.g. Cardinal Health, Nielson, Ernst and Young (Alumni Board member) and
continue to collaborate with OARS to identify and develop potential partnerships

v. Continue to develop and update the CAS website to focus on faculty, student and alumni
accomplishments and experiences, e.g. alumni video clips in which alum talk about the value of a
liberal arts education; post vides that highlight student achievements and their undergraduate
experience

vi. Improve communication between current students and alumni, e.g. increase current student
recognition of alumni donations, e.g. thank you cards
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Student and Academic Affairs
Construction activity report

April 26, 2012

1. Projects completed:

The relocation upgrade of the AIMS Suite in Laws Hall was completed and included painting,
new carpet and electronic displays. The Williams Hall Roof Replacement project was
completed with help from the unusually mild weather we experienced this spring.
Approximately 13,000 square feet of flat roof and approximately 8,700 square feet of shingle
roof were replaced, along with installation of new insulation and roof drains.

2. Projects added:

The Kreger Hall Rehabilitation project was added this period after being removed since the
November 2009 report. The project was put on hold at that time due to the absence of a capital
improvement bill from the State of Ohio during the FY2011-FY2012 biennia. In early April
the governor signed a budget bill that included the allocation of $18.2M for the Kreger Hall
project. As a result of this funding, the project has resumed where it was halted, in the design
development phase. The project will be a complete renovation of the entire existing building
and include a modest addition on its south side.

A project was added to provide over-flow parking for major events on the north end of campus
called the Fryman Farm Parking Lot project, located on the original farm property along
Bonham Road and purchased by the University a few years ago. This project will provide
approximately 575 parking spaces just east of the Four Mile Creek for sporting competitions,
commencement, concerts and other special events on campus as needed. This project also
includes the relocation of the cross country course that is currently on the Western Campus but
is being displaced by the new housing and dining master plan.

Several other projects that are less than $500,000 have been initiated this period and are shown
on the summary list of small projects that now appears at the end of the report.

3. Projects in progress:

Construction activity has increased noticeably on campus this period with the Armstrong
Student Center, Maplestreet Station, the Marcum Conference Center Addition, and the
Western Campus Electrical Modifications all with several contractors and subcontractors on
site and heavy equipment work in progress. This activity will continue to increase significantly
as we approach summer with the initiation of the Bishop Hall Renovation, Cook Field
Renovation, Equestrian Center site improvements, the Maplestreet Station site utilities, the new
MET Quad Residence Hall, and the Patterson Avenue water main installation projects all
scheduled to begin in May and June.
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The Armstrong Student Center project provides spaces for student organizations, student
engagement activities, food service venues, a theater, lounges and various ancillary spaces.
The design concept includes the renovation of Gaskill, Rowan and Culler Halls, along with the
new structure that will be situated between and connect the existing buildings into one new
facility. The design has been developed to allow the project to be bid and constructed in two
phases. Phase I will include a majority of the new construction and the renovation of Gaskill
and Rowan Halls. Phase II will renovate Culler Hall and provide new construction required to
join it with Phase I. Most current work centers on construction of the infill between Rowan
and Gaskill Halls. Footers and foundation walls for the basement and lowest level of the Wilks
Theater are being formed and poured. Columns, grade beams and underground utilities are
being placed for the Commons.

Armstrong Student Center site

The new Maplestreet Station dining and residence hall will be a 500-seat dining facility that
will replace the Hamilton and Scott Dining Halls, with additional capacity to handle the

planned expansion of residential units at the Morris, Emerson, Tappan (MET) quad. The new
facility will reduce operational costs and allow Hamilton and Scott to be taken off line for
swing space during subsequent housing renovation projects as part of the Student Housing
Long Range Master Plan. Maplestreet Station will feature seven restaurants with unique
menus, design themes, and interior and exterior café seating. The second floor will contain 90
new beds as part of the residence hall long range plan. The entrance will be from the
quadrangle, or east side of the building. Mass excavation is complete. Site utilities, footer and
foundations are underway.
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Maplestreet Station site

The Marcum Conference Center Addition and Renovation project consolidates university
hosting and conferencing under one roof and enhances operational efficiency by eliminating

the Miami Inn from their room inventory. The project involves two-story additions to both
wings of the existing Marcum Conference Center, adding 24 new guest rooms as well as
renovations to the existing guest rooms creating some larger suites. Also included will be a
new sprinkler system for the entire building as well as minor upgrades to the existing
mechanical, electrical and plumbing systems. New finishes are being completed currently and
site work is underway. The existing lobby is also under construction to create a new bar area
to replace the tavern at the Miami Inn.

Marcum Conference Center site
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On the Middletown campus the Finkelman Auditorium Renovation project will address ADA
and building code upgrades to this facility which has had no major renovation work since its
construction in 1969. Work included a new elevator, an upgrade to the restroom facilities in
public and performer areas, replacement and adjustment of auditorium seating to ADA

requirements, a new fire alarm system, and the installation of new floor and wall finishes
throughout the renovation areas. Additional work includes complete removal and
replacement of the entire building roof system. Final inspections for occupancy are in progress
at this time.

The Bishop Hall Renovation is part of the Phase 1 of the Student Housing Long Range Master

Plan. The project reconfigures space vacated by the Honors Program to serve as community
space for the students, and includes upgrades to the HVAC, electrical, plumbing, and IT
systems, as well as interior finishes and furniture, fixtures and equipment. The project is
currently in the bidding and awarding of contracts phase.

Cook Field will be renovated this summer to improve use and playability of the University’s
major recreation sports playfield. Project scope includes: adding irrigation along with storm
water detention for its water source; planting new natural sports turf on the south half of the
field and installing a synthetic turf surface to the north half of the field; improving under field
storm drainage; repaving the running track around the field; replacing softball backstops;
adding a restroom and storage facility; and reworking parking around Cook Field to enhance
pedestrian access and improve vehicular safety. The project will have two construction
phases, completing the northern synthetic field turf areas and running track in time for Fall
2012 use, and completing the natural grass areas in time for Spring 2013 use. The project is
currently in the bidding phase.

The Equestrian Center on State Route 73 east of the campus will raise the existing outdoor
riding arena and paddocks out of the current flood plain by adding fill to the site. New access
roads, parking, outdoor riding arena, barns, and storm drainage will be provided. A later phase
will provide a new indoor arena on the newly raised grading, along with new horse stalls and
classroom space. An RFQ for Design-Build teams has been submitted to Facilities Contracting.

The Kreger Hall Renovation project will relocate the Department of Physics from Culler Hall

to Kreger Hall. Vacating Culler Hall is part of the master plan in preparing for the second
phase of the Armstrong Student Center. Kreger Hall will be completely renovated with new
instructional and research labs, physics department offices, and classrooms. Significant
upgrades to all mechanical, electrical and plumbing systems will be completed as well as a new
fire protection system. A small addition onto the south face of the building will house the
faculty offices and create a new entry off Spring Street. Design of this rehabilitation has
resumed.
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The Miami Inn will undergo a renovation during the Summer of 2012 and is part of Phase 1 of
the Student Housing Long Range Master Plan. Renovations include work to all guest rooms,
back of the house service areas, and the conference rooms to create a Residence Life staff
apartment, study lounge, storage areas, and a recreation room. The electric service to the
building will also be upgraded through a connection to the new 12kv electric feeder. The
project is out to bid.

A new MET Quad Residence Hall will be constructed on the north end of the existing
quadrangle comprised of Morris, Emerson, and Tappan Halls as part of the Student Housing

Long Range Master Plan. This new residence hall will house approximately 230 students.
Construction documents are complete. Contract negotiations are underway with the top
ranked Construction Manager at Risk firm.

A new Western Campus Dining Hall will be constructed that will provide a 625 seat dining
facility northwest of Mary Lyon Hall to serve the three new residence halls as well as the
existing population on the Western Campus. Alexander Dining Hall will close when the
facility opens. Construction documents are complete. Contract negotiations are underway
with the top-ranked Construction Manager at Risk firms.

Three new Western Campus Residence Halls with approximately 700 beds will be constructed

on the north end of the Western Campus. The facilities were planned as part of the Student
Housing Long Range Master Plan and will provide swing space for taking off existing residence
halls as they are renovated. These residence halls are being designed with a focus on the
second year student experience. A selection committee is currently working with four short
listed firms to select a Design-Build team. This selection process is scheduled to be complete
in early July.

Respectfully submitted,

Robert G. Keller, AIA, AUA
Associate Vice President —
Facilities Planning & Operations
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